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Chapter I: Executive Summary
Introduction to Delaware State University
Delaware State University is a public, comprehensive 1890 land-grant university
established by the Delaware General Assembly on May 15, 1891. Created under the
provisions of the 1890 Morrill Act, the State College initially provided education for
African-Americans in Delaware whose opportunities were limited by segregated
educational facilities. Over the last half century the University has grown in stature as a
center for teaching, research, and public service. Cognizant of its heritage, the University
strives to become one of the premier Historically Black Colleges and Universities
(HBCUs) serving a diverse student population. Currently, the University consists of
seven colleges:
• Agriculture and Related Sciences
• Arts, Humanities, and Social Sciences
• Business
• Education, Health, and Public Policy
• Mathematics, Natural Sciences, and Technology
• School of Graduate Studies and Research
• University College
Mission. Delaware State University is a public, comprehensive, 1890 land-grant
institution that offers access and opportunity to diverse populations from Delaware, the
nation, and the world. Building on its heritage as a historically black college, the
University purposefully integrates the highest standards of excellence in teaching,
research, and service in its baccalaureate, master’s and doctoral programs. Its
commitment to advance science, technology, liberal arts, and the professions produces
capable and productive leaders who contribute to the sustainability and economic
development of the global community.
Vision. As one of America’s most highly respected Historically Black Colleges and
Universities, Delaware State University is renowned for a standard of academic
excellence that prepares our graduates to become the first choice of employers in the
global market and invigorates the economy and culture of Delaware and the MidAtlantic Region.
Core Values. Community, Integrity, Diversity, Scholarship, and Outreach
DSU currently serves 4,600 students, 90 percent of whom are full-time students and 55
percent of whom live on campus. There are 242 faculty members, 90 percent of whom
have a terminal degree in their discipline. Forty-two baccalaureate, 16 masters, and five
doctoral degrees are offered through 21 academic departments. An Honors Program with
an Honors Curriculum is also offered. Instruction is delivered in classes with an average
16:1 student-to-faculty ratio. Global connections include more than 20 formal
international partnerships that facilitate student exchanges, research and conference
collaborations with institutions around the world.
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As a historically black land-grant institution, Delaware State University is committed to
providing a high-quality learning experience to its students to enable them to develop and
pursue their career goals and become lifelong learners. DSU’s dedication to its land-grant
responsibility toward outreach is also an essential part of the campus community.
Outreach in the local community, the state, the nation and the world can be found through
a multitude of projects, many of which support student learning and research.
The self-contained campus has grown significantly from its original 100-acres to a
greatly improved 360-acre pedestrian campus. The campus is comprised of more than 50
buildings that facilitate teaching and learning classrooms, laboratories, offices, a library,
a science center, auditoriums and lecture halls. Also included are seven residence halls
and two apartment complexes as well as a multitude of athletic facilities, including four
athletic fields. The University also has two farm properties in Kenton and Smyrna and the
Aviation Program maintains its fleet of planes and base of operations at the Delaware Air
Park in Cheswold, Delaware. Lastly the University has additional locations in
Wilmington and Georgetown, Delaware.
The institution’s commitment to research endeavors has also steadily increased,
especially over the past five years. The Associate Vice President for Research and
Sponsored Programs position was created to effectively manage the University’s research
programs and to develop the research infrastructure. The University presently has a
portfolio of $56.5 million in competitive federal funding including $4.2 million in
competitive funding for Capacity Building at 1890s Land-Grant Institutions. Campus
research centers include the Center for Integrated Biological and Environmental Research
(CIBER), Delaware EPSCoR: The Experimental Program to Stimulate Competitive
Research, the Delaware IDeA Network of Biomedical Research Excellence (INBRE),
and the DSU Hydrogen Storage Research Center. In the fall of 2015 the Optical Science
Center for Applied Research (OSCAR) was opened to house these research endeavors,
accompanied by the restructuring of the research administration.
The Periodic Review Process
The Periodic Review Process began in the spring of 2015 when the Provost and Assistant
Vice President for Institutional Effectiveness attended the Middle States Commission on
Higher Education (MSCHE) workshop on preparing a periodic review report. Working
under the direction of the Institutional Effectiveness Committee, the summer of 2015 was
devoted to developing a detailed plan of action. The components of the report were
broken down and five committees were formed, each containing three to six members,
including faculty, staff and administrators. See Appendix A for a list of committee
members. In the fall of 2015 the committees reviewed the charge and settled upon a
timetable. The first two committees addressed the recommendations provided after the
2012 Self Study. The third committee focused on enrollment, finance, planning and
budgeting. The fourth committee looked at current challenges and opportunities, and the
fifth committee addressed institutional effectiveness and student learning.
At the opening meeting emphasis was placed upon the necessity for a review process
based on solid data and evidence. During the 2015-2016 academic year each committee
researched its component of the report, first reviewing the 2012 Self Study and the
Commission’s suggestions in order to identify key areas to be discussed and to seek out
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appropriate data sources for analysis. This process helped identify additional sources of
evidence. In December 2015 the committees submitted progress reports and they crafted
rough drafts of their chapters during the spring of 2016. The chapters were then edited
and blended into a coherent document while additional documentation was gathered. The
complete rough draft was shared with the Administration and Board of Trustees in early
Winter 2017 for feedback and the final draft was reviewed and completed during the
Spring 2017 semester. The final product is truly a collaborative document that sought
input and data from all sectors of the institution.
Chapter II discusses the University’s response to the two recommendations that arose
from the 2012 Self-Study process and decennial visit. Chapter III addresses current
challenges and opportunities. The University crafted a new strategic plan in 2013 and
Chapter III describes the variety of initiatives implemented to fulfill the University’s
strategic plan goals. It is structured to show the clear links between these initiatives, the
strategic plan and the Middle States Commission on Higher Education fourteen
Characteristics of Excellence. Chapter IV elucidates the current state of the University’s
enrollment and financial health. Chapter V explores the University’s commitment to
effective assessment of both student learning and of administrative functions. Chapter VI
details the budgeting and strategic planning processes and the relationship between
institutional planning and the University’s resource allocation methodologies. Delaware
State University has committed itself over the past five years to utilizing extensive datagathering and analysis in order to clearly identify its goals, plan strategically, and to make
the best decisions regarding resource allocation. As a result, the institution is able to
honor its mission and pursue its vision while realistically and proactively taking on the
challenges it faces.
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Chapter II: Response to 2012 MSCHE Self Study Recommendations
Delaware State University’s 2012 Self-Study process resulted in only two
recommendations from the Middle States Commission on Higher Education. The
University utilized both the external and internal recommendations that arose from the
Self -Study process in the creation of its strategic plan titled “Personal Responsibility in
Delivering Excellence 2020” or “PRIDE2020.” This chapter addresses the University
response to and resolution of the Middle States recommendations. The MSCHE
recommendations are listed below.
Multi-year Budgeting Cycle: Implement multi-year budget projections in order to
facilitate institutional planning beyond the annual budget cycle.
Promotion and Tenure (P&T) Process: The team recommends that before the hiring
of the new cohort of faculty, DSU move to approve and put in place the new criteria
for the P&T process, with workshops so that all faculty and chairs will be informed of
the new process.

Multi-year Budgeting
Delaware State University has undertaken a systematic examination of a multitude of
programs and processes in order to institute greater efficiencies and to more clearly link
the University’s mission and strategic plan to planning and resource allocation. Upon
completion of the 2012 Self Study process, Dr. Teresa Hardee was hired as the Vice
President of Finance to oversee and manage the day-to-day fiscal operations of the
University, including budget, payroll, accounting, accounts payable/receivable,
purchasing, contracting, fiscal planning, banking, investment reporting, procurement,
cash management, housekeeping, maintenance, deferred maintenance and facilities. In
2014 she became the Senior Vice President for Finance. The following year she
completed Harvard University’s Institute for Educational Management and was
appointed DSU’s Chief Operating Officer (COO).
During Dr. Hardee’s tenure the University has instituted a variety of initiatives to support
multi-year budgeting processes and to closely align planning and resource allocation with
the mission and strategic plan of the University. These initiatives include the PRIDE2020
Strategic Plan and the establishment of Key Performance Indicators (KPIs), the
completion of the Program Prioritization Initiative and the Facilities Master Plan, the
creation of a Data Transformation Team, the recommendations of the Academic
Restructuring Task Force and the adoption of an Economic Education Outcomes Model
(EEOM) of budgeting. The budget development process includes a three-year allocation
with an additional two years for a long-term five-year planning process. Fiscal planning
is focused on holding expenses flat while growing revenues to enhance the University’s
fiscal strength and sustainability. All of these initiatives will be discussed in detail in
subsequent chapters. Particularly, enrollment and financial analysis are addressed in
Chapter IV and DSU’s budgeting and planning processes, including the budget allocation
process, strategies to prepare for economic downturn, budget monitoring, realigning
leadership, human capital, facilities management, technology and equipment and risk
4

management, are thoroughly explored in Chapter VI. Figure 2.1 shows the Total
University Revenues and Expenses for the last four years and looks forward to 2020.

Total University Revenues & Expenditures (GAAP)
FY 2013 - FY2016 (Actual) and FY 2020 (Forecast)
$134,634,752
$125,859,867
$120,969,022

$120,400,395

$119,013,555
$122,610,791

$118,757,776
$114,627,824

$116,587,857

2013

$120,266,195

2014

2015
Revenues

2016

2020*

Expenditures

Figure 2.1 Total University Revenues and Expenditures, 2013-2020
Table 2.1 depicts the more detailed Statement of Net Changes for the past four fiscal
years as well as forecasts through FY2020. The University’s revenues increased $11.2
million from FY 2015 to FY 2016 while expenditures increased by $3.6 million,
respectively.
Table 2.1 Statement of Net Changes, FY 2013-2020 (excluding depreciation)
Operating Statement
(excluding depreciation)

2013

2014

2015

2016

2017*

2018*

2019*

2020 *

Total operating revenues

$73,544,722

$71,438,752

$70,499,967

$80,117,943

$80,410,477

$82,994,426

$84,556,680

$85,803,056

Total operating
expenditures

$109,276,051

$109,608,609

$108,461,227

$111,873,389

$109,528,793

$109,528,793

$109,528,793

$109,528,793

Operating Income (Loss)

($35,731,329)

($38,169,857)

($37,961,260)

($31,755,446)

($29,118,316)

($26,707,212)

($24,375,925)

($23,557,490)

Net nonoprating revenue
(expenses)

$40,084,300

$41,149,105

$39,142,320

$39,741,894

$41,489,446

$42,087,996

$42,703,196

$42,831,696

(Loss) income before other
revenue (expense), gains
and (losses)

$4,352,971

$2,979,248

$1,181,060

$7,986,448

Total other revenues
Change in net position

$3,000,000
$7,352,971

$4,000,000
$6,979,248

$4,985,537

$6,000,000

$6,166,597

$13,986,448
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$12,371,130
$6,000,000
$18,371,130

$15,380,784
$5,000,000
$20,380,784

$18,327,271
$5,500,000
$23,827,271

$19,274,206
$6,000,000
$25,274,206

Promotion and Tenure (P&T)
In early 2011 the University appointed a Promotion and Tenure Task Force to examine
promotion and tenure policies and processes because of concerns regarding lack of clarity
and guidance for tenure-track faculty. The Visiting Team reiterated these concerns during
the 2012 Self-Study decennial visit. Between May 2011 and June 2012 a Promotion and
Tenure Task Force examined the process to make the policies and procedures clearer,
more detailed, and more widely disseminated, ensuring that current and future tenuretrack faculty, in particular, would be provided better guidance.
The P&T Task Force recommendations were an important component of the
renegotiation of the AAUP Collective Bargaining Agreement (CBA) in 2014-2015 and
most of the Task Force recommendations have been included in the changes made to the
CBA. Among the changes made were:
• The P&T approval process was reordered. Previously the P&T dossier progressed
from the departmental curriculum committee to the Chair, then to the University P&T
Committee and then the College dean, before moving onto the Provost and President.
The process was reordered so that college deans review candidates’ applications
before the University P&T Committee, instead of after. Deans having earlier input is
useful because they have greater familiarity with each faculty member’s contribution
to their college and to the University. This change was voted upon by the AAUP
membership in May of 2015 and the new system was put into place in the fall of
2015.
• The 2016-2021 CBA required that a set of judgmental criteria be developed for
promotion and tenure in each discipline. While University-wide guidelines and
processes were already in place regarding the assessment of teaching effectiveness,
each discipline has now provided standards unique to their areas of research and
service. As the University P&T Committee is made up of faculty from multiple
disciplines, these criteria will not only help guide tenure-track faculty as they prepare
their promotion dossiers but will offer members of the P&T Committee, the Provost
and the President, who may be unfamiliar with the nuances of a particular discipline,
a more detailed explanation of what constitutes effective research and service. This
change also required each department to develop written faculty guidelines that
clearly demonstrate the changes in process as well as the detailed judgmental criteria,
including P&T scoring rubrics. Appendix B includes Promotion and Tenure
Guidelines and Criteria from the departments of Education, English and Foreign
Languages, Biology, Public and Allied Health, and Physics and Engineering.
• Professional Development Plans (PDP) are required for all tenure-track and tenured
faculty outlining each faculty member’s intentions regarding their professional
growth. Tenure-track faculty develop annual plans while tenured faculty develop
three-year plans. Both tenure-track and tenured faculty meet with their chair annually
to review their progress. These development plans are shared with the department
chair, dean and, for untenured faculty, their faculty mentor. The plan can also be
utilized in the development of faculty annual reports. In the event that a faculty
member fails to complete his/her goals listed in their PDP an explanation must be
provided or, in cases where that failure implies underperformance, faculty members
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•

•

are required to develop a plan of action to address the shortfall. Faculty members are
advised both by their mentor (if untenured) and their Chair in this effort.
In 2014-2015 the University Teaching Effectiveness Committee developed a new
faculty evaluation tool that is much more comprehensive than the previous tool,
particularly in the area of teaching. This tool is used for non-tenure track, tenure-track
and tenured faculty each year. Under the previous CBA, tenured faculty members had
classroom evaluations once every three years. In the 2016-2021 CBA, tenured faculty
members are evaluated in teaching each year, and receive a Post-Tenure Review
every three years.
The timeline for promotion for Assistant and Associate Professors was clarified, as
were the conditions under which initial tenure can be offered including a probationary
escape clause. Appendix C contains the portions of the new CBA that address
appointment and re-appointment, promotion and tenure and annual evaluations.

See Appendix D for these Promotion and Tenure documents including:
• a template for formatting an applicant’s dossier,
• the assessment rubrics for promotion to Associate Professor and full Professor;
• the department guidelines for drafting P&T judgmental criteria,
• the teaching observation rubric.
In addition to the changes incorporated in the new CBA, the Center for Teaching and
Learning (CTL) provides multiple workshops each year to help guide faculty through the
promotion and tenure process. These workshops have been well received by tenure-track
faculty where the evaluations have consistently reported that the attendees agree or
strongly agree that the topics covered were appropriate, that the presenters were
knowledgeable, and that the information is useful. Department chairpersons and faculty
mentors have been engaged in ongoing discussions of these changes as well. Table 2.2
presents the format and dates of these workshops.
Table 2.2. Center for Teaching and Learning Promotion and Tenure Workshops
Date
Spring 2012
Fall 2012
Spring 2013
Fall 2013
Spring 2014
Fall 2014
Spring 2015
Fall 2015
Spring 2016
Fall 2016
Spring 2017

# of Attendees
28
18
n/a
n/a
12
3
30
8
22
7
16

Type
Workshop
Workshop
Open Forums
Open Forums
Faculty Roundtable, Open Forum
Workshop
Workshop
Workshop
Workshop
Workshop
Workshop

Conclusion
Delaware State University responded to the two Middle States Commission of Higher
Education recommendations with alacrity. Planning for the multi-year budgeting process
and improvements in the P&T guidelines were already underway at the time of the 2012
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Self Study and decennial Team Visit. In the area of budgeting, new leadership, new
administrative structures and training have allowed DSU to adopt budgeting processes
that are broadly understood, and help faculty and staff see a direct link between
institutional goals and budgeting. Similarly, improvements to the P&T process were
identified early, and the renegotiation of the collective bargaining agreement created an
additional opportunity for the faculty and the administration to collaboratively establish
clearer guidelines and procedures regarding evaluation and promotion. A re-organized
process, the establishment of judgmental criteria by discipline and/or department,
improved evaluation forms, and the Promotion and Tenure workshops are all helping
faculty, especially tenure-track probationary faculty, to clearly understand the process
and get frequent and timely feedback on their route to promotion and tenure.
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Chapter III: Challenges and Opportunities related to the MSCHE standards
Delaware State University has intentionally and systematically undertaken a
transformational process over the past five years. Building upon the 2012 updated
Mission, Vision and Core Values of the University, and on the insights gained in the SelfStudy process, the University created its current strategic plan “PRIDE2020” which can
be found in Appendix E. A number of initiatives that support student success and
academic quality, increase operational efficiencies, and enhance the University’s
financial security have been put into place to support the six goals outlined in the
strategic plan. While these initiatives are directly linked to the Mission, the Vision and
the PRIDE2020 Strategic Plan, they also reflect sensitivity to the challenges facing
institutions of higher education, especially HBCUs. This chapter will first discuss those
challenges and then elucidate the means by which DSU works toward meeting those
challenges while also fulfilling the goals set in PRIDE 2020.
Challenges Facing Delaware State University
Impact of the Great Recession. The Great Recession has had a notable impact
on funding opportunities for the University. DSU has been fortunate to continue to
receive strong support from the state, but the percentage of state support within the total
budget still continues to decline. In 2014, the state contribution to DSU made up 31.5
percent of the budget, by 2016 that number was 30.5 percent and it is forecasted to be
28.3 percent in 2018. Similarly, personal contributions and corporate funding are
unpredictable with the undermining of personal wealth, endowments and corporate
bottom-line minimization. DSU has had to become proactive in facing these financial
realities, not only by increasing efficiencies but also by creating safety margins in order
to be prepared for significant economic change.
Unique Challenges Facing HBCUs. Historically Black Colleges and
Universities (HBCUs) face unique challenges in the current higher education
environment. Enrollment is threatened by an increase in African-American students
choosing to attend Predominantly White Institutions (PWIs), where opportunities are
increasing and financial aid packages are often larger. DSU is one of the few HBCUs
nationwide to meet and maintain its enrollment targets in the face of this challenge. The
implementation of changes to the Federal Parent PLUS Loan program made it more
challenging for parents to qualify for loans to help pay for their children’s education,
changes that acutely impacted DSU’s student profile. The University has made it a
priority to keep tuition rates as low as possible that, in turn, makes state funding and
donations more essential. The increased pressure for and scrutiny of retention,
graduation, and job placement rates can impact HBCUs severely, as research has shown
that costly wraparound student support services are essential to supporting student
success. The recent change in the presidential administration also potentially threatens
Title III funding, an important component of the University budget that supports a
multitude of endeavors from the Center for Teaching and Learning to Sponsored
Programs, the Library and the Advising Centers.1
1

See “Top Strategic Issues Facing HBCUs, Now and into the Future,” A Report by the
Association of Governing Boards of Universities and Colleges, 2014.
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Competing Priorities. In the face of these financial challenges the University
must be extremely deliberate in its resource allocation methodology in order to fully
support its highest priorities. Much of the focus over the past five years, detailed below,
has been on student success: creating an environment and providing the essential services
needed to make sure students not only progress from first to second year, but graduate in
a timely manner and find meaningful employment. Balancing this priority with ongoing
issues regarding deferred maintenance of the physical plant, raising faculty and staff
salaries, increasing efficiencies in energy consumption as well as procedures and
processes and, finally, being fiscally conservative in order to be better prepared for a
financial downturn, has required DSU to be proactive, innovative and deliberate.
Leadership. The University’s Provost and Vice President for Academic Affairs,
Alton Thompson, retired in March of 2016 and a new Provost, slated to begin his tenure
in July 2016, declined to take the position with little warning. The absence of a chief
academic officer creates challenges in leadership, but DSU is fortunate to have a clear
and focused leader in President Harry Williams, a strong Administrative Council,
seasoned academic leaders, and strategic planning and program prioritization processes
already in place that allow the University to continue to build value and foster
improvement. DSU is currently completing its Provost search. The University
intentionally concentrated on finding a leader to continue this transformational process
through his/her talent in seeking out opportunities, implementing systematic changes in
processes in order to achieve greater efficiencies, and working within the University to
transform the culture in order to achieve our goals efficiently and effectively.
Opportunities Embraced by Delaware State University
Strategic Planning. Upon the re-affirmation of accreditation in 2012, DSU
administrators, faculty, and staff began a two-year process of writing the new strategic
plan “Personal Responsibility in Delivering Excellence” or “PRIDE2020.” DSU’s
strengths and weaknesses were assessed through external stakeholder forums and an
internal stakeholder survey. The strategic planning committees also utilized internal
recommendations regarding quality, accountability, and transparency that arose from the
self-study process and incorporated them into the new plan. Appendix F presents a
correlation between the 2012 Self Study internal recommendations and PRIDE2020.
PRIDE2020’s six broad goals impact all areas of the University from student learning
and success to research and outreach, as well as institutional efficiency, budgeting, and
environmental and institutional sustainability. With the completion of the strategic plan,
Key Performance Indicators (KPIs) were identified, enabling the University to track its
progress in achieving these clearly established goals. Data on these indicators are
collected frequently for review by multiple constituencies. Table 3.1 outlines these
indicators, the strategic plan goal that they are tied to and the Board of Trustee committee
responsible for monitoring progress.
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Table 3.1 PRIDE 2020 KPIs tied to Strategic Plan Goals and Board Committees
PRIDE 2020
Strategic Plan Goal
I. Intellectual
Climate and Culture

II. Student Success

III. Research and
Scholarship

IV. Outreach and
Engagement

V. Sustainability

VI. Institutional and
Operational
Effectiveness

Key Performance Indicator (KPI)

Board Committee

1. Undergraduate Student Participation
Rate in Research, Study Abroad,
Service Learning, Experiential learning
and Leadership Programs

Student Success Committee

2. Percent of Students Obtaining Gainful
Employment in 12 months

Student Success Committee

3. Four-year Graduation Rate

Student Success Committee

4. First-year Retention Rate

Student Success Committee

5. First-year Average SAT/GPA

Student Success Committee

6. Contracts and Grants Awarded

Student Success Committee

7. Number of Students in the “STEM”
Early College High School

Student Success Committee

8. Number of Online Courses and
Programs

Student Success Committee

9. Number of Certificate Programs

Student Success Committee

10. Undergraduate Student Participation
Rate in Sustainability Courses and
Activities

Student Success Committee

11. Guaranteed Energy Savings

Operations Committee

12. Strategic Enrollment Increase

Operations Committee

13. Increase Overall University Funding

Operations Committee
Innovation and
Sustainability Committee

14. Alumni Giving Rate

Innovation and
Sustainability Committee

15. Instruction Expensive per FTE
Student

Operations Committee

The University is striving to realize its clearly identified goals through the
implementation of a variety of initiatives that seek to improve institutional efficiency, to
foster student success, to improve student learning, and to help DSU move toward its
goal of being the top HBCU in the nation. Table 3.2 gives an overview of the Universitywide initiatives and their timelines, along with their links to the Middle States fourteen
Characteristics of Excellence.
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Table 3.2 DSU Initiative Planning and Implementation Timeline
Initiative

Planning

Implementation

PRIDE 2020 Strategic Plan
Early College High School
Facilities Master Plan
University College/Advising
One Book One Campus
Program Prioritization Initiative
DSU @Wilmington
Optical Science Center for Applied
Research (OSCAR)
Data Transformation Team (DTT)
DSU Online
Individual Development Plans
(IDP)
®
SAP Initiative
Restructure General Education
Academic Restructuring
Taskforce

2012-2013
2012-2013
2012-2013
2012-2013
2013
2013-2014
2013-2014
2013-2015

2014-2020
2013
March 2014
2013-2014
2013
2015-2016
2014
Fall 2015

MSCHE 2008
Standards
I, II, III, VII
VII, VIII, IX
II, III, VII
VII, VIII, IX
X, XI, XII, XIII, XIV
II, III, VII
II, III, VII
II, III, VII

Summer 2014
2014-2016
Summer 2015

Fall 2014
Fall 2016
2015-2016

II, III, VII
II, III, VII
VII, VIII, IX

Summer 2015
2015-2016
Fall 2016

Fall 2015
Fall 2016
2017-2018

VII, VIII, IX
X, XI, XII, XIII, XIV
II, III, VII

These initiatives are described in detail below and are organized according to the
MSCHE Standards to which they most closely relate. There is an inevitable crossover
between the standards and the initiatives, and that has been indicated wherever possible.
Mission, Leadership and Administration (I, IV, V)
Supporting the University’s mission and vision requires a clear understanding of its goals
and strong leadership to guide the University. At the senior administrative level, several
re-alignments have occurred with these goals in mind. In 2014 the position of Chief
Operating Officer (COO) was created in order to focus on the top strategic financial
priorities of the University and to realize greater efficiencies. The COO is responsible for
administrative directives and oversight at the University. In 2016 the Board of Trustees
reorganized its structure creating “consequential committees” following the
recommendation of the Association of Governing Bodies (AGB). These committees
allow the Board of Trustees to seek out and engage in forward-looking opportunities
while managing their fiscal responsibilities. The reorganization resulted in the blending
of several committees and the establishment of new committees focused upon Academic
and Student Success, Innovation and Sustainability, and Operations, while maintaining
the Audit and Enterprise Risk Management Committee and the Executive Committee.
Each of these committees is tasked to track and support progress on specific KPIs as
indicated in Table 3.1. Appendix G depicts the University’s organizational chart.
Planning and Resource Allocation (Standards II, III, VII)
PRIDE 2020 Strategic Plan. Progress toward more effective administrative
planning and budgeting, resource allocation, and institutional assessment began with the
development of PRIDE2020’s sixth goal to “enhance, leverage and diversify our
resources to fulfill the University’s mission.” Included in this goal are six objectives
currently being implemented through the Master Facilities Plan, the completion of the
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Program Prioritization Initiative (PPI), the creation of a Data Transformation Team, the
recommendations of the Academic Restructuring Task Force, and the advocacy of new
opportunities for resource generation through the newly established Optical Science
Center for Applied Research (OSCAR), the expansion of Graduate and Adult Education
programs at DSU @Wilmington, and the expansion of online offerings and degree
programs.
Facilities Master Plan. Objective 6.5 of PRIDE 2020, which seeks to develop
and update the comprehensive facilities master plan, has been achieved and is utilized
each year in an effort to move the University forward. Published in March 2014, this plan
delineates three stages of improvement including Emerging Urgencies, Mid-Term (5-10
years) and Long-Term plans as well as Deferred Maintenance, requirements of the
Americans with Disabilities Act and utilization of the additional location, DSU
@Wilmington.
The first two components of the Emerging Urgencies section have been completed with
the building of the Optical Science Center for Applied Research (OSCAR) and the
establishment of the Early College High School (ECHS). The ECHS is currently located
at a facility close to campus but, ultimately, will be housed in a new building in the center
of the main campus. The addition to the Baker Annex with additional office, laboratory
and conference room space is complete and renovations to the Education and Humanities
Building are ongoing. A more detailed description of the process and recent
improvements can be found in Chapter VI. See Appendix H for the Facilities Master
Plan.
Program Prioritization Initiative. In 2013, within the framework of shared
governance, DSU began a Program Prioritization Initiative (PPI) critical to its growth and
its ability to deliver its cornerstone goal of student success. This transparent and inclusive
evaluation process examined all academic and administrative programs and services,
focusing on their efficiency, effectiveness, productivity, and centrality to the University’s
mission. In order to increase the efficient use of limited resources the Division of
Academic Affairs prioritized programs, placing them on a continuum from elimination to
retention to investment. The Program Prioritization Task Force, composed primarily of
faculty but also of representatives from Institutional Research, Planning and Analytics,
created a roadmap for investment and reallocation over time. Employing a validated
framework developed by Robert Dickeson (2010),2 the PPI Task Force developed a
survey instrument and an evaluation rubric to examine eighty-two degree programs.
Triangulation, a powerful technique that validates data though cross-verification from
two or more sources, was also used to analyze these degree programs.
These programs were reviewed not only in terms of enrollments and degree productivity,
but also regarding the appropriate balance of available resources against (1) the
obligation to respond to the external demand for the program; (2) program costs; and (3)
the quality of program inputs. Reasons for retaining and/or investing in a program
included: centrality to the institutional mission, support provided for other necessary
programs, quality of program outcomes, maintenance of institutional program diversity,
2

Robert C. Dickeson, Prioritizing Academic Programs and Services: Reallocating Resources to
Achieve Strategic Balance. (San Francisco, CA: John Wiley & Sons, 2010).
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regional uniqueness and relevance of the program, and recent developments that may
lead to increased enrollments in the future (opportunity analysis). Nineteen degree
programs were identified as high priority programs and were recommended for growth
and investment. Table 3.3 lists those programs.
Table 3.3 Programs Recommended for Growth and Investment
COLLEGE
Arts, Humanities, and Social
Sciences

Baccalaureate
Criminal Justice

Graduate

Mass Communication
Psychology
Teaching English as a Second
Language

Agriculture and Related
Sciences

Agriculture

Natural Resources, MS

Natural Resources
Food & Nutritional Sciences

Business

Aviation

Business Administration,
MA

Sport Management
Education, Health and Public
Policy

Health Promotion

Educational Leadership,
Ed.D

Movement Science
Nursing
Mathematics, Natural
Sciences and Technology

Applied Chemistry

Neuroscience, Ph.D.

Biology
Molecular and Cellular
Neuroscience

Twenty-three degree programs were identified as low-priority programs and were
recommended for deactivation. In January 2016, the Board of Trustees voted to
deactivate all 23 programs. A summary of the low priority degree programs for all of the
colleges recommended for deactivation is provided in Table 3.4.
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Table 3.4 Programs Recommended for Deactivation
COLLEGE

Arts, Humanities and Social
Sciences

Baccalaureate
English Education

Graduate
Historic Preservation, MA

Spanish

Art Education, MA

French
World Language Education
Art Management
Family and Consumer
Sciences, MA

Agriculture and Related
Sciences
Science Education

Education, Health and
Public Policy

Secondary Special Education –
Grades 7-12
Elementary Special EducationGrades 1-8

Curriculum and Instruction,
MA
Adult Basic Education, MA
Special Education, MA
Science Education, MA
Master of Arts in Teaching

Mathematics, Natural
Resources and Technology

Biology Education

Applied Chemistry, MS

Chemistry Education

Mathematics Education, MS

Forensic Chemistry

Physics Teaching, MS

Physics Education

The timeframe for the complete deactivation of these programs, once all currently
enrolled students have earned their degrees, is 2020.3 See Appendix I for the Academic
Program Prioritization Initiative.
For Phase II of the PPI process, President Williams appointed an Academic Restructuring
Taskforce to make recommendations regarding the potential for combining academic
departments or colleges to increase administrative efficiency, among other things. The
work of this taskforce and its recommendations, which are currently being put into place,
are discussed below.
Academic Restructuring Task Force. In the fall of 2016 President Williams
created an academic restructuring task force to examine the Academic Affairs Division in
order to enhance academic efficiencies and quality to support student success, as the
second stage of the PPI. Membership in the Task Force included senior administrators
from Academic Affairs, Finance and Human Resources, a dean from the College of
Agriculture, the chair of the Faculty Senate, the president of the AAUP, and several
faculty members from the different colleges. Meeting weekly throughout the fall, the
Task Force developed recommendations for restructuring the Office of the Provost and
the Colleges and to increase efficiencies.
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In an effort to streamline the reporting processes in the Office of the Provost and to create
an opportunity for Deans to play more of a transformational leadership role,
recommendations were made to reduce the number of colleges by combining the College
of Arts, Humanities and Social Sciences and the College of Mathematics, Science and
Technology into the College of Arts and Sciences, and by combining the College of
Business and the College of Education, Health and Public Policy into the College of
Business and Professional Studies. The College of Agriculture and Natural Resources
will remain as it is, given its significance to the land-grant legacy and the nature of its
external funding sources. The College of Arts and Sciences will oversee the General
Education program as well as the traditional liberal arts core. The College of Business
and Professional studies will oversee all professional programs, with their unique
accreditation needs, in a unified organization.
Multiple recommendations regarding processes and procedures were advocated, the most
significant of which was to delegate leadership, ownership, authority, accountability and
resources to the lowest level of decision making in order to streamline processes and
implement mission-oriented leadership. These changes require department chairpersons,
program directors and DSU faculty to assume ownership over these processes, freeing
time and resources to allow the Deans and Provost to become agents of strategic change
and fundraising.
The recommendations also seek to enhance the role of the University College by placing
all professional advising under its leadership, while permitting academic programs to take
control of academic advising starting in the sophomore year. Programs will still be able
to utilize professional advisors but smaller programs will be able to establish the advisormentee relationship between students and faculty during the sophomore year should they
so desire. The University College will also be responsible for the First-Year Experience
that requires coordination of the General Education program and broader issues through
Student Support Services.
Finally the School of Graduate Studies and Research will be restructured to assume
primary responsibility for professional graduate programs located at the DSU
@Wilmington facility while also assuming leadership over Distance Education and Adult
and Continuing Education. See Appendix J for the Academic Restructuring
Recommendations.
Data Transformation Team. In 2014 the University created a Data
Transformation Team (DTT) whose primary purpose is to examine University data to
guide decision making, especially with regard to institutional efficiency and student
success. This cross-functional team, led by the Chief Financial Officer and Chief
Operating Officer, includes institutional research, a faculty member, a dean, a business
process re-engineering director, and a business analytics/data scientist. Functioning as a
think tank for the University, the team employs data mining approaches that were
originally developed for use in large business datasets but are adapted to this educational
environment. The team has explored a variety of issues including admissions, retention,
graduation rates and time to completion, course section offerings, housing, scholarships,
and program costs.
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The team developed a framework termed “I5O” to investigate topics and research
questions. The framework identifies an idea or issue (I1) of focus; conducts research to
uncover relevant insights (I2) from data; leverages information (I3) to help understand or
create strategies to address an issue; develops an intervention (I4) as a strategy to mitigate
the issue; and recommends implementation (I5) to operationalize the strategy into regular
activities to improve student outcomes (O). This tool helps the team to prioritize research,
narrow its focus, and share results.
The DTT has created a number of reports, studies, data briefs, learning logs, two peerreviewed conference papers and other instruments to systematize and disseminate its
findings about students’ success and financial sustainability. The data briefs regarding
student success seek to provide data-supported quantitative and qualitative analytics and
action items. They encompass the following topics concerning student success:
• Passing rates in developmental and introductory mathematics;
• Passing rates in introductory English classes;
• Analytics of grade distribution and gatekeeping courses;
• Analysis of students who graduate on time, complete programs early or change
major changes;
• Analysis of success for non-traditional students.
Based on information gleaned from the data briefs, the DTT is currently working on
interventions including deliverables, milestones, and detailed work plans.
Learning logs, created as part of the Bill & Melinda Gates Foundation program, explore a
variety of issues such as incomplete grades, classroom utilization, optimization of section
sizes and detection of students at risk of attrition in order to support student success and
sustainability. As a specific example, the DTT analyzed historical course offering data to
determine the courses with small average section sizes, and further determined whether
the courses were required or electives. Representatives from academic units then
discussed the need to offer particular courses, with respect to course size. Ultimately, it
was decided to offer only the sections for which at least 10 students pre-registered, unless
the cancellation of sections would prevent students from graduating. This policy was
subsequently implemented through the Office of Registrar. See Appendix K for the
learning log “Improving Course Offering Efficiency.”
DSU @Wilmington. In 2011 the U.S. Department of Education awarded DSU
the 43,000-square-foot former U.S. Army Reserve Center on Kirkwood Highway in
Wilmington, Delaware. A task-force study on the potential uses of this building resulted
in a $2 million renovation. In 2015, the School of Graduate Studies relocated its
administrative functions as well as four master’s programs, the Master of Business
Administration, Master of Public Administration, Master of Social Work and Master of
Science in Sport Administration, to this location. Plans for the growth of the graduate
programs will be based in this location.
DSU Online. DSU has been carefully designing and implementing online
programs for its students. Currently four graduate programs, the MSW, MPA, MBA and
MS in Sport Administration, are available online and undergraduate programs in criminal
justice, psychology, accounting, management and public health are being developed.
Twenty-four of the 25 General Education courses required in the undergraduate programs
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have been made available online. Required infrastructure in the areas of enrollment,
marketing, student support and tutoring for online programs is also in place, all necessary
components to allow us to grow the University’s online presence.
Student Success (Standards VII, VIII, IX)
Delaware State University has undertaken an aggressive campaign focused on student
success as reflected in retention, graduation and job placement statistics. Goal #2 of the
University strategic plan is entirely focused on student success and has been at the
forefront of the strategic plan implementation. KPIs #2, 3, 4, 5 and 6 track the
University’s progress in this area.
Early College High School (ECHS). DSU established the State of Delaware’s
first publicly chartered Early College High School in 2013 following a model designed
specifically to serve first-generation college-bound students. The model blends a high
school and college experience to form a coherent educational program in which students
work toward a high school diploma and up to two years of college credits during their
four years. The model directly challenges the misconception that historically underserved populations are unable to do college-level work and obtain a postsecondary
degree. The school provides students the opportunity to earn college credits, laying the
foundation for a variety of degrees and careers. ECHS first opened in the fall of 2013
with 125 students and now has more than 400, the KPI#7 target set for 2020. The ECHS
created a College Readiness Rubric to assess students’ readiness for college-level classes.
Currently 73 percent are college-ready and over 80 students are enrolled in multiple
college-level classes on the DSU campus.
University College. Under the charge of the President, the Provost and Vice
President for Academic Affairs established the University College (UC) in the fall of
2014. With a mission to introduce first-year students to their college experience by
providing a collegial and academically enriched environment, the University College
offers student support programs and services designed to help students achieve high
academic goals through holistic advisement, summer enhancement programs, integrated
academic support programs and services (i.e. tutoring; academic workshops; test-taking
skill-building, writing and math support) and college-skill enhancement courses. The
University College has been utilizing the Data Transformation Team’s learning logs to
support student success. The “Fifteen Strong to Completion” initiative is based on DTT
research and emphasizes the importance of first-year students enrolling in fifteen credits
each semester to support timely progress toward graduation.
Academic Advising Centers and Individualized Development Plans (IDP). In
2013-2014 the University created advising centers in each college staffed by full-time
professional advisors, a goal established during the self-study process and recognized as a
LEAP high-impact practice. Initially these advisors guided students through their first
two years at DSU and then, as juniors, students moved to a faculty advisor in their major.
In the fall of 2015 oversight of all first-year advising was moved to University College,
with advising for sophomores retained in the college advising centers.
In 2015, DSU was awarded $1.2 million by the Bill and Melinda Gates Foundation to
create transformative outcomes through re-designing advising, reducing the number of
students taking developmental education, and enhancing learning through digital
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courseware and predictive modeling. To support these goals, the Individualized
Development Plans (IDP) portal tool was created and presented to the Gates Foundation.
The IDP, a digital, web-based advising tool for DSU advisors, charts the students’ DSU
journey as they actively engage in foundational and meaningful curricular and cocurricular experiences from matriculation to graduation. The IDP system features a
student profile and academic and financial aid data. The system tracks advisor outreach
and comments and features alerts and student analytics for advisors. See Appendix L for
the flow chart for the IDP process through the first year.
The DTT also created decision trees to predict students’ retention by identifying key
factors that may lead to attrition including financial, demographic, socioeconomic, and
academic issues. Combining decision-tree models with sequential pattern mining the
University identified the characteristics of successful students that, in this case, are
identified as those graduating within four years. This process helps identify students at
risk and streamline best advising practices via IDPs.
The ultimate goal is to provide holistic, personalized academic advising that is
centralized for all first-year students. In addition, data from the IDP is used to develop,
pilot, and document different initiatives designed to improve results for more
students.4 For example, student input data is placed on the profile screen of each student’s
IDP charting their entry-level requirements (i.e. ACT/SAT scores, high school GPA) and
their ALEKS Mathematics placement test score. This approach enabled more students to
enroll in credit-bearing sequential mathematics courses, decreasing time to degree
completion.
Placement Tests. DSU implemented a new mathematics placement process that
significantly reduced the proportion of new first-year students requiring remediation.
Research shows that students who earn college level mathematics credits in the first year
are more likely to be retained. Formerly, new students took the mathematics placement
test during new student orientation, which was not the ideal test environment for highstakes testing. DSU teams analyzed historical remediation data and established a task
force to revamp placement. The task force selected a new placement test, ALEKS, and
developed thresholds for college readiness. The university changed the testing window
from on-campus during orientation to before arrival on campus in an online format that
permits flexibility, multiple attempts, and a better test environment. Early evidence
indicates the change has been effective. The proportion of students enrolled in
developmental mathematics in the fall semester of 2016 was significantly lower with a
reduction of more than half from 71 percent of incoming students being placed in
developmental mathematics to an average of 34 percent placed in developmental
mathematics courses.
The Mathematics Department completed an efficacy analysis of the placement thresholds
to validate the cut-off score thresholds. The Data Transformation Team measured fall
2016 semester pass rates. Data are promising and indicate more students were able to
4

Much of this material is taken directly from an article by Teresa Hardee, Vice President for
Finance and Chief Operating Officer, “Better by the Numbers” published February 4, 2016 on
Bill and Melinda Gates Foundation website at
http://www.impatientoptimists.org/Posts/2016/01/Better-by-the-Numbers#.Vwk6eDYrLs8
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begin college-level course work sooner as a result of this change. Other research
examining success in subsequent mathematics courses will follow to validate the new
placement process. Additionally, DSU faculty members have developed an English
placement test that will be used and evaluated with the fall 2017 first-year cohort. This
was informed by Data Transformation Team research into the variation in passing rates in
introductory English courses.
Career Center and Internships. The Office of Career Services and Student
Employment employed a consultant to complete a comprehensive review of the office in
2014. The report helped identify the elements of the office that were working well, but
more importantly, to identify areas that could be improved. As a result of the review, the
office has instituted multiple initiatives to guide students toward successful employment
that begins on their first day on campus. New virtual software, including job posting
services, career exploration software, website changes and social media campaigns have
prompted more student visits to and engagement with the office. In 2015, the office
developed a bi-weekly internship list that is emailed to all students. Collaboration with
the Office of Institutional Research, Planning and Analytics and the Assessment Office
has allowed Career Services to acquire more comprehensive First Destination Survey
reports on graduate placements and outcomes. A detailed discussion of these surveys can
be found in Chapter V under Graduate Placement survey. Career Services created an
Industry Advisory Board in January 2015 comprised of 16 industry recruiters. Also, an
internal Career Advisory Committee was formed to include representatives from each of
the five academic undergraduate colleges, Athletics, the Grants Office, and the University
College to align career service offerings campus wide.
In the fall of 2016 the Dive D.E.E.P. (Develop, Explore, Experience and Produce)
campaign was initiated through which first-year students receive career guidance
beginning during orientation. Throughout their university experiences, students have
access to services such as resume writing assistance and interview skills training. The
Office organizes Career Fairs and connects students with internships and alumni. Most
importantly, the office staff emphasizes the importance of academic success in expediting
the search for a satisfying career.
Academic Quality (Standards X, XI, XII, XIII, XIV)
Delaware State University has implemented many of the American Association of
Colleges & Universities (AAC&U) LEAP high-impact practices over the past decade. In
addition to the changes to the advising process discussed above, first-year seminar,
capstone and writing-intensive courses, internships, undergraduate research, and global
and service learning are essential parts of the curricula. These activities are tracked
through KPI#1 of the strategic plan and can be found in Appendix M.
One Book, One Campus. The One Book One Campus initiative was
implemented in 2013. This program encourages students, faculty and staff to read a
selected book as a community. This “Common Read” serves as a foundation for
conversations that employ critical thinking skills and center around topics such as science
and history through the lens of the African-American experience. The goals of the One
Book One Campus program are to enhance students’ critical thinking and writing skills,
to stimulate discussions inside and outside of classrooms, and to unite students, staff, and
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faculty in one learning experience. A committee of faculty and staff meet to choose a
book each year. Since its inception the books have included Rebecca Skloot’s The
Immortal Life of Henrietta Lacks, Chana Lee’s For Freedom’s Sake: The Life of Fannie
Lou Hamer, Thomas Chatterton William’s Losing My Cool and Bertice Berry’s The Ties
that Bind: A Memoir of Race, Memory and Redemption. In March of 2014 members of
Henrietta Lacks’ family, including her daughter-in-law Shirley Lacks and greatgranddaughter Victoria Baptiste, came to DSU to speak about the family and its legacy.
Thomas Chatterton Williams also visited DSU in 2012.
Optical Science Center for Applied Research (OSCAR). In September 2015
Delaware Governor Jack Markell formally dedicated the $18 million dollar, 28,000square-foot OSCAR building which houses the University’s optics research program.
Supported with $10 million in funding from the State of Delaware, this building houses
the Optical Science Center for Applied Research. In October 2015, the University was
awarded a $5 million grant for a NASA research and education program that partners
with the Los Alamos National Laboratory, the Goddard Space Flight Center and the
University of Delaware. Future goals include expanding the research focus in the
biomedical sciences and broadening faculty research participation in the bio-behavioral
sciences area. In addition to enhancing the research capabilities of DSU, this center
provides a rich intellectual environment and increased research opportunities to help train
students for their careers. The center will have education and outreach components for
university students as well as pre-college students including nationwide outreach to
ensure geographic diversity in DSU’s education marketing and outreach efforts.
Student Research, Experiential Learning and Study Abroad. Another
outcome of the PRIDE 2020 strategic planning process is the intentional tracking of
student experiential and travel experiences with the goal of increasing these opportunities
for all students. Not only are academic opportunities tracked and reported several times
per academic year, but the Student Affairs division is also developing its own tracking
systems to identify opportunities where students engage in experiential learning
opportunities among its co-curricular activities. Appendix M shows this KPI#1 data
between 2012 and 2017.
For example, during the summer of 2016 ten STEM majors travelled to Poland where
they were paired with faculty members at the University of Technology and Life
Sciences of Poland to conduct individual research projects. These students are members
of the DSU Alliance for Minority Participation which provides support and research
opportunities for minority science majors. One student co-authored two papers published
in international scholarly journals as a result of that research opportunity. Other summer
opportunities are offered in Africa, China and South America.
Formerly, opportunities for presentation of research, by students, faculty and staff,
occurred on Honors Day, at the Graduate Research Forum, and Faculty Research forum
that occur throughout the year. On April 21, 2017 the University held its first Universitywide research day that combined the efforts the School of Graduate Studies and
Research, the Honors Program and faculty research to showcase scholarship on campus
and provide networking opportunities for students, staff, faculty and community
members. Eighteen faculty and research staff and approximately 100 undergraduate and
graduate students presented their research. One forum, led by six faculty members,
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focused on how student involvement in research and research experiences can enhance
student learning.
SAP® Initiative. The DSU College of Business (COB) houses the SAP Center of
Excellence (COE) under Project Propel, an exclusive partnership with SAP® SE, a market
leader in enterprise application software, SAP® University Alliance and the Americas’
SAP® Users’ Group (ASUG). As a Center of Excellence, the COB is educating DSU
students and faculty from other HBCUs on critical enterprise technological advancements
that will expand students’ career opportunities such as S/4 Hana, Big Data and Predictive
Analytics and Design Thinking. The Center has developed ‘thought leaders’ in the area of
Design Thinking, Big Data/Predictive Analytics and Enterprise Resource Planning (ERP)
who have already trained faculty from eight other HBCUs and support DSU faculty. The
COB has five faculty members with SAP TERP10 certification trained to certify DSU
students in this high demand SAP certification. The first student certification academy
will occur in the summer of 2017.
The COB is part of a prestigious team of Industry Leaders and Academics working with
SAP® in developing a curriculum to inform the “Boardroom of Future,” SAP®
technology whereby C-level executives use analytics on real-time data to plan strategy.
Design Thinking, Big Data/Predictive Analytics and ERP have been integrated
throughout the COB curriculum with additional workshops taught through a student
engagement club. Some of the courses include Introduction to Business, Introductory
(Business) Statistics, Operations Management, and Introduction to MIS.
Through Project Propel, DSU’s COB has had an impact on teaching, practice and the
community at multiple levels. The DSU students’ solution to the Wilmington Savings
Fund Society’s (WSFS’s) case competition question provided their executives with
insight into the perspective of millennials. The integration of topics into existing courses,
developing new concentrations and revamping existing concentrations has had a positive
impact on teaching. By training faculty at other HBCUs/Minority Serving Institutions
(MSIs), DSU’s COB has affected the broader academic community by expanding the
number of diverse students who will learn these skills. The COB is attracting the
attention of regional, local, and national elected officials. City and state officials have
assisted the COB to reach businesses interested in students familiar with the SAP
technologies.
Conclusion
Delaware State University systematically identified its strategic goals through the
strategic planning process in 2012 and 2013 and has thoughtfully pursued those goals
through a variety of initiatives described in this chapter. While Student Success (PRIDE
2020 Goal #2) has probably been the most consistently and broadly pursued outcome, the
University has also made great progress on several other fronts, most notably in regard to
Planning and Resource Allocation. A more detailed discussion of budgeting and resource
allocation can be found below in Chapter VI. This chapter shows the close correlation
between the MSCHE Characteristics of Excellence and DSU’s deliberate planning to
pursue its strategic goals.
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Chapter IV: Enrollment and Finance
Delaware State University has been fortunate in that, despite the challenges facing higher
education on both financial and enrollment fronts, the University continues to grow and
successfully move toward its strategic goals. This chapter outlines the steady growth of
our enrollment as well as our strengthening financial position.
Enrollment Analysis
Delaware State University continues to show healthy student enrollment. The Fall 2016
total enrollment of 4,600 students reflects a diverse mix of students with 4,265, or 93
percent, undergraduate students, and 335, or 7 percent, graduate students. Approximately
85 percent of students enrolled full-time with a total FTE of 4,229. Forty-nine percent are
in-state students, 43 percent are out-of-state students and eight percent are international
students. A majority of students (55%) reside in University housing while 45 percent
commute.
In the fall of 2016 the University enrolled 962 new first-year students and 315 new
transfer students, setting a University record for new transfer students. New students
typically originate from the District of Colombia and the Mid-Atlantic states of
Delaware, Maryland, New Jersey, New York, and Pennsylvania. Table 4.1 depicts total
enrollment by level and college discipline.
Table 4.1. Fall 2016 Enrollment by College Discipline and Level
N

%

College of Agriculture and Related Sciences
Undergraduate
Graduate
College of Arts, Humanities, and Social Sciences
Undergraduate
Graduate
College of Business
Undergraduate
Graduate
College of Education, Health and Public Policy
Undergraduate
Graduate
College of Mathematics, Natural Sciences, and Technology
Undergraduate
Graduate

226
196
30
1,652
1,628
24
986
916
70
1,112
967
145
624
558
66

4.9%
4.3%
0.7%
35.9%
35.4%
0.5%
21.4%
19.9%
1.5%
24.2%
21.0%
3.2%
13.6%
12.1%
1.4%

Grand Total

4,600

100.0%

College Discipline
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Enrollment Growth and Outlook
The University continues to have stable enrollment and is achieving some of its highest
enrollments in its history. In the fall of 2013, enrollment totaled 4,505 students. By the
fall of 2016, total enrollment had increased modestly to 4,600 students, an increase of 2.1
percent. The strategic plan goal of 5,000 students by 2020 requires an annual increase of
1.6 percent over the 2013 baseline. Enrollment targets, shown below, exceed the goal of
5,000 and stretch to approximately 5,400 students by 2020. Figure 4.1 shows enrollment
trends by level from the fall of 2013 with anticipated goals through the fall of 2020.

Enrollment Trends by Level
Fall 2013 - Fall 2020 Goal
Undergraduate

Graduate

6,000
5,000
4,000

444

385

345

335

404

444

4,061

4,259

4,215

4,265

4,336

4,494

500

573

4,692

4,818

3,000
2,000
1,000
0
Fall 2013 Fall 2014

Fall 2015

Fall 2016 Goal Fall Goal Fall Goal Fall Goal Fall
2017
2018
2019
2020

Figure 4.1. Enrollment Trends by Level 2013-2020
Another strategic initiative undertaken by the university is establishing a formal
enrollment management program that brings together all institutional efforts that relate to
enrollment, regardless of where they reside organizationally. This enables DSU to
develop coherent and comprehensive strategies for managing enrollment and making our
targets more realistic and achievable. This also helps us to more effectively manage our
expenditures and to measure the effect of recruitment and marketing efforts. The
Enrollment Management Council, made up of representatives from key student service
and support areas including Admissions, the Registrar, Financial Aid, Housing, Student
Accounts, University College and Institutional Research, Planning and Analytics manage
the University enrollment plan through its new student recruitment responsibility and
oversight of student retention. The strategic enrollment areas targeted for growth, as seen
in KPI#12, include the following:
• Online Programs
o DSU @Wilmington (Graduate)
o DSU Online Programs (Undergraduate)
• International
• Transfer
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This careful enrollment planning is necessary to ensure that our budgeting process is built
off of credible enrollment targets. We use a deliberate strategy of employing conservative
enrollment and financial projections for budget purposes. Table 4.2 shows the total
enrollment trends by student population segments with accompanying 2020 enrollment
targets.
Table 4.2 Enrollment Trends and Goals, Fall 2013 - Fall 2020
Actual

Goals

Fall

2013

2014

2015

2016

Campus/Location

Type

N

N

N

N

Main

NewFR

922

894

897

298

296

75

54

20

18

(*Includes
NewTR
DSU@Georgetown
NewMS
site and Ningbo
students in third year NewDR
of 2 + 2 program).

Cont-UG

2017

2018

2019

2020

N

N

N

N

962

920

920

920

920

287

315

321

328

334

341

61

54

75

101

118

128

15

13

12

26

31

33

2,620

2,582

2,577

2,588

2,562 2,621 2,658 2,577

Cont-MS

155

142

99

95

56

25

11

5

Cont-DR

74

86

88

79

70

62

55

49

Special-UG

120

111

117

107

110

110

110

110

Special-MS

11

10

11

9

10

10

10

10

56

27

32

44

88

62

90

109

51

48

39

39

47

88

85

91

0

0

0

2

0

0

0

65

206

272

272

49

179

287

36

56

92

33

44

56

DSU@Wilmington NewMS
Cont-MS
Cont-DR
Special-MS
DSU Online

Trend

1
2

1

NewUG
Cont UG
New MS

44

Cont MS
DSU@Georgetown* NewTR
Cont-UG
Ningbo University* NewTR

5

6

6

4

4

4

4

4

5

5

6

8

8

8

8

8

74

89

78

92

97

97

97

97

74

92

81

81

81

81

81

84

102

97

97

97

97

97

Cont-UG
Special-UG

95

Sanming University Special-UG
DSU ECHS

HighSchool

High School

HighSchool

2
64

134

29

84

82

82

82

82

119

125

121

121

121

121

121

Grand Total

4,505 4,644 4,560 4,600

4,740

4,938

5,192

5,391

Percent Change Year to Year

1.8%

3.1% -1.8% 0.9%

3.0%

4.2%

5.1%

3.8%

139

140

198

254

199

Change Year to Year

80

-84
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Enrollment Growth Assumptions
To achieve an increase in enrollment growth the University is leveraging a substantial
investment in its online programs and is expanding its international programs and
partnerships, as well as its graduate programs. Growth assumptions also build upon the
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momentum of enrolling record numbers of new transfer students and the continuation of
multiple initiatives that have raised student retention for two successive years (72.1% and
72.7% for cohorts 2014 and 2015, compared to 65.2 and 68.9% for 2012 and 2013
respectively). The improvements in retention allow the University to keep new first-year
enrollment flat while focusing on selected strategic areas of growth. Table 4.3 lists
specific growth assumptions to achieve the enrollment goal of 5,000 students in 2020,
particularly in the areas of graduate enrollment and the DSU @Wilmington and DSU
Online programs.
Table 4.3 2020 Enrollment Goal Assumptions
Campus/Location and Student Type

Average Growth Rate

Main Campus
New Freshman

0%

New Transfer

2%

New Masters

34%

New Doctorate

38%

Continuing Undergraduate (Retention gains)

0.1%

Continuing Masters

-

Continuing Doctorate

-

DSU @ Wilmington
New Masters

37%

Continuing Masters

33%

DSU Online
New Undergraduate

80%

Continuing Undergraduate

121%

New Masters

27%

Continuing Masters
Retention assumptions for DSU @Wilmington and
DSUOnline

17%

Year 1 Students - 75%
Year 2 Students - 50%
Year 3 Students - 25%
DSU@Georgetown

0%

Ningbo University

0%

Other International
Determined when students enter third year of

-

2+2/3+1 programs.
Early College High School

0%

High School Students

0%
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Strategic Enrollment Marketing Strategies
DSU is approaching its enrollment growth strategically through a variety of initiatives
including new degree program formats, such as DSU Online, expanded marketing
activities, digital tools including web and social analytics to increase efficiency in
marketing and the application process, improvements to student service areas, and
collaborations with domestic and international partners. Lastly, international growth
continues to provide the University with growing enrollment and revenue diversification.
Based on numerous Memoranda of Understanding (MOU), the university will see a gross
increase in international revenue around $4.8 million over the next 4 years. These
strategies focus on the following segments.
DSUOnline / DSU @Wilmington. The University has invested substantially in
creating online degree programs and building the necessary infrastructure to support
them. Although this is a new initiative, the investment dollars show a 27.72% annualized
return on investment (ROI) in three to four years by investing $1.0 million as a single
investment with an expected return of $3.0 million. The pro forma analysis was
developed conservatively. Based on the level of integration anticipated from current and
future marketing processes, an even greater financial performance is anticipated.
To capitalize on this investment, comprehensive marketing activities are in place.
Through a partnership with Blackboard®, DSU has identified market segments on which
to focus its recruitment efforts seeking high interest programs for each market and the
marketing channels most suitable for each. This research and preparation gives the full
marketing program focus and includes adult learners, community college transfers,
military, and first-time students. Marketing geotargets are geared to attract students from
selected states and sectors. The University has created four online graduate programs and
five online undergraduate programs for these markets with courses in web-enhanced,
blended learning, and online distance education courses. DSU has established a platform
to provide comprehensive 24/7 student support services, comprehensive enrollment
management services, strong technology infrastructure with 24/7 helpdesk support and
enhanced data analytics to support online learning and outcomes assessment.
International and Non-Degree Seeking. The Office of International Affairs
leads recruitment strategies to expand the international enrollment at the Dover campus
and at locations overseas. The University has entered into agreements with several
institutions in order to increase enrollment of degree seeking and non-degree seeking
students. Additionally, the University has developed the DSU English Language Institute
(ELI) at its Dover campus. The ELI provides intensive English language instruction for
pre-matriculated students who are seeking to improve their English before enrolling in
undergraduate and graduate studies at an American university. Table 4.4. outlines these
agreements and student populations.

27

Table 4.4: International and Non-Degree Seeking Agreements and Student Population
Institution / Activity

Agreement
Type

Student Population

Location

Ningbo University, China

2+2

China

Chang Chung University, China

3+1

DSU-USA Culture Exchange
Program
Yeungnam University College,
(South Korea)
Jeiu National University, (South
Korea)
DSU English Language Institute

Cultural
Enrichment
2+2

UG Non-degree and
New Transfer
UG Non-degree and
New Transfer
UG Non-degree

2+2

UG Non-degree and
New Transfer
UG Non-degree and
New Transfer
UG and GR Non-degree
seeking

China
Main
Campus
Main
Campus
Main
Campus
Main
Campus

UG – Undergraduate, GR - Graduate

New Transfer. The University continues to enroll record levels of new-transfer
students and has put a number of strategies in place to support new transfer enrollment at
its main campus. The Office of Admissions has a dedicated counselor for new transfer
admissions. The University partnered with Academy One, Inc. to offer College
Transfer.Net, an online database that allows prospective students to research the
transferability of their courses based on the transfer history of DSU. To serve this
population more effectively, the University has created Transfer Wednesdays, which give
prospective transfer students improved access to student service areas. The University has
also increased its articulation agreements with community colleges to make transfer more
attractive for students in nearby markets.
Financial Analysis
Delaware State University has seen steady improvement in its financial condition, a
direct result of the University embracing a strategic plan that calls for building a solid
financial footing that will allow it to achieve its desired goals and objectives. The sources
of University funding for FY 2016 come from operating revenues (64%), state
appropriations (32%) and other sources (4%). Even with no tuition increase for students
in 2016-2017, total University revenues in FY 2016 are $125.8 million, an increase of
$11.2 million or 9.85 percent over the prior year. Cost containment is an on-going
priority. The University has a number of initiatives including a guaranteed energy savings
program, vendor contract re-negotiations, and a minimum course size mandate to
increase efficiencies and minimize costs. Consequently, total expenditures increased by
only 1.0 percent or $1.1 million during this period. Savings gained from cost containment
measures were offset by increased costs in health and pension expenditures. DSU’s
financial stewardship has led to the reaffirmation of its A- rating from Standard and
Poor’s with a stable outlook. Figure 4.2 depicts the trend and outlook in total revenues
and total expenditures, excluding depreciation, for the period covered in the current
University strategic plan. This data was also presented in Chapter 2 as Figure 2.1. See
Appendix N for audited financial statements and management letters as well as the
IPEDS financial data for the three previous years.
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Total University Revenues & Expenditures (GAAP)
FY 2013 - FY 2020 (Actual & Forecast)
$134,634,752
$132,759,876
$130,082,422
$128,152,371
$125,859,867
$119,013,555
$120,969,022$120,400,395
$122,610,791
$120,266,195
$120,266,195
$120,266,195$120,266,195
$118,757,776
$116,587,857$114,627,824

2013

2014

2015

2016

2017*

Revenues

2018*

2019*

2020*

Expenditures

Figure 4.2 Total University Revenues and Expenditures (GAAP), 2013-2020
Figure 4.3 depicts the University’s net position for the past four fiscal years as well as
forecasts through FY2020. The decline from 2014 to 2015 is due to the implementation
of GASB 68. In FY 2016, the audited financial statements show a positive $7.5 million
change in net position in overall performance from $4.3 million to $3.2 million for FY
2015 and FY 2016, respectively.

Net Position
FY 2013 - FY 2020 (Actual & Forecast)
$151,456,439

2013

2014

$168,383,260

$154,014,702
$141,521,020
$131,704,791
$124,071,064
$120,822,016

$147,643,901

2015

2016

2017*
Net Position

Figure 4.3 Statement of Net Position FY2013-FY2020
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2018*

2019*

2020*

Improving the University’s Financial Health
Along with DSU’s strategic focus, the university has made systematic improvements in
its financial health. In addition to providing forward-thinking investments in major
initiatives like DSU @Wilmington and DSU Online, the university is also looking at
other avenues that promote greater financial stability. Several other significant milestones
to improving Delaware State University’s financial health are listed below.
Bond Financing Through the State of Delaware. In 2010, the Vice President
for Finance and the finance team worked with the head of the Delaware Legislature’s
Joint Finance Committee to obtain an $11.3 million investment through the Sustainable
Energy Utility Board (SEU) energy savings bonds. The investment is expected to create
$5.2 million in savings over the next 20 years.
In 2012, the University began a series of bond restructuring activities that decreased the
overall costs of interest and other operational expenditures. The first project, funded in
2012, included an advance refunding of the callable portion of 1999 series bonds and
refinancing of the 2004 Village Student Housing complex. The series 2012 bond was the
beginning of fully integrating the Student Housing Foundation into the University.
In 2014, the University issued bonds to fund the second and final stage to fully integrate
the Student Housing Foundation, to purchase a facility to house additional students and
the Early College High School at DSU, and additional funds for the completion of the
OSCAR building.
In 2016, the University issued bonds to refund the 2007 series bonds. Each of these
refunding/restructuring activities help to decrease overall long-term financing costs to the
University, creating $3.6 million savings over the life of the loan and improving the
overall balance sheet health by reducing the maximum debt service ratio.
Standard and Poor’s (S&P). The Finance team, along with senior leaders,
successfully worked with Standard and Poor’s to reaffirm the University’s bond rating.
In the last rating review, the university received an A- with a stable outlook that indicates
DSU has an adequate financial profile. This outlook is attributed to solid enrollment,
revenue diversity, and a debt burden of 5.3% of 2016 expenses. The university operating
gain before depreciation was $3.8 million and $8.1 million in FY 2013 and FY 2016,
respectively. Another important indicator noted by S&P is the change in unrestricted net
assets (UNA) of $1.0 million and $1.5 million in FY 2013 and FY 2016 respectively,
with a drop in FY 2015 due to GASB 68.
Strategic Investment Fund. As a part of DSU’s long-term focus on broadening
the financial base of the University, a strategic investment fund was established through
carve-outs from the annual budget process. This fund was intentionally established to
finance strategic initiatives that will enable the University to establish new marketoriented graduate programs at its new DSU @Wilmington location. It will also support
the establishment of fully online graduate and undergraduate programs. The University
made the strategic choice to ensure the funding of future processes that are expected to
generate additional revenues that can solidify the core mission-driven University
responsibilities.
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Greater than One: Campaign for Students. The Greater than One campaign
began in January 2011 with the goal of raising $20 million for student scholarships,
faculty support, program development and facilities improvements. Slated to conclude in
December 2016, the goal was reached early and the campaign ended on August 31, 2016
with a total of $20,370,762 raised. That total includes $9 million for student scholarships,
including 18 new scholarship endowments. Over 3200 scholarships were awarded during
the course of the campaign. The campaign also secured $6.3 million to support and
enhance student programming, which includes support from the Bill and Melinda Gates
Foundation’s HBCUs Pursuing Transformation Change Program. The number of donors
doubled each year increasing from approximately 1000 at the start to more than 6400
donors. The number of alumni donations also doubled during the campaign.
Capital Assets. Another boost to DSU’s balance sheet is the acquisition of 49.7
acres of land recently conveyed by the State of Delaware to the University that will
increase the balance sheet by approximately $2 million without associated liability. The
property is located in close proximity to commercially zoned property just off of Dover,
Delaware’s busiest highway and is adjacent to the campus. DSU has seen its capital
assets improve $32 million over the last five years and, based on the recent actions cited
above, even better performance is anticipated in the future.
Conclusion
The University continues to experience stable and increasing enrollment, is making
progress on achieving key performance indicators that advance strategic plan goals, and
remains financially healthy. Comprehensive independent audits have not denoted any
operational deficiencies. Moreover, great strides are evident in the federal audits as
reported in year over year A-133 audits. See Appendix N for the A-133 audit reports
2013-2015.
Appendix M shows the progress being made on KPI #6: Contracts and Grants, KPI#8:
Number of Online Courses and Programs, KPI #11: Guaranteed Energy Savings, KPI
#13: Increase Overall University Funding and KPI #14: Alumni Giving. Of paramount
importance is the improvement in student success indicators as seen in KPIs #2: Student
Employment within 12 months and KPI#4: First-year Retention Rate, with the highest
student retention rates in its history. These improvements have led to DSU’s current
ranking as the number four public HBCU in the country and 14th overall in the U.S.
News and World Report rankings. This type of success is being accomplished through
deliberate planning and commitment of resources to focus efforts on executing strategies
that accomplish the University’s goals and objectives.
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Chapter V: Evidence of Assessment (Standards VII & XIV)
Delaware State University has established a variety of assessment policies and
procedures that function at all levels of the University. Our clearly articulated
institutional and unit-level goals radiate outward from the University’s Mission and
Vision statements. The development of the PRIDE 2020 strategic plan was predicated on
those statements, and the goals, objectives and action plans developed during the strategic
planning process are directly aligned with them.
Alignment of Mission, Learning Goals and Outcomes
Intentional connections among the Mission, learning goals, and targeted outcomes occur
at all levels of the University. The centerpiece of DSU’s tripartite mission is to
“integrate(s) the highest standards of excellence in teaching, research, and service in its
baccalaureate, master’s and doctoral programs… (and) to advance science, technology,
liberal arts, and the professions… .” Four of DSU’s six strategic goals, Academic Climate
and Culture (I), Student Success (II), Research and Scholarship (III) and Outreach and
Engagement (IV), directly relate to the tripartite mission. Each academic department
aligns its mission with the University’s, while maintaining a specific focus on meeting
students’ professional and personal development needs in their respective disciplines.
Each program also specifies the alignment of its learning goals and targeted outcomes
with the University learning goals that, in turn, support the University Mission. Course
syllabi indicate how objectives are aligned with program learning goals and outcomes.
The Institutional Effectiveness Committee and academic departments systematically
review the mission, goals, and targeted student learning outcomes of programs to ensure
that they are properly aligned with the University’s Mission and Student Learning Goals
and to facilitate the measurement of student learning. A survey of department chairs
shows that 68 percent of departments review their student learning goals as a group while
a few use a smaller committee to accomplish this goal. Changes in learning goals and
outcomes are informed by a variety of sources including assessment data, external
sources such as industry standards, graduate study expectations and accrediting bodies, as
well as internal sources such as the faculty and curriculum committees.
Learning goals and targeted outcomes are entered into the WEAVEonline® system, a
management system that helps facilitate continuous improvement processes in both the
academic and administrative structures. From the identification of learning goals and
targeted outcomes to the utilization of WEAVEonline® and the Assessment Data
Collection System (ADCS), DSU is continuously enhancing its ability to assess the
effectiveness of its educational programs, support units and the institution. This chapter
describes the processes, measures, support systems, and activities related to institutional
effectiveness. Both direct and indirect data from student learning assessment and
documented outcomes achievement are highlighted. Examples from colleges and units,
including program-specific accreditations, are reported. Figure 5.1 depicts this cycle of
goals and outcomes identification, data gathering, analysis, and improvement.
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Figure 5.1: DSU Assessment Cycle
Program-Level Assessment of Student Learning
Student learning is fundamental to Delaware State University’s Mission. Clearly
articulated expected student learning outcomes occur at all levels and at different points
of the student experience. Student learning outcomes assessment is mission-driven and
essential to the achievement of the University’s Mission and goals. Since 2007 DSU has
implemented a comprehensive assessment system to evaluate whether the institution is
meeting its mission and goals regarding student learning in order to continuously improve
the quality of programs.
WEAVEonline® trainings are offered to faculty and staff to promote assessment
terminology and best practices and to provide hands-on experience in utilizing the online
platform. The assessment process has been negatively impacted by the lack of confidence
of some faculty and staff charged with designing systems and reporting action plans.
Despite multiple group and individual trainings, faculty and staff are sometimes unable to
attend, or need a refresher. To manage these challenges, this past year interactive virtual
trainings with post-training recordings were also provided to users. Post-training quizzes
have been administered through SurveyMonkey® to gauge the user’s learning outcomes
and to provide an example of direct (multiple choice questions that assess content and
practical knowledge) and indirect measures (perceptions of satisfaction with training).
General evaluation questions also ask for suggestions for additional assessment-related
trainings.
Accredited Programs. Student learning assessment is primarily a programmatic
activity managed at the departmental level. Programs in business, social work, nursing,
dietetics, and teacher education have well-defined plans and procedures for gathering
data on student outcomes and use the results for improvement in order to maintain their
specific accreditation. Program accreditation provides an external measure of
accountability for academic programs and is a sign of academic excellence. Table 5.1
lists the accredited programs and their accrediting organizations.
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Table 5.1: Program Accreditation and Accrediting Agency
Academic Program
Business
Education
Hospitality and
Tourism Management
Nutrition
Nursing
Social Work

Accrediting Agency
Association to Advance Collegiate Schools of Business (AACSB)
Council for the Accreditation of Educator Preparation (CAEP)
Accreditation Commission for Programs in Hospitality Administration
(ACPHA)
Accreditation Council for Education in Nutrition and Dietetics
(ACEND)
Accreditation Commission for Education in Nursing (ACEN)
Council on Social Work Education (CSWE)

Utilizing the results from PRAXIS® and NCLEX® examinations, the departments of
Education and Nursing have made programmatic changes to support improved
performance. In Education, there has been steady improvement in the mathematics
portion of the PRAXIS® test, rising from a 30.47 percent pass rate in 2014-2015 to a 55
percent pass rate in Fall 2016. Overall there has been a 12.45 percent improvement in
Praxis® Core Academic Skills for Educators pass rates since Fall 2014. This
improvement has been largely due to a differentiated approach to meeting each student’s
needs. Students who are not successful on the Praxis® Core Academic Skills for
Educators test in any or all of the areas are given a free diagnostic test through
PlatoWeb®. This software program recognizes their strengths and weaknesses and
provides a prescription of modules that students can take to support them in their areas of
weakness. Starting in Fall 2016 DSU started administering the PPAT® test of
preparedness to teach effectively as required by the Council for Accreditation of Educator
Preparation (CAEP). DSU’s candidates have a 100 percent pass rate. See Appendix O for
the Praxis® Core Academic Skills for Educators and PPAT® scores.
The Department of Nursing has also undergone significant changes in response to
concerns about student performance on the NCLEX® exam. In January 2014 the
Department of Nursing was placed on Probationary status and on Warning status
following a September 2014 Focus Visit by ACEN. Table 5.2 shows the national, State of
Delaware and DSU first-time pass rates between 2013-2016.
Table 5.2 DSU NCLEX®-RN First Attempt Pass Rates
Timeframe

National
Rate

State of Delaware FirstTime Passage Rate

DSU First Time Passage
Rate

10/1/2015 to 9/30/2016

84.31

87.03

83.3

(n= 30/36)

10/1/2014 to 9/30/2015

84.18

87.72

84.0

(n= 21/25)

10/1/2013 to 9/30/2014

81.74

81.47

47.22

(unknown)

10/1/2012 to 9/30/2013

84.29

83.49

56.41

(unknown)

Multiple programmatic changes have been put into place in Nursing to address these
problems and have resulted in the dramatic improvements noted in the table above. In
2014-2015 new admission criteria were established requiring students to complete all
pre-requisites before applying to the program. The curriculum was overhauled to include
clinical reasoning, medical terminology, and pharmacology courses. Block scheduling
was also instituted for clinical courses to allow students to focus more closely on their
34

theory and clinical coursework. The ATI® practice nursing test was purchased and
implemented in 2015-2016 and faculty utilize the outcomes of this comprehensive
predictor exam to carefully review their curricula delivery and evaluation methods. Class
sizes were decreased and remediation classes were instituted for students to receive
individualized support based on their content area score. Faculty members also
volunteered to communicate weekly with nursing graduates to help them prepare for their
post-graduation NCLEX® exam.
The College of Business (COB) utilizes a college-wide process to assess student learning
through its Assurance of Learning Committee (AoL). Employing scoring rubrics
developed within the college and by the University General Education Committee, the
committee assesses several student-learning outcomes annually. The assessment of
written communication shows that in 2012 only 64 percent of students were functioning
at a “Satisfactory” or better level in regard to sentence structure and grammar.
Recommendations were made to encourage students to use the writing center more
frequently and for faculty to utilize rubrics to help guide students in the writing process.
As a result of these changes, the percentage of students performing at a “Satisfactory” or
better level had risen to 87 percent by the Fall 2014. In the area of Legal and Ethical
Awareness, the AoL noted that improvements were made in identifying ethical issues
between 2013 and 2015, but that the percentage of students performing satisfactorily in
the areas of “Identifies stakeholder positions and interests,” “Apply ethical decision
making models,” and “Recommends solutions that are informed by ethical reasoning”
were still below their target goals. As a result, the committee recommended that an ethics
portions be added to six courses in the curriculum. See Appendix P for the College of
Business Assurance of Learning Undergraduate Outcomes Report and the Master of
Business Administration Assessment Timetable and Learning Goals.
Programs Without External Accrediting Bodies. Programs not linked to
accrediting bodies develop their own methodology. Each program is charged with setting
desired benchmarks/targets, analyzing their data, reporting progress to date, and
preparing and implementing plans designed to improve student learning.
Fifty-five percent of departments report that they assess all of their learning outcomes
each year while 45 percent assess two or more each year. Thirty-five percent of the
programs review their assessment data each semester, and 45 percent review their data
annually. While all programs have a senior experience, such as a capstone project or
performance, three-quarters of the chairs reported that it is only one of the multiple
measures they use. Several programs in the College of Arts, Humanities and Social
Sciences are in the process of developing ePortfolio systems as a means to both document
competency and to provide a forum for student reflection on academic and career goals.
Achievement of student learning and program goals is documented through the
WEAVEonline® system. Each program submits an annual report which includes data on
staffing, faculty productivity, curriculum and program changes, student participation in
experiential learning and sustainability activities that are tracked through KPIs #1 and
#10, as well as strategies for recruitment, retention and graduation, and academic quality.
The report also requests information on programmatic changes based on assessment data
and findings. Using this medium faculty and staff can see the extent to which students are
reaching prescribed goals. See Appendix Q for sample WEAVEonline® Annual Reports
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from the Assessment Office and the Department of Computer and Information Sciences.
Appendix R includes sample WEAVEonline® Detailed Assessment Reports for the Arts
Center Gallery and the Sports Management BS program.
Types of Measures. Program-level student learning assessment utilizes multiple
measures. Table 5.3 outlines these methods and their frequency of use.
Table 5.3: Types of Assessments of Student Learning
Type of Assessment
Pre- and Post-test
Exit Assessment
Comprehensive Testing
Standardized Test
ePortfolios
Portfolio or Project Exhibition
Performance Assessment
Research Project/Capstone
Student Course Evaluation
Across-the-Curriculum ADCS data

Percent
60
45
45
50
15
55
50
50
40
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Assessment tools are designed to assess critical program competencies and knowledge in
a comprehensive manner. For example, the Educational Testing Service (ETS) PRAXIS®
exam for education students tests students in basic skills, professional knowledge,
academic content areas, pedagogy, teaching special populations, and performance
assessment. Scores for this and other national examinations such as the ETS Major Fields
test in Business, the American Chemical Society chemistry exam, and the Registration
Examination for Dietitians are analytical tools that permit programs to pinpoint areas of
accomplished performance by students and areas in need of improvement.
As a result of challenges DSU graduates faced in timely completion of the Dietetics
Registration Examination, the Department of Human Ecology redesigned their dietetics
program and recently received approval for the implementation of a Coordinated
Dietetics Program from their accrediting body, ACEND. The DPD Advisory Board,
current students and alumni of the DSU program, faculty in the Department of Human
Ecology, and the Dean of the College of Agriculture worked together to evaluate the
program and identify the changes needed to strengthen the curriculum to prepare students
for their supervised practice experience and enable them to successfully pass the R.D.
exam. Previously DSU offered a Didactic Program in Dietetics that required students to
complete their internships after their graduation from DSU and before they could take the
Dietetics Registration Exam. These conditions imposed additional financial burdens on
these students and elongated the period between graduation and their opportunity to take
the accrediting exam. Recognizing these challenges DSU redesigned the program so that
the supervised practice experience is an integral part of the curriculum allowing students
to complete it while enrolled at DSU. These changes also allowed DSU to develop
relationships with more supervised practice rotation sites in the region.
General Education Assessment. When the General Education Program was
revised in 2009 each program specified Across-the-Curriculum Outcomes to be
demonstrated in their courses and designated specific student learning outcomes to be

36

assessed. The General Education Committee developed rubrics to assess the achievement
of these goals. The Assessment Data Collection System (ADCS) is used to facilitate data
collection and analysis from these rubrics. Table 5.4 shows the schedule for Across-theCurriculum Outcomes Assessment over the past five years.
Table 5.4 Across-the-Curriculum Outcomes Assessment 2012-2017
A-t-C Outcome

S12

F12

S13

F13

S14

F14

S15

African-American
Experience
Computer Competency

X

X

X

X

X

X

X

Critical Thinking/ Problem
Solving
Global Learning

X

Information Literacy

X

Quantitative Reasoning

X

F15

S16

F16

S17

X

X

F17

X

X

X
X
X

X

X

X

X

X

X

X

X

X

X

X

X

X

X
X

X
X

X

Reading

X

Senior Capstone Experience

X

Speaking – Oral
Communication –
Presentation
University Seminar Critical
Essay
University Seminar Portfolio

X

Wellness

X

Writing Intensive or Writing
in Major (outside capstone)

X

X

X

X

X

X

X

X
X
X

X
X

X

X
X

X

X

X

X

X
X

X

X
X
X

X
X

X

The Across-the-Curriculum ADCS capstone data shows there was an increase in the
number of students achieving “Advanced” rating from Spring 2015 (ranged from 12% 25% advanced ratings) to Spring 2016 with “Advanced” ratings that ranged from 19% to
31%. There were also fewer students rated as “Unsatisfactory” for most components of
this rubric. On the capstone rubric, quantitative reasoning continues to have the lowest
percentage of students rated as “Advanced.” This may also be due to the fact that 13% of
students were rated as “Not Applicable” for quantitative reasoning element of this rubric
because some capstone courses/projects do not include a quantitative component.
Critical thinking/problem solving outcome results were mixed. There were fewer students
rated as “Unsatisfactory” for this A-t-C outcome, where ratings dropped slightly from
10% to 5-6% for several components of this rubric (develops own and others perspective,
supporting data/evidence). However, there were also fewer students achieving the highest
“Advanced” ratings for critical thinking/problem solving outcomes.
While these university results show that effective teaching strategies may have led to
better results, quantitative reasoning results were not as encouraging. The quantitative
reasoning A-t-C outcome results show there were more students rated as “Unsatisfactory”
in Spring 2016 (17-19% percent) than Spring 2015 (7-13%). However, there was a slight
increase in the number of students achieving “Advanced” ratings. Quantitative reasoning
results will be monitored in Spring 2017 to see if the results are improving and, if not,
supplemental strategies will be explored and implemented to further enhance student
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X

X

X

X

X

X

learning in this outcome. See Appendix S for data on Senior Capstone, Critical
Thinking/Problem-Solving and Quantitative Reasoning data.
The General Education program also requires students to complete a designated number
of credit hours to provide the breadth and the well roundedness of a liberal education in
the arts, humanities, social sciences, mathematics and the sciences. The General
Education Committee, made up of faculty representatives from all five undergraduate
academic colleges, identified core learning outcomes in the breadth areas to facilitate
assessment and to empower departments to offer a greater variety of courses to fulfill
these outcomes, as well as to foster the potential for interdisciplinary courses. This will
allow students to complete these General Education requirements more
efficiently. Rubrics for these learning outcomes seek to guarantee consistency across
varied courses. The rubrics also allow DSU to gather data on the achievement of learning
outcomes. See Appendix T for the Breadth definitions, student learning outcomes and
rubrics.
Data Collection. Data entered into the ADCS measures student learning in both
the capstone experience and in the achievement of Across-the-Curriculum outcomes.
Some programs use additional systems to methodically collect data using sophisticated
technology platforms. The Professional Education Unit (PEU), for example, uses
Taskstream® to collect ratings on student assignments, observed lessons, and other data.
Taskstream® is used to systematically collect data, plan assessments, compare assessment
data against specific outcomes/objectives, and generate detailed reports for the purposes
of compliance, analysis, and program improvement.
Assessment Office and the Center for Teaching and Learning Support
The Assessment Office and the Center for Teaching and Learning work collaboratively
with faculty and staff across the institution to encourage and support them in their efforts
to improve teaching, to design appropriate strategies for measuring student learning
outcomes at the course, program, college and institution-wide levels and to systematically
gather and evaluate information from those assessments.
Assessment Fellows. In 2013 the Assessment Office established a program in
which faculty and staff can apply to become Assessment Fellows each year. Awarded a
small stipend, these fellows are offered an opportunity to closely examine program-level
data and develop action plans designed to positively impact student learning outcomes.
Assessment Fellows share their findings with the campus community through University
presentations and poster presentations at the annual Assessment Summit. Since the
program’s inception Assessment Fellows have been chosen from History, Sociology and
Criminal Justice, English and Foreign Languages, Social Work, Education, Nursing,
Student Health Services, Wellness and Recreation, and the Georgetown location.
Assessment Summit. The annual Assessment Summit, formerly called Data Day,
was designed to create an opportunity for programs to meet collaboratively to learn more
about assessment and analyze their data. Internal and external presenters share their
expertise while time is also carved out for departments to work together to analyze data
and complete action plans for the following academic year. This annual conference has
grown significantly since it was first instituted in 2013. Figure 5.2 shows the rise in
attendance counts over the last four years.
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Figure 5.2: Data Day/Assessment Summit Attendance Counts 2013-2016
Jodi Levine Laufgraben, Vice Provost of Academic Affairs, Assessment and Institutional
Research at Temple University, and Michael Sachs of John Jay College of Criminal
Justice, both valued experts in the areas of assessment of student learning and assessment
in student affairs, have conducted workshops at DSU. In response to feedback from
previous years, the 2016 event was broken into three tracks: Beginner for those starting to
engage in the assessment process, Advanced for those individuals and departments that
have already developed thorough assessment processes but seek more information and a
third track devoted to Student Services.
Center for Teaching and Learning (CTL). The Center for Teaching and
Learning is committed to supporting faculty to improve teaching and learning across all
disciplines by creating opportunities for faculty to strengthen their teaching efforts
through research-based methodologies, professional development experiences, advanced
studies and assessment practices that lead to improved teaching and student learning.
The CTL awards three mini grants of up to $2000 each year to enable faculty to explore
improved teaching methodologies, redesign courses, and develop course assessments.
The Center also sponsors travel to professional conferences. The CTL maintains the 20
Minute Mentor Commons Video Library from Magna Publications, which is available to
faculty through Blackboard. CTL staff members also provide one-on-one consultations
and classroom observations to help faculty reflect upon and refine their teaching
methodologies. Table 5.5 shows the number of workshops and faculty impacted by CTL
support since 2012.
Table 5.5 Center for Teaching and Learning Workshops and Faculty Support
2011-2012
2012-2013
2013-2014
2014-2015
2015-2016
2016-2017

# of Professional Development
Workshops
22
16
21
10
35
35

39

# of Faculty Receiving Support for
Regional and Professional Conferences
36
12
12
12
29
32

University-Wide Assessment of Student Learning
As discussed in Chapter III the strategic planning process utilized internal and external
recommendations that arose from the 2012 self-study process and established Key
Performance Indicators (KPIs) to track the University’s progress in meeting those goals.
The Program Prioritization Process (PPI) outlined in Chapter III also serves as a
comprehensive University-wide assessment process with emphasis on budget allocations.
The University also uses several external resources to inform its constituents at a
University-wide level.
Conley Readiness Index. The University College student success plan uses the
Conley Readiness Index (CRI) by Pearson Education to enhance student learning for
first-time, first-year students in order to build and demonstrate mastery of the
foundational knowledge and skills conducive to academic success. Students who take the
CRI answer survey questions based on the four key dimensions of college and career
readiness: cognitive strategies; content knowledge; learning skills and techniques; and
transition knowledge and skills. An aggregate report is created for the instructor/advisor
that shows the overall class results, individual results, and results by percentage of
students. Each individual report is downloaded into the students’ Individual Development
Plan (IDP) for the advisor to facilitate discussion surrounding the students’ strengths and
what specific college readiness skills need to be improved.
National Survey of Student Engagement (NSSE). The NSSE data provide
useful analysis and insights to identify opportunities that support student success and the
intellectual climate and culture of the University, two prominent components of the
current strategic plan. Selected findings from NSSE 2014 indicate progress and
opportunities in student engagement. First-year students report DSU faculty engage them
with effective teaching practices at a significantly higher level than their peers report at
other HBCU institutions. First-year students also report a significantly higher level of
higher-order learning such as applying facts, theories and methods to practical problems
and evaluating a point of view, decision or information sources. The University has made
substantial investments in its new advising model, advising tools, and student wellness
facilities and programs. Consequently, student responses reflect positively in these areas.
Other key findings among first-year students indicate the need for opportunities to
increase student-faculty interaction, increase the quality of student interactions,
emphasize events that address social issues, and increase service learning within courses.
Among seniors, a number of survey items reflect the University’s emphasis on
high impact practices to promote student success. Compared to students at other HBCUs,
more DSU seniors report completing a culminating senior experience, internship or field
experience, and working with a faculty member on a research project. DSU seniors also
report more interactions with others from diverse racial/ethnic groups or political
viewpoints, which aligns with DSU’s core value of diversity. NSSE 2014 data from
seniors suggest that enhancements are needed in the quality of interactions that students
have with faculty, administrative staff and offices, and with other students. See Appendix
U for the 2014 NSSE Snapshot and 2016 FSSE-NSSE selected reports.
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Faculty Survey of Student Engagement (FSSE). The Faculty Survey of Student
Engagement was administered in 2016 to gauge the alignment between faculty and
student perceptions of students’ writing, critical-thinking and quantitative-reasoning
skills. Interesting and useful insights arise from the juxtaposition of FSSE and NSSE
results. Analysis of the data contained in the 2016 FSSE-2014 NSSE Combined Reports
further provide opportunities to enhance the intellectual climate, and support student
success and positive student engagement. On a positive note, students and faculty have
similar values for course goals of writing effectively and thinking critically. Selected
findings in the areas of high impact practice show that 76 percent of faculty believe
undergraduate research is “Important/Very Important” but only 57 percent of seniors
reported having that experience or were planning to experience it. Campus environment
findings related to quality of interactions show similar disconnects. Faculty members
perceive student interactions with advisors, faculty, and student service areas to be of low
quality. In contrast, student ratings of the same are nearly twice those of faculty in some
cases. Student and faculty perceptions about effective teaching practices demonstrated by
faculty also differ. Only two-thirds of first-year students and seniors report that faculty
members provide prompt and detailed feedback on tests and assignments while more than
80 percent of faculty report doing so. These and other key findings were presented to the
faculty and campus stakeholders at the May 2017 General Faculty Meeting to raise
discussion and suggestions to investigate these issues further. See Appendix U for the
FSSE-NSSE Selected Reports.
Graduate Placement Survey. DSU re-designed its Graduate Follow-up Survey
creating the electronically administered “First Destination Graduate Placement Survey”
beginning in 2014 and has been collecting data consistently for its May and December
graduates. The attached Class of 2015 First Destination Survey Report, which had a 70%
response rate to surveys administered in May and December of 2015, shows that 44
percent of the graduates reported full-time employment within six months of graduation,
another 14 percent were employed part-time with 20 percent reporting that they were
unemployed. Eighteen percent indicated that they would be attending graduate school and
about two percent were in the military or service jobs. Therefore, the placement
percentage for the Class of 2015 (including those working and attending graduate school)
was 77.8 percent. The Class of 2014 was 77% while the national (NACE) rate was 80%.
See Appendix V for the First Destination Survey for the Class of 2015.
Assessment and Accountability in the Administrative Units
Administrative Program Prioritization. The Program Prioritization process was
also utilized for DSU’s administrative units. This process enabled the University to
determine both the effectiveness and efficiency of administrative units in multiple
divisions. Among the goals identified through this process, all of which support our bond
rating, are placing $5 million in reserves, saving $1.5 million in renegotiated contracts
and saving another $1 million through retirements over the next three years. The
recommendations from this process have resulted in multiple initiatives.
Business Process Reengineering (BPR) Unit. The Division of Finance and
Administration created a formal business process re-engineering unit within the division.
The unit’s mission is to review all divisional programs to fundamentally improve their
operation. Organizational processes can become static over time and not reflect
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technological and/or system improvement opportunities that could result in significant
process improvements. Unit members receive training in basic BPR procedures and
employ these techniques in reviewing institutional processes. The First Floor
Transformation Project report included in Appendix W describes in detail the assessment
of problems with the delivery of services in Admissions and Financial Aid and the
development of new processes to improve the quality of the service.
Financial Accountability Metrics. The University monitors all goals and KPIs.
As noted above Appendix M demonstrates the tracking and reporting on progress in the
KPIs to the Board of Trustees. The Office of Institutional Research, Planning and
Analytics, in conjunction with the Data Transformation Team, implemented a project to
effectively measure the cost of education. This tool provides the deans, chairs and faculty
better college-level planning and budgeting information and will ensure that units are
adequately resourced to support their programs. The teams assist the Provost with the
academic review process by including financial metrics that help with planning related to
academic affairs. Data for the cost of instruction and faculty productivity were utilized in
the Academic PPI process. These were measured by the Delaware Study of Instructional
Costs and Faculty Productivity, allowing the University to move to a more performancebased budgeting model. In addition, the team provides information to all divisions. The
Division of Finance and Administration has also created a dashboard that monitors
financial, physical, and risk status of throughout the year.
Monitoring Best Value for Services. In order to ensure that the University is
receiving the best value for services rendered, contracts over $250,000 must be approved
by the Board of Trustees. As a part of the budget planning process for FY 2016-17, all
contract administrators were required to strive for a 20 percent reduction in contract costs
while maintaining quality service and delivery. Contracts are reviewed annually and
contracts for three to five years are put out to bid to ensure that the University is
receiving the most cost-effective and efficient solution. Contracts are reviewed through
the budgeting process. For example, the Copy Center/Mailroom contract was transitioned
from Canon to Ricoh in Fall 2016. The new vendor implemented self check-in kiosks for
student mailing services. This efficient use of technology resulted in an improved student
experience with significantly decreased wait times.
Academic Restructuring Taskforce Recommendations. A primary goal of the
Academic Restructuring Taskforce was to increase efficiencies and synergies in the
Office of the Provost and Academic Division. As part of this process, the academic
department chairs have been working with Finance and IT to review the workflow of
required documents, revising some documents to reflect process efficiency. The first
batch of forms will go online this summer enabling department chairs and college deans
to more efficiently manage paperwork and the flow of documentation required in the
Academic Division.
Student Affairs Division. Student Affairs has been working diligently to
establish effective assessment strategies for student learning and administrative efficiency
as part of their strategic planning process. The staff participated in the 2016 Assessment
Summit where they were instructed in developing and utilizing assessment of cocurricular learning in their units. Shortly thereafter, at the division’s May 2016 Strategy
Day, the workshop presentation and activities helped them to identify student learning
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outcomes to be assessed in their signature programs such as the Student Organization
Fair, the National Society of Leadership and Success, and the Student Leadership
Institute. They drafted pre and post surveys to gauge what students learned about campus
organizations after participating in the Organization Fair, including asking respondents
details about an organization’s recruitment and marketing methods.
The Office of Career Services and Student Employment has also implemented a mid-term
evaluation for student employees conducted by their campus supervisors. This data
provides evidence for the student-learning outcome addressing professional workplace
skills such as punctuality, appearance, dedication, initiative, detail-orientation, teamwork,
communication, customer service and respect. Data from this survey were collected and
analyzed and areas of concern from supervisors and students will be addressed in future
student employee orientation and workshops. In addition to learning outcomes, these
units also measure strategic objectives such as utilizing technology to improve student
access to information, implementing these strategic initiatives by creating social network
pages and providing user-friendly apps.
Utilizing Assessment Data for Improvement
Department chairs indicate that assessment data are utilized in discussions and decisions
about majors, programs, and the University to improve student learning and the quality of
their programs. A recent survey of chairs showed that changes being implemented as a
result of assessment data include:
• re-structuring the curriculum to increase the efficiency and effectiveness of its
flow so that students can move through at the appropriate pace;
• re-designing courses to implement new pedagogies such as problem-based
learning, intensifying research and writing requirements, and adding ethics
components and digital portfolios;
• updating student learning outcomes and re-designing courses and curricula to
reflect changes in industry standards;
• adding more internship opportunities for students;
• developing specialized support positions such as a retention specialist in
Sociology and Criminal Justice and a practicum coordinator in Psychology;
• improving communication between chairs, faculty and students to identify
students who are struggling academically; and
• expanding tutoring support.
Challenges to Assessment
Despite the great progress made over the past decade regarding assessment of student
learning, DSU has struggled to find an online reporting system that truly meets its needs.
While WEAVEonline® has served its purposes in allowing programs to outline their
student learning goals, align them with the University and General Education learning
outcomes, establish measures and targets, and maintain a document repository, it is not
particularly user-friendly which has required repeated trainings and reminders. This
problem has resulted in uneven reporting in the WEAVEonline® system. The Institutional
Effectiveness Committee spent 2015-2016 researching alternatives. While several seem
to have promise, the best options are extremely expensive and beyond the financial
capabilities of the University at this time.
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The other primary challenge has been that while many programs produce assessment data
as part of an external accreditation process or because their programs generate easily
assessed quantitative data, some disciplines and programs, especially in the Humanities,
require more elaborate, qualitative assessment. Programs in the College of Arts,
Humanities and Social Sciences face greater challenges because of their diversity and the
nature of student artifacts. While this has not stopped them from creating assessment
plans, it has required more creativity and the involvement of a larger proportion of the
faculty for the purposes of analysis.
Finally, changing expectations for reporting at the federal level is creating additional
requirements that inevitably necessitate more personnel and reporting processes. While
certainly legitimate, these changes are challenging divisions such as Student Affairs to
take a more methodical approach to student learning and its assessment. As academics
have embraced the usefulness of data-driven assessment so must other units of the
University who have less familiarity with the process of assessment, especially the
collection of direct evidence of student learning.
Conclusion
Delaware State University has made great progress in the last decade, and especially in
the last five years, in developing assessment methodologies and practices that produce
real data and help guide all divisions in their improvement processes. Whether
responding to external accrediting expectations, changes in industry needs and required
skills, or internal recommendations based on analysis of student learning and
administrative efficiency data, the University has firmly committed itself to using
evidence-based data to ensure both accountability and quality.
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Chapter VI: Linked Institutional Planning and Budgeting Processes
Planning and Budgeting Processes
Delaware State University utilizes several regular integrated and on-going planning
mechanisms to fulfill its strategic and institutional goals. Normal activities that determine
strategic directions and planning are led by the president’s Administrative Council, Board
of Trustees, and functional divisions such as Institutional Advancement, Student Affairs,
the academic Colleges and administrative units. These entities hold regular meetings,
periodic retreats, and work sessions that develop, implement, and monitor the planning of
goals and objectives that align with the University’s Mission and Strategic Plan.
Since the decennial visit, the University has completed multiple planning and
prioritization initiatives to enhance planning and resource allocation at the institution.
Additionally, the Board of Trustees has transformed its governance structure into
consequential committees keenly focused on strategy and outcomes. The Board of
Trustees Operations Committee focuses on Key Performance Indicators (KPI) #11, 12,
13, and 15, the Innovation and Sustainability committee addresses KPIs #13 and 14, the
Student Success committee monitors KPIs #1-10 and the Audit and Enterprise Risk
Management committee concentrates on risk management and oversight of institutional
key performance indicators as indicated in Table 3.1.
Budget Allocation Process
The University began a transformation of the budget process in 2014-15 whereby twenty
percent of the budget was set aside into strategic pools administered by the University’s
Vice Presidents. The goal was to provide funds to strategically grow the university
through targeted investments such as online and distance learning as well as technology
investments in the classrooms and faculty innovation grants. The sourcing of the projects
was an inclusive process that allowed individuals and/or units to submit projects for
funding that aligned with the identified focus KPIs of the university. One outcome of this
process was the commitment to fund technology in the classrooms. In 2015-16 $740,000
was set aside to create smart classrooms, an investment in technology that exposes our
students to current technologies, making them more marketable upon completion of their
degree program. Twelve classrooms were renovated in the first year of funding with
another phase of classrooms to be completed in the summer of 2017. The University also
invested in renovations of the seventh floor of the Living Learning Commons building to
house the DSU Mobile App training program and other instructional programs such as
the DSU Technology and Training Center. The investment in the distance learning/online
programs is evident in the transformation of the donated Kirkwood property in
Wilmington Delaware. The renovations of the Kirkwood property, designed to grow the
graduate degree programs, provides state-of-the-art technologies for instruction and small
conferencing events.
In the next phase of the budget transformation the University instituted a new budget
process for 2016-17 utilizing an Educational Economic Outcomes Model (EEOM). The
model was designed to provide an inclusive and strategic process by which to allocate the
institution’s resources in alignment with DSU’s mission and strategic goals.
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All units and departments were trained to work under this model in order to ensure that
all department chairs and division heads understand that resource allocation must be tied
to the strategic plan. In this model the Finance and Administration division uses a
modified zero-based budget approach that forces each unit to think holistically about their
operational responsibilities. Additionally, the operational activities must be linked to the
goals and objectives of the University as established in PRIDE2020. The sections of the
model allow appropriate individuals to tie their department activities and resources to the
appropriate goal and KPIs of the strategic plan. The model captures data from the Fall
2015 that includes class-size capacity and the actual number of students enrolled along
with the faculty workload, creating better resource management in the colleges and
departments.
Currently, the university is developing reporting capabilities that include the ability to
compare information submitted through the EEOM to actual results from the budget and
enrollment information for the budget period. The reporting functionality will provide a
greater understanding on where and how resources are utilized and a basis for
reallocating resources from underutilized programs to growth programs.
The budget development process includes a three-year allocation with an additional two
years for a long-term five-year planning process. This planning model provides
opportunities for multiple scenarios regarding tuition and fees, enrollment projections,
levels of state appropriations, strategic investment dollars, and the financial condition of
the institution.
Preparing for an Economic Downturn
As part of its financial stewardship, the Board of Trustees has mandated an increase to
the fund balance each year. This increase is built into the university’s budgetary process
and is incorporated at the beginning of each new fiscal year and is closely monitored
thereafter throughout the budget year.
The budget process is the key to ensuring effective management and efficient responses
to unforeseen, contingent, or emergency events such as statewide decreased revenue
collections, reductions in appropriations, or natural disasters. At the outset of the internal
budget process, the University’s Finance and Administration division reserves a
percentage of the state-appropriated funds with the approval of the President and the
Board of Trustees. If additional funding is needed after supplementary analysis, the
Division of Finance and the Administration recommends the most efficient remedy,
which may include a hiring freeze, restriction of travel, or other restrictive expenditure
measures.
In addition, the Chief Operating Officer (COO) produces an annual budget memo
explaining the budget restraints (if any) at the beginning of each budget cycle (year). This
memorandum provides guidance in regard to spending priorities for the University and
sets the tone for budget monitoring for the upcoming year.
In anticipation of a possible state appropriation cut, the University recommended a hiring
freeze in the fall of 2015. This freeze was implemented to ensure that essential functions
were maintained while subjecting each hiring decision to greater scrutiny to maintain
alignment with strategic goals. Hiring requests must include appropriate signatures by

46

division leaders and describe two or more alternatives/trade-offs that were considered in
lieu of requesting the position(s).
Budget Monitoring
The University’s budget office monitors divisional budgets throughout the fiscal year,
making revisions as needed, adjusting estimates projected in both revenue and
expenditures over the 12-month period, and reviewing and reporting actual-to-budgetary
results. This report is sent to each division on a monthly basis. Throughout the year,
divisions and their units may require budget revisions to identify and resolve
inconsistencies between allocated and expended resources or to accomplish a specific
goal. Budget training is conducted monthly and on demand as needed in order to manage
these unforeseen exigencies.
In addition, the University COO monitors the overall budgetary process through monthly
reporting. The COO also presents the Board of Trustees’ Operations Committee with the
revenue and expenditure report for the period, including comparative budgetary
information for the previous fiscal year. Requests for amendments to the budget are
submitted to the Board’s Operations Committee for approval.
Because unanticipated opportunities can arise at any time the University’s budget policy
includes flexibility and adjustment in budget allocations during the fiscal year. As part of
an overall resource management strategy, the university reserves strategic resources in
order to respond the unexpected conditions in addition to providing for strategic
investments. This amount is usually 3-5% of the operating budget. The University has a
contingency budget to fund unforeseen requests, but only within the current budget cycle
on a one-time basis. These requests are made to the Administrative Council that makes
the final recommendation that is then forwarded to the President.
Realigning Leadership
The Office of Planning, Budget and Systems, housed within the Division of Finance and
Administration, provides key decision-makers with the information needed to make factbased decisions to meet institutional priorities and academic programming needs. The
Office links resource allocation to institutional needs through the annual budgeting
process, financial planning, academic and administrative reviews, as well as institutional
self-examination, and is led by the Chief Operating Officer (COO).
The COO is also responsible for improving the University’s workflow, developing
greater efficiencies, and working to strengthen financial policies, processes, and
procedures for all campus units. The goal is to facilitate planning, budgeting and resource
allocation that directly link to the University’s strategic goals. The request for more
focused help in financial planning and resource allocation, as well as better processes for
workflow and unit-level budget processes, came in part from input from academic deans
and faculty at Faculty Forum meetings.
The University has embarked on process re-engineering of its current business practices
to improve the quality and timeliness of data and reporting, implemented IMAGENow (a
document imaging process) and is using ARGOS software to provide better reporting
capabilities within the university. Training opportunities are provided including:
• Six Sigma training for directors;
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•
•
•

Annual management seminar providing training on topics related to human
resource management and university policies;
Monthly roundtable discussions hosted by Human Resources;
Annual risk assessment/awareness week to improve awareness and understanding
of roles within the university community.

The COO was also co-champion, with the Provost and Vice President for Academic
Affairs, for the Program Prioritization Initiative (PPI) and led the administrative review
portion of the initiative. This novel approach to program prioritization received positive
acclaim throughout the country and several colleges and universities requested
instructional documents so that they might implement similar reviews.
Annually, the COO presents to the faculty a “state of the University’s budget” during the
Faculty Institute. In addition, the Faculty Senate Finance Committee invites faculty and
staff to an annual colloquium presented by the COO about the finalization of the budget
for the upcoming fiscal year, the budgeting process, and urgent and emerging priorities.
Human Capital
The most important resource that the institution relies upon to achieve its goals is its
human capital, its faculty and staff. The University is responsible for ensuring it has
qualified faculty and other employees to carry out its mission to teach students, conduct
research, and provide outreach. Faculty selection is directed by the Provost and deans
with faculty input through search committees. Classified and non-classified staff
members are hired by divisional administrators in partnership with department directors
through appointed hiring committees. Upon the selection of a qualified candidate, the
Office of Human Resources, in collaboration with the Provost, Vice Presidents and
deans, initiates the official employment offer. All selected candidates are subject to a
mandatory pre-employment process before the hire date is confirmed. Issues related to
staff salary and benefits are addressed through related salary surveys and the provisions
of collectively bargained agreements for union staff, as well as federal, state, and local
employment laws.
Currently DSU has five collective bargaining association contracts that are renegotiated
cyclically every five years. The adequacy of the University’s workforce in serving the
4,600 students is supported by the annual IPEDS submission. Particularly noteworthy is
the University’s reliance on full-time employees at the
“executive/managerial/administrative/professional” level as well as faculty diversity. All
facilities employees are encouraged to obtain professional credentials or licensing where
appropriate. During the PPI process, the administrative review initiative looked at staff
benchmarking and desk audits to determine if there was a need to realign staff to support
the varied University functions. The University conducts an annual in-service
management seminar for faculty and staff. This mandatory workshop provides employees
with updates on legal issues, FERPA and Title IX requirements, management training
and other leadership topics. The Annual Management Seminar is supplemented by
periodic and monthly roundtable discussions surrounding topics that promote effective
leadership and supervision. Mandatory onboarding topics are discussed biweekly for new
employees including Public Safety, IT/Telecommunications, Fraud and Integrity, Risk
Management and Institutional Advancement. The most recent re-negotiation of the
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AAUP Collective Bargaining Agreement included step raises for faculty tied to
evaluation, a noteworthy investment in DSU’s human capital.
Facilities Management
The Office of Facilities is responsible for the construction, operation, and maintenance of
all DSU facilities to provide an environment that supports the teaching, research, and
service defined in the DSU Mission Statement. In 2005 the University undertook a
comprehensive evaluation of the current state of the infrastructure through the master
planning process. The evaluation concluded that the University had a deferred
maintenance backlog valued at approximately $55 million. The University primarily
relies on the capital appropriation of the Delaware General Assembly to address the
needed repairs and systems replacements. Appropriations over the past several years have
fluctuated between $5-6 million per year.
Utilizing state appropriations, the University has been able to address ongoing deferred
maintenance problems and has invested approximately $28.7 million in facilities
maintenance and upgrades. Several recent improvements include the renovation of the
Living Learning Commons, Warren Franklin residence hall, DSU @Wilmington facility,
the Baker Building, and the Education and Humanities building.
The University is exploring other funding sources for capital projects to further address
the deferred maintenance backlog. For example, the University entered into a guaranteed
energy savings agreement (GESA) with Johnson Controls, Inc. in accordance with
recently passed energy savings legislation. The contract allows the University to take care
of $11.3 million of deferred maintenance and service the debt through the guaranteed
energy savings of approximately $804,000 annually. In addition, the projected net
savings over a 20-year period is approximately $5.2 million. The GESA assures the
University that if the projected annual energy savings are not realized then Johnson
Controls, Inc. must pay the University the amount of the shortfall. Entering into the
guaranteed energy savings agreement is in alignment with DSU signing the American
Colleges and University Climate Commitment (ACUPCC). The University’s effort to
reduce greenhouse gases by approximately 25 percent, while conserving resources,
brought recognition from the ACUPCC and the US Department of Energy at a White
House press event to announce the Better Building Challenge. The GESA has been on
target with the projected savings.
Delaware State University has adequate physical resources to support its mission as well
as the scope of its programs and services. However, as enrollment and the research
portfolios continue to grow, more efficient use of campus facilities is a primary focus
moving forward. Ongoing long and short-range facilities planning and the need for
effective allocation and utilization of campus space are essential and the need for
additional space is a major element of the new master plan.
Technology and Equipment
The University continues to improve its Information Technology (IT) support including
classroom equipment, laboratories, maintenance, and its Banner information system.
The University outsources its IT function, deemed the best solution to meet current and
future technological needs. The University contracted the existing ERP service provider,
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SunGard Higher Education (now Ellucian), in July 2010 and continues with that provider
today. The contract includes a detailed business plan focusing on areas to improve,
milestones to be achieved, and timelines to enact the plan.
Since 2011, the University has embarked on an IT modernization campaign. This
includes the creation of a multi-tiered IT governance structure to guide University
technology efforts. The structure includes an Executive Committee, Administrative
Information Systems group (AIMS), and Academic Computing Advisory Committee
(ACAC) that collectively evaluate and address the needs of the University community.
Ellucian and the governance committees discuss proposed projects, the costs and
probable impact on the strategic goals of the University. The AIMS and ACAC groups
are effective mechanisms for aligning IT with the strategic objectives and goals of the
University. IT creates an annual work plan/strategic plan with appropriate goals tied to
the strategic plan and other KPIs. Both the Administrative Council and the Board of
Trustees Operations Committee receive progress reports.
Improvements in technology are ongoing and include:
• A complete website re-design;
• The creation of two microsites for DSU @Wilmington and DSU Online that
showcase the major initiatives that feature prominently in the future plans of the
University;
• Improvements in classroom technology including creating smart classrooms;
• State-of-the-art technology implemented at the DSU @Wilmington location to
improve online and distance learning;
• Renovations of the Living and Learning Commons seventh floor to host the DSU
apps programming institute.
An increase in bandwidth has occurred both in residence and academic buildings. This
upgrade significantly enhances the broadband and wireless capabilities on campus that, in
turn, facilitate student learning by providing wireless access to the Internet across the
campus.
Risk Management
In addition to responding to contingencies by setting aside financial resources, the
university also improved its risk management structures to assess and monitor risks so
that operations are proactively managed with the intention of identifying and mitigating
risks. In 2014 the University began the process of re-engineering the risk management of
the University with the establishment of a new risk management unit. The ERM unit is
charged with responsibility for reviewing safety procedures and guidelines as well as
proactively assessing our risk profile to manage risks. The hiring of the AVP for
Enterprise Risk Management, a new safety manager, and a director of policy and
compliance generated significant growth in the area of ERM. New processes for
identification and management of university risk were implemented in areas such as:
• Risk Governance
o Risk approval on University events, projects and initiatives;
o Integration of Risk Management in university strategies and decisions;
o Formalized University Change Risk assessment program, centralizing the
approval process for change management.
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Risk Management
o Continued promotion of Risk awareness through communication and training;
o Streamlining management of environmental programs and strengthening
current processes;
o Gaining support and buy-in from university stakeholders to address identified
risk issues;
o Get to Green program for top ten identified risk initiatives;
o Strengthening incident reporting to include Risk assessment;
o Creation of quarterly and annual reports clearly articulating areas of concern,
highlighting areas of achievement, and integrating the community in
celebrating our successes;
o Review of current policies and the creation of new policies identified through
the Get to Green programs;
o Compliance review of current policies.

These efforts balance a number of different domains including the review and analysis of
financial, compliance, public and operational risks. Developing this unit is consistent
with the University’s goal of managing its operations not only with a high degree of
safety consciousness, but also by focusing on efficient management.
Data Transformation Team Support of Planning and Resource Allocation
As noted earlier, research by the Data Transformation Team (DTT) addresses topics
related to student success and to administrative operations. For example, the University
measures instructional productivity and costs through its participation in a national
benchmarking study. The DTT analyzed these data to measure the instructional activity
in each college, and weighed it against the full-time faculty of record to assess it for
adequacy. The research provided measures of faculty surpluses or shortages in relation to
output and available faculty by college, department, and subject. Results inform faculty
planning and allow the University to shift faculty positions according to need, when
feasible, helping to manage the need for overloads and supplemental/adjunct faculty. See
Appendix X for the learning log on “Optimizing Section Size for General Education
Humanities Classes.”
Another DTT research topic was housing occupancy. The DTT developed a model to
quantify residence hall capacity as a function of factors related to housing policies,
student success and academic progress, and customer satisfaction/residence hall
availability. The model has been applied to create what-if scenarios related to changes in
housing policy, retention, and customer satisfaction in order to manage housing demands
within capacity limits. See Appendix Y for the paper that arose from this research to be
presented at the 10th International Conference on Educational Data Mining in China in
June 2017.
Conclusion
DSU has made great strides in carefully assessing and improving its budgeting and
resource allocation procedures in order to pursue its strategic goals by the most efficient
means possible. Improvements to the administrative structure and the budgeting process
have been supported by the use of real-time data drawn from University sources.
Frequent re-assessment of progress, trainings for faculty and staff and open
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communication across University divisions allows us to collaboratively and efficiently
pursue our strategic goals.
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Chapter VII: Conclusion
Delaware State University has intentionally and aggressively managed its strategic
planning, resource allocation, and assessment of student learning and institutional
effectiveness over the past five years. Utilizing the knowledge and inspiration gained
from the 2012 Self-Study process, the administration immediately recruited its various
stakeholders to craft a new strategic plan, PRIDE2020, which was formally presented to
the University in the fall of 2014. This strategic plan, designed to clearly identify DSUs
goals, objectives and appropriate action strategies, has supported efforts to systematically
pursue our vision to become a top HBCU, while honoring our mission as an 1890 landgrant institution dedicated to teaching, research, and service.
Having identified concerns regarding budgeting and the promotion and tenure processes
during, and even before, the self-study process, DSU immediately set to work to make
necessary improvements in these areas. Budgeting processes have been revamped to
include multi-year budgeting that more closely align with the goals of the strategic plan,
while encouraging departments to more carefully identify their own goals and the
resources needed to accomplish them. The zero-based budgeting process requires close
linkages between strategic planning goals and budgeting, thus allowing the resource
allocation process to align with planning across the University. Similarly, clarification of
promotion and tenure policies and procedures were well underway in 2012 and the
renegotiation of the AAUP contract, through the collective bargaining process, allowed
DSU to incorporate more carefully delineated procedures to guide faculty as they seek
promotion and tenure. Once identified the AAUP, Faculty Senate, Center for Teaching
and Learning, deans and Provost’s Office have worked together to inform the faculty and
implement these policies.
Higher education is facing a variety of challenges in the current economic and political
environment and DSU has worked methodically in planning and implementing new
policies and initiatives that support our mission, while being cognizant of the challenges
institutions of higher education face. The Program Prioritization Initiative was a
collaborative effort that sought to identify the efficiency and usefulness of all academic
programs with the intention of investing in programs that perform well but, more
importantly, have potential for growth at DSU. Similarly, weak programs that lack a
significant student population and do not necessarily contribute to the larger needs of
DSU were eliminated to create more fiscal responsibility and efficiency. The
recommendations of the Academic Restructuring Task Force maintained that momentum,
looking more closely at the structure and efficiency of the Provost’s Office and the
academic colleges. These multiple adjustments should place more ownership and
responsibility in the hands of key stakeholders, while permitting the President and the
new Provost to pursue the larger goals of the institution.
The University’s strategic commitment to student success has brought varied
stakeholders in the University community together to create a more holistic approach to
support students and ensure student success. Starting with strategic enrollment,
progressing through placement tests, new student orientation, Individual Development
Plans (IDPs) for every first-year student and advising in the University College and
academic departments, the University is targeting multiple junctures in the student
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experience to provide appropriate guidance and support. The faculty’s frequent
assessment of the curriculum in light of best practices and industry standards, validated
through multiple assessment processes, means that not only is student learning a top
priority, but preparing students for their careers and job placement are intimately
entwined in their academic experience. The increased awareness in Student Affairs of the
need for student learning outcomes and their assessment as well as the expansion of
services provided through Career Services, internships, experiential learning, travel
abroad and research coalesce to help prepare DSUs’ students for their futures. All of
these activities are informed by the increased recognition that clear goals and outcomes,
as well as the need to frequently assess progress toward them, is essential for continuous
improvement. The assessment processes in place for student learning and administrative
efficiency, as well as the careful monitoring of progress toward the PRIDE2020 KPIs, all
support these goals.
All of these goals require fiscal responsibility, especially in a period of economic
uncertainty. Multiple initiatives at the administrative level, and within the Division of
Finance, are wholly focused upon seeking greater efficiency and more deliberate
allocation of resources. The establishment of the Data Transformation Team (DTT) has
also encouraged all divisions, whether administrative or academic, to use the analysis of
real data to make decisions that support DSUs goals. Utilizing data gathered across the
University, the DTT has carefully explored issues such as retention and graduation rates,
classroom utilization, faculty productivity, and housing to inform the decision-making
process. The restructuring of the senior administration, with the creation of the position
of Chief Operating Officer and the restructuring of the Board of Trustees, and the
implementation of the EEOM Model of budgeting permit the University to more
deliberately focus on opportunities, whether in the implementation of new graduate
programs, online education, or expanded research and service opportunities that support
student learning and outreach.
Throughout these changes student success, as seen in retention, graduation and job
placement rates, has been paramount. Academic and administrative changes consistently
focus on developing and funding activities that support students from the day they
matriculate until graduation with the intention that they will discover and pursue
meaningful careers. DSU’s commitment to the core values of the liberal arts also gives
our graduates the flexibility to become lifelong learners, capable of making sound and
meaningful career decisions throughout their lives.
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