Delaware State University
“Reflecting on our past while preparing for our future”
EXECUTIVE SUMMARY
Delaware State University’s foundation dates to May 15, 1891, when the 58th General Assembly
of the State of Delaware passed “An Act to Establish and Maintain a College for the Education
of Colored Students in Agriculture and the Mechanic Arts” by virtue of the Second Morrill Act
of Congress approved on August 30, 1890. As such, Delaware State University is a land-grant
university and its mission is defined by the state and federal legislation associated with this
designation. The University began enrolling students in early 1892 offering courses of study in
agriculture, chemistry, the classics, engineering and sciences.
The University has since developed into a 460-acre complex and has undergone two name
changes. The name was changed to Delaware State College in 1947 and Delaware State
University (DSU) in 1993. In addition to its main campus in the state capital of Dover, DSU has
additional locations in Wilmington and Georgetown, Delaware, and Hanoi, Vietnam, and has an
annual operating budget of $98 million.
Now in its 121st year, the University is energetically moving forward to prepare students for the
global market and to invigorate the economy and culture of Delaware and the Mid-Atlantic
region. The 52 undergraduate and 31 graduate programs serve a diverse student population who
are predominantly African-American, but with an increasing number of Caucasian, Hispanic,
Asian, and international students.
This self-study process has enhanced Delaware State University’s effort to reflect on its past
while preparing for the future, especially for the next five to 10 years. Despite the uncertain
economic climate, the Board of Trustees expects DSU to raise retention and graduation rates,
enroll better-prepared students, conduct innovative research, and stimulate the state’s economy.
As part of the ongoing strategic planning process, six priority areas based on the current and
future needs of the University have been identified: (1) excellence in teaching, research, and
outreach; (2) student learning, retention, and graduation; (3) science, engineering, technology,
and math (STEM); (4) health and wellness; (5) international partnerships; and (6) revenue
generation.
Since DSU’s 2002 comprehensive self-study, the University has undergone extraordinary
change. The student profile has been changing due to a period of unprecedented growth with a
fall 2011 enrollment of 4,178, a 25% increase over the 3,343 students enrolled in 2001. Students
come from 32 states and from 23 countries around the globe. In addition, the program offerings
have expanded from 44 undergraduate and 15 master’s degrees with no doctoral programs in
2002 to the current 52 undergraduate, 26 masters, and five doctoral degree programs.
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DSU has also experienced changes in senior-level leadership since the last Periodic Review
Report and the development of the 2007 Strategic Plan. A new President was installed in January
2010 and a new Provost and Vice President for Academic Affairs was appointed in July 2010.
Facing the reaffirmation of accreditation in 2012, the Self-Study Steering Committee was formed
in 2009 and decided that the University would be best served by utilizing a comprehensive
design for its self-study.
Although the University adopted a new Vision in 2010 and Mission in 2011, reflective of the
changing needs of higher education, its tripartite mission of instruction, research, and service in
the land-grant university tradition remains unchanged. This self-study assesses the University’s
effectiveness in relationship to that tripartite Mission and its Strategic Goals. In addition, the
self-study process allowed campus leaders to identify strengths and areas for improvement in
relation to the Commission’s 14 standards.
Several strengths are noteworthy. The University strategically grew its enrollment with an eye
toward steadily improving the academic profile of its incoming students. It successfully
implemented a formal five-year retention plan, significantly increasing the retention rate. Student
Satisfaction Inventory (SSI) results demonstrate that student services such as financial aid,
student accounts, advising, and student records have improved. Degree offerings have expanded
in high demand areas including the promotion of STEM-oriented academic programs. The
University has increased its sponsored research funding to $23 million while expanding the
portfolio of programs and activities in outreach and engagement. A DSU Foundation was formed
to build a solid infrastructure for private fundraising. Several new international partnerships have
been forged, and educational opportunities have expanded for first-generation, low-income
students.
This report, “Reflecting on our past while preparing for our future,” is a compendium of salient
findings and action items from the University’s self-study process.
Chapters 1 – 3 contain, respectively, the institutional profile, the organization of the Steering
Committee and research groups, and the nature and scope of the self-study.
Chapter 4, “Supporting Institutional Renewal,” presents the findings and documentation that
demonstrate the University’s compliance with Standards 1, 2, and 3. Relative to Standard 1,
Delaware State University (DSU) has a clearly defined, comprehensive, and published mission
statement that defines its purpose and goals as an institution of higher education and is specific to
the institution. The mission addresses instruction, scholarship, research, service, community
involvement and identifies who the institution serves and what it intends to accomplish. The
basic focus of the institution is defined by the Mission Statement and it explains the institution’s
character and individuality. The Mission is in harmony with and supportive of the specific,
mandated and unique role of a land-grant university as legislated in the Second Morrill Act of
1890.
In order to meet Standard 2, the University pursues its long-term, overarching strategic goals
through a unifying methodology centered upon annual goal-setting and assessment activities and
in the budget allocation process. Each functional area of the University develops goals and
objectives specific to the division and in alignment with the Mission and Strategic Plan.
The University’s internal budget allocation process (Standard 3) is well-documented and
designed to provide an inclusive and objective process by which to allocate the institution’s
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resources in alignment with the Mission and Strategic Goals. The budget development process,
however, is impacted by variables such as changes in tuition and fees, enrollment projections,
levels of state appropriations, and the financial condition of the institution.
Chapter 5, “Organizational Leadership and Decision-Making,” presents the findings and
documentation that demonstrate the University’s compliance with Standards 4, 5, and 6. DSU
has a clear delineation of responsibilities with respect to institutional governance (Standard 4).
The governance of the University is shared among its institutional constituencies to include, but
is not limited to, policy development and decision-making. The Board of Trustees takes an active
role in governing the University through a shared governance process and as an autonomous
body, thereby assuring the integrity of the University. The shared governance principle requires
open and frequent communication between the Board of Trustees, administration, faculty,
students, and staff.
In order to meet Standard 5, the University is governed by a Board of Trustees that delegates
management of the University to the President. Supporting the President are five vice presidents,
six academic deans, and a number of associate/assistant vice presidents, program directors, and
managers. University administrators are recruited and hired using national searches, published
vacancy notices, and formal search committee interviews. In recent years, the University has
implemented a number of administrative changes designed to address operational challenges and
improve administrative efficiency.
The University adheres to high ethical standards to ensure the integrity of the institution
(Standard 6). Integrity is one of the recently adopted Core Values of the University. This
institutional core value is reflected in policies for academic and non-academic programs across
all constituencies of the University. Institutional integrity is sustained in the academic and
intellectual freedom of the University, which is further reflected in its policies and contractual
agreements.
Chapter 6, “Discovery and Improvement through Assessment,” presents the findings and
documentation that demonstrate the University’s compliance with Standard 7. A wellcoordinated, systematic, institutional assessment process has been implemented since the 2007
Periodic Review Report. As a result, programs, initiatives, and activities of the University have
been developed, and continue to be developed, through established and well-coordinated cycles
measuring the extent to which the University is making effective and efficient use of its human,
fiscal, and physical resources in support of the institution’s mission. The overarching framework
for assessing institutional effectiveness is the University Mission Statement and the nine goals
that have grown from that mission and are captured in the Strategic Plan.
Chapter 7, “College Access and Opportunities for Students,“ presents the findings and
documentation demonstrating the University’s compliance with Standards 8 and 9. DSU’s landgrant institution status and its promise to educate a diverse body of students at a cost consistent
with the economic status of the student body have resulted in clearly stated criteria for admission
of students (Standard 8). Admissions and retention policies are closely aligned with the student
support services required by the students, and the efforts of diverse academic and administrative
units are coordinated to pursue the shared goals of increased enrollment and retention. Expansive
student support services not only serve these goals but also support the mission to educate
students to become competent, productive, and contributing citizens.
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Within the scope of its mission, the University provides a broad spectrum of collaborative
programs and student support services in its divisions of Academic Affairs, Academic
Enrichment, and Student Affairs to address the students’ varied academic, personal and
professional needs (Standard 9). The University serves a highly diverse student population
whether viewed in terms of race, ethnicity, socio-economic status, or geographic background.
Many DSU students are the first in their families to attend college and many are underserved
educationally and financially. The latter three aspects, in particular, shape the developmental
support programs, services, and activities to promote student learning consistent with the
University mission.
Chapter 8, “Promoting, Facilitating and Evaluating the Process of Learning,“ presents the
findings and documentation that demonstrate the University’s compliance with Standards 10, 11,
12 and 13. The Delaware State University faculty has primary responsibility for the quality of the
educational program (Standard 10). This is accomplished not simply through the presence of a
highly qualified faculty, but in their role as advisors in academic matters and their active
participation and willing acceptance of the responsibilities of shared institutional
governance. Faculty qualifications are assessed in terms of the expertise needed to address
DSU’s diverse majors, minors, and concentration areas adequately. Highest-earned degree in the
discipline is the first consideration in seeking qualified faculty, but the University also considers
competence, capacity, related life/work experience and professional licensure/certification.
Ninety-three percent of the faculty members have terminal degrees in the discipline for which
they have been hired. DSU uses the PhD, EdD or other doctoral level degrees as the definition of
a "terminal" degree in most disciplines. However, a Masters in Fine Arts (MFA) is the terminal
degree in areas such as the Theater Arts, Creative Writing and Visual and Studio Art.
DSU offers degree programs at the baccalaureate, masters, and doctoral levels that are entirely
consistent with the institutional mission and that are responsive to state, regional, national and
international educational needs (Standard 11). Faculty is primarily responsible for assuring that
“sufficient content, depth and rigor” are maintained in program curricula and the program review
process is utilized to assess program effectiveness. Programs maintain their uniqueness by
designing their own senior capstone experience and determining acceptable levels of competence
or alignment with national standards for degree attainment.
A strong and effective general education program (Standard 12) is central to fulfilling DSU’s
mission and vision. After several years of planning and input by all stakeholders, the
University’s General Education Program was re-designed in 1998 and updated in 2009. The
program emphasizes that graduates must be equipped with the core skills of effective verbal and
written communication, critical thinking, and quantitative reasoning skills. They must know their
own society and region and develop a global perspective with sensitivity to variations of cultural,
social, racial, ethnic, moral, and physical diversity. The program recognizes that teaching and
learning must embrace multiple bodies of knowledge, skills, and sensibilities to shape the whole
student, including curiosity about the social and natural worlds, appreciation for the complexities
of knowledge, tolerance for ambiguity, and the capacity for attaining perspective on one's own
life through self-examination and the study of others. The curriculum exposes students to the
multicultural dimensions of the world and, as an HBCU, to the experiences of people of African
descent in particular. DSU also emphasizes study in breadth to encourage students to explore
disciplined inquiry within their major, shedding light on broader issues in their own lives and
enabling them to use their knowledge to render service to humanity.
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The University offers a number of related educational programs and activities which complement
academic coursework, expand educational offerings, and enhance student learning. These
structured academic offerings maintain the same academic rigor and expected student learning
outcomes as their classroom-based counterparts (Standard 13).
Chapter 9, “Data-Informed Improvements for Student Learning,” presents the findings and
documentation that demonstrate the University’s compliance with Standard 14. Student learning
is fundamental to DSU’s mission. Clearly articulated expected student learning outcomes occur
at all levels and at different points of the student experience. Student learning outcomes
assessment is mission-driven and essential to the achievement of the University’s mission and
goals.
Since 2007 DSU has implemented a comprehensive assessment system to evaluate whether the
institution is meeting its mission and goals regarding student learning and in order to
continuously improve the quality of programs. From the identification of learning goals and
targeted outcomes to the implementation of WEAVEonline® and the Assessment Data
Collection System, DSU is continuously enhancing its ability to assess the effectiveness of its
educational programs and the institution. Both direct and indirect data from student learning
assessment and documented outcomes achievement are highlighted. Examples from colleges and
units, including program-specific accreditations, are reported and action items for strengthening
the collection and use of student learning assessment data are provided.
Chapter 10, “Conclusions and Summary of Action Items,” contains concluding remarks and
action items. Based on a critical analysis of the data presented in this self-study, action items
have been listed in the preceding chapters. The most significant are reiterated in a typology in
this chapter.
Finally, this self-study provides a candid assessment of DSU’s progress over the past 5 – 10
years, where the University stands today, and more importantly, helps the institution prepare for
and create its preferred future. In compliance with the standards and requirements laid out in
Characteristics of Excellence, as defined by the Middle States Commission of Higher Education,
and the supporting data and documentation, it is clear that Delaware State University’s
accreditation should be reaffirmed.
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PART I – INTRODUCTION
Chapter 1: Institutional Profile
Delaware State University is a public, comprehensive 1890 land-grant university established by
the Delaware General Assembly on May 15, 1891. Created under the provisions of the 1890
Morrill Act, the State College initially provided education for African-Americans in Delaware
whose opportunities were limited by segregated educational facilities. Granted $25,000 under the
provisions of the Act, the State of Delaware used one-third of the allotment to fund the State
College and acquired a 100-acre tract of land two miles north of Dover, including the historic
Loockerman family manor house that became the main college building.
The College launched its mission of education and public service by establishing five courses of
study titled agricultural, chemical, classical, engineering, and scientific. A Preparatory
Department was established in 1893 for students unqualified to pursue a major course of study
and a three-year teaching certificate was initiated in 1897. The normal course of study expanded
to four years in 1911 and the primary courses of study changed the following year to academic,
agricultural, mechanic arts, and domestic science. By 1917 the Preparatory Department was
phased out, a Model Grade School was established, and a high school diploma was granted upon
completion of a four-year course of study. A Junior College Division was added in 1923 and
four-year curricula in the arts and sciences, elementary education, home economics, agriculture,
and industrial arts were established in 1932. The first class of bachelor-degree candidates
graduated in June 1934. The College earned accreditation by the Middle States Commission on
Higher Education in 1945.
In 1947 the Delaware state legislature approved a name change from the State College for
Colored Students to Delaware State College. Reflecting continued expansion and growth, the
state legislature approved another name change in 1993 to Delaware State University.
Over the last half century the University has grown in stature as a center for teaching, research,
and public service. Cognizant of its heritage, the University strives to become one of the premier
historically black colleges and universities (HBCU) serving a diverse student population. In
1968, enrollment surpassed 1,000 students for the first time and reached 3,000 students by 1990.
The fall 2011 enrollment of 4,178 consists of 3,744 undergraduate students and 434 graduate
students. The current student population is 73% African-American with an increasing ethnically
diverse body of students. Of its undergraduate students 93% are enrolled full-time and 61% live
on campus. University program offerings have paralleled the growth of the student body.
Currently, the University consists of five Colleges:
 Agriculture and Related Sciences
 Arts, Humanities, and Social Sciences
 Business
 Education, Health, and Public Policy
 Mathematics, Natural Sciences, and Technology.
Fifty-two baccalaureate, 26 masters, and five doctoral degrees are offered through 21 academic
departments. There is also an Honors Program with an Honors Curriculum. Instruction is
delivered in classes with an average 14:1 student-to-faculty ratio. Global connections include
more than 20 formal international partnerships that facilitate student exchanges and research and
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conference collaborations with institutions in countries including China, Cuba, Egypt, France,
Ghana, Japan, Mexico, Nigeria, Serbia, and Vietnam.
The University has been committed throughout its history not only to developing its programs,
its land-grant mission, and its academic excellence but also to expanding the campus community
to accommodate the growing student body. The self-contained campus has grown from its
original 100-acres to a greatly improved 460-acre pedestrian campus with more than 50
buildings that hold classrooms, laboratories, offices, a library, a science center, auditoriums and
lecture halls, seven residence halls, two apartment complexes, athletic facilities and four athletic
fields. The University also has two farm properties in Kenton and Smyrna, additional locations in
Wilmington and Georgetown, Delaware, and Hanoi, Vietnam, and the Aviation Program
maintains its fleet of planes and base of operations at the Delaware Air Park in Cheswold,
Delaware.
The institution’s commitment to research endeavors has also steadily increased, especially over
the past five years. The Office of the Vice President for Research and Sponsored Programs was
created to manage effectively its research programs and to develop the research infrastructure.
The University presently has a portfolio of $23 million in competitive federal funding. Campus
research centers include the Center for Integrated Biological and Environmental Research
(CIBER), Delaware EPSCoR: The Experimental Program to Stimulate Competitive Research,
the Delaware IDeA Network of Biomedical Research Excellence (INBRE), and the DSU
Hydrogen Storage Research Center.
Delaware State University’s bylaws outline a shared governance structure. The Board of
Trustees defines the President’s responsibilities, and he is assisted by an administrative council
consisting of the Vice Presidents of the five administrative divisions - Academic Affairs, Finance
and Administration, Student Affairs, Research, and Institutional Advancement – and the General
Counsel. Faculty and students participate in the decision-making process through the Faculty
Senate and Student Government Association respectively, cognizant that faculty interests are part
of the collective bargaining process. With the cooperation of the American Association of
University Professors’ (AAUP) elected faculty representatives, issues of contractual concern are
handled through frequent contact with management leadership.
The University’s shared governance structure and administrative divisions provide the
framework through which the institution seeks to fulfill its Mission, Vision, and Core Values.
The 2011 Mission Statement defines the identity of Delaware State University and its role in the
community, while the University’s Vision Statement and Core Values provide a context for that
identity and provide clarity for the University to guide the Mission into the future.
2011 Mission Statement
Delaware State University is a public, comprehensive, 1890 land-grant institution that
offers access and opportunity to diverse populations from Delaware, the nation, and the
world. Building on its heritage as a historically black college, the University purposefully
integrates the highest standards of excellence in teaching, research, and service in its
baccalaureate, master’s and doctoral programs. Its commitment to advance science,
technology, liberal arts, and the professions produces capable and productive leaders who
contribute to the sustainability and economic development of the global community.

2

2010 Vision Statement
As one of America’s most highly respected Historically Black Colleges and Universities,
Delaware State University will be renowned for a standard of academic excellence that
prepares our graduates to become the first choice of employers in a global market and
invigorates the economy and culture of Delaware and the Mid-Atlantic Region.
Core Values: Community, Integrity, Diversity, Scholarship and Outreach
Delaware State University is first and foremost committed to academic excellence. The goal is to
educate students not only to prepare them for their future professional lives, but also to be lifelong learners. Freedom of expression and inquiry, the exchange of ideas, cultural activities,
intensive classroom instruction, and numerous co-curricular events across the University
community ensure that each student receives a broad and marketable education. The University
recognizes that education is attained, in part, through the activities of the students themselves and
provides a framework to enhance their educational opportunities through student activities. DSU
also strives to provide and maintain a corps of scholars and educators dedicated not only to the
success of the students but also to the enlightenment of mankind. To this end, the University
endeavors to do the following:
 Provide a well-rounded liberal arts education with concentration in the sciences, the
humanities, or the professions;
 Provide service to the citizens of the state by increasing their ability to make practical
application of knowledge;
 Develop conceptual thinking ability and nurture the inquiring mind of each student;
 Develop student skills in oral and written communication;
 Develop quantitative reasoning and technological proficiency;
 Encourage optimum physical development and the safeguarding of health;
 Encourage students to serve their home, the community, the nation, and the world.
Delaware State University is also respectful of the role it plays as the state’s university and is
dedicated to the progress of Delaware and the surrounding region. Collaboration with local
businesses, schools, and civic organizations as well as the contributions offered through research
permit DSU to fulfill its commitment to serve the community and enhance the local economy.
Faculty and Student Profile
At the beginning of the 2011-12 academic year, DSU employed 211 full-time faculty members
of which 85 are on tenure track and 94 are tenured. Faculty responsibilities are outlined in the
Collective Bargaining Agreement (CBA), July 1, 2011- June 30, 2015 and are described in detail
in Chapter 8. The University also hires qualified adjunct faculty as the need arises following
CBA guidelines. Undergraduate and graduate enrollment is provided in Table 1.1 and a student
profile is offered in Table 1.2.
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Table 1.1: Enrollment Report, Fall 2007- Fall 2011
Undergraduate
Graduate
Total

Fall 2007
3,374
382
3,756

Fall 2008
3,159
375
3,534

Fall 2009
3,222
387
3,609

Fall 2010
3,372
4471
3,819

Fall 2011
3,741
4342
4,178

Table 1.2: Delaware State University Student Profile, Fall 2011
Subgroup or Descriptor
In-state undergraduate students
Out-of-state undergraduate students
In-state graduate students
Out-of-state graduate students
Females
Males
1st-generation college students
Incoming 1st year mean SAT score, combined reading and math
Incoming 1st year high school GPA
Percent receiving financial aid

1
2

Includes 62 graduate business students located in Vietnam.
Includes 24 graduate business students located in Vietnam.
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Percentage or Number
48%
52%
74%
26%
62%
38%
72%
876
2.94
86%

Chapter 2: Organization of the Steering Committee and Research Groups
On December 2, 2009 the University’s Interim President appointed a 19-member Self-Study
Steering Committee co-chaired by the Assistant Vice President for Academic
Affairs/Institutional Effectiveness and the Director of the University’s Center for Teaching and
Learning. The Committee includes representation from administrators, full-time faculty, and
staff. The list of Steering Committee members can be found in Appendix 2.1. At the committee’s
first meeting the Interim President pointed out that this self-study process comes at an ideal time
as the institution sought a new president. He also stressed that the accreditation process now
emphasizes the assessment of student learning as well as policies and procedures. The co-chairs
shared a brief accreditation history and timeline as well as an overview of the available MSCHE
publications helpful to the self-study process. The committee was alerted to the MSCHE changes
that have occurred since DSU’s last self-study, especially that the report must be evidencedbased rather than a descriptive study.
At the second meeting of the Steering Committee design types described in the 2009 MSCHE
publication, Creating a Useful Self-Study, were reviewed and discussed. Committee members
were paired and asked to determine which self-study model would be most useful. After some
discussion the committee agreed that, because of changes in senior leadership, it would be best to
use a comprehensive design so that each area of the University is examined with the same
intensity and rigor. At this meeting the committee members were asked to group the
accreditation standards in whatever way they thought most efficacious and to provide a rationale
for their grouping. A document reflecting each group’s rationale and groupings was placed in the
Microsoft® Outlook Public Folders for committee members to view and discuss. On January 26,
2010 the Steering Committee approved a comprehensive design model. Table 2.1 depicts that
model and grouping of standards:
Table 2.1: Self-Study Design Model and Grouping of Standards
MSCHE Standards
1. Mission and Goals
2. Planning, Resource Allocation, and
Institutional Renewal
3. Institutional Resources
4. Leadership and Governance
5. Administration
6. Integrity
7. Institutional Assessment
8. Student Admission and Retention
9. Student Support Services
10. Faculty
11. Educational Offerings
12. General Education
13. Related Educational Offerings
14. Assessment of Student Learning

Research Group Titles
Supporting Institutional Renewal

Organization Leadership and Decision Making
Discovery and Improvement through Assessment
College Access and Opportunities for Students
Promoting, Facilitating, and Evaluating the Process of Learning

Data-Informed Improvements for Student Learning

Standards 1, 2, and 3 were grouped together as they relate to the institutional alignment of the
budget with the Mission and priorities of the University. The Steering Committee felt that
Standard 6, Integrity, would be best addressed in light of the governance and administration of
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the institution. Standards 7 and 14 are addressed separately because of the amount of
documentation and data collection necessary to address these Standards. Standard 8 and 9 are
grouped together recognizing that recruitment, admissions, and student support services work
closely together and are critical to increasing retention rates. Standard 10 was discussed at length
and the Steering Committee felt that the only way to effectively address faculty qualifications
would be to look at them as they relate to the University’s educational offerings and programs.
As a result Standard 10 was grouped with Standards 11, 12, and 13.
The self-study design was submitted to MSCHE in April 2010 followed by a campus visit by
MSCHE liaison. The liaison met with the Steering Committee on April 20, 2010 and suggested
modifying some of the questions to become more research-oriented rather than descriptive. The
Self-Study Design Report was resubmitted in June 2010 and accepted.
The Steering Committee next sought volunteers for each group among faculty and staff. The
committee chose to refer to the groups as “research” rather “work” groups given the emphasis on
research-based questions. Announcements were made via the University e-News system and at
two major forums at which the University President encouraged individuals to sign-up for the
self-study research groups. The response across the University was impressive. Within a week,
over 70 individuals had volunteered to serve. The Steering Committee co-chairs examined the
initial membership of each group and reassigned volunteers based on the diversity and needs of
the groups. They also solicited additional members to balance the make-up of the groups. The
Steering Committee then approved co-chairs for each research group and liaisons to facilitate
communication between the research groups and the Steering Committee. On March 5, 2010 the
University President gave final approval of the research group membership, co-chairs, and
steering committee liaisons. The membership, co-chairs, and steering committee liaisons of each
research group and other contributors, such as members of the Board of Trustees, Faculty Senate,
and the Strategic Plan Implementation Committee, can be found in Appendix 2.2.
Each of the research groups prepared assessment briefs for their respective research questions.
Modeled after the self-study design of Millersville University, these assessment briefs address
background information, justification, relationship to the Fundamental Elements, affirmation or
enhancement of the University’s Mission, major findings, conclusions, recommendations,
suggestions, future implications, and data/information sources.
Working with the assessment briefs and other University reports, the research group co-chairs
and Steering Committee formed a writing team to prepare the initial draft study. Each draft was
placed in the Outlook® Public Folder accessible by the Board of Trustees, faculty, and staff.
Draft IV was placed on the website to give access to students, alumni, and other constituents
upon request for a password. The final version of the Self-Study was reviewed and approved by
the Steering Committee, the Administrative Council, the President, and the Board of Trustees in
February 2012.
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Chapter 3: Nature and Scope of the Self-Study
Delaware State University’s Self-Study has two overarching goals. While creating a
comprehensive review of DSU’s performance as measured against MSCHE’s 14 Standards, the
Self-Study also creates a framework for continuous growth and improvement as DSU
implements its new Vision to become one of America’s most highly respected HBCUs. The selfstudy process serves the institution as a mechanism for institutional improvement and renewal by
providing an agenda for action. In order to reach these goals, the self-study objectives are as
follows:
 Conduct a thorough assessment of the institution’s effectiveness in accomplishing its
Mission and goals;
 Identify the institution’s strengths and suggested areas for growth and expansion;
 Demonstrate evidence of ongoing efforts to correct identified areas in order to
continuously improve;
 Infuse the campus culture with greater awareness and enthusiasm for change that leads to
continuous improvement;
 Continue to utilize the critical components of assessment, planning, and budget allocation
as a basis for data-informed decision-making;
 Produce a set of thoughtful action items and suggestions that will improve all aspects of
the University.
Documentation supporting the findings of this self-study are available in the document room and
catalogued by shelf number. A matrix of available documentation categorized by standard can be
viewed on page viii. The matrix is not exhaustive and additional documentation may be
requested.
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PART II – SELF-STUDY THEMES
Chapter 4: Supporting Institutional Renewal
(Standards 1, 2 and 3)
The first three Standards -- Mission and Goals; Planning, Resource Allocation, and Institutional
Renewal; and Institutional Resources -- are critical to the success of Delaware State University.
They represent the heart of the effort to grow and improve the institution continuously in order to
fulfill the Mission.
************************************************************************
MSCHE Standard 1: Mission and Goals
The institution’s mission clearly defines its purpose within the context of higher
education and indicates who the institution serves and what it intends to accomplish. The
institution’s stated goals, consistent with the aspirations and expectations of higher
education, clearly specify how the institution will fulfill its mission. The mission and
goals are developed and recognized by the institution with the participation of its
members and its governing body and are used to develop and shape its programs and
practices and to evaluate its effectiveness.
Delaware State University is in compliance with Standard 1.
1993 Mission
Delaware State University (DSU) has a clearly defined, comprehensive, and published Mission
Statement that defines its purpose and goals as an institution of higher education and is specific
to the institution. The Mission addresses instruction, scholarship, research, service, community
involvement, who the institution serves and what it intends to accomplish. The basic focus of the
institution is defined by the Mission Statement, and it explains the institution’s character and
individuality and is in harmony with and supportive of the specific, mandated, and unique role of
a land-grant university as legislated in the Second Morrill Act of 1890 – Act of August 30, 1890,
ch. 841, 26 Stat. 417, 7 U.S.C. 322 et seq. The 1993 Mission Statement covers the period of this
self-study while the 2011 iteration of the Mission Statement, resulting from assessments of
institutional effectiveness and this self-study, is discussed at the end of this chapter.
As approved by the Board of Trustees, the 1993 Mission Statement reads as follows:
Delaware State University is a public, comprehensive, 1890 land-grant institution. The
mission of the University is to provide for the people of Delaware, and others who are
admitted, meaningful and relevant education that emphasizes both the liberal and
professional aspects of higher education. Within this context, the University provides
educational opportunities to all qualified citizens of this state and other states at a cost
consistent with the economic status of the students as a whole. While recognizing its
historical heritage, the University serves a diverse student population with a broad range
of programs in instruction, service, and research, so that its graduates will become
competent, productive, and contributing citizens.
The University publishes the Mission Statement broadly, in its online Graduate Catalog and
Undergraduate Catalog, on the DSU website, and in publications. The University’s institutional
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goals, developed through the strategic planning process, are also posted on the University
website.
Institutional Goals
Delaware State University’s current institutional goals, as defined in the 2007 Strategic Plan,
were developed in 2006 and put into effect in 2007. They clearly identify the University’s
priorities in fulfilling the Mission:
I)
To strengthen and support academic programs to enable students to reach their career
goals;
II)
To maintain, support, and encourage a dynamic research program that will foster and
increase faculty and student participation;
III)
To improve and strengthen outreach efforts to underserved populations in the state;
IV)
To improve the quality of life for residential and commuting students through a
comprehensive enrichment program;
V)
To improve and upgrade technology to support the living-learning environment;
VI)
To improve external support for the University through enhanced development and
marketing efforts;
VII) To ensure the appropriate processes are in place to assure sustainability, availability,
and viability for human and fiscal resources;
VIII) To maintain a systematic and periodic assessment/evaluation to ensure compliance
with requirements for certification and accreditation;
IX)
To develop and implement an enrollment management plan that aims to strategically
and substantially grow the student population of the University over the next five
years.
Goals I, II, and III represent the traditional core of DSU’s tripartite mission, while goal IV
addresses the responsibilities of a historically black university. Goals V, VI, VII, and IX capture
the strategic planning required for the continuous improvement of services and the growth of the
University. Goal VIII assesses success at all levels, most importantly in the areas of student
learning and institutional effectiveness. Goals V through IX were developed in response to
specific concerns expressed by internal and external constituents while engaging in the
assessment and strategic planning process. Specifically, improving the quality of life,
enrichment, and technology were a necessity for DSU to fulfill goals I – IV, but also to allow the
University to compete for external funding (Goal VI), to maintain accreditation (Goal VIII), and
to retain and grow the student population (Goal IX). The complete 2007 Strategic Plan including
institutional goals and objectives can be found in Appendix 4.1.
The 2007 Strategic Plan was developed by a broadly based Strategic Planning Committee and
several key sub-committees. The Board of Trustees approved the plan in May 2006. The
Strategic Plan Implementation Committee meets yearly to review the goals, objectives, and
action items in order to provide updates and/or delineate areas in need of attention. Led by the
Associate Provost, the Strategic Plan Implementation Committee provides updates to the
Provost, who in turn communicates them to the Administrative Council, the President, and the
Board of Trustees through the committee structure. Appendix 4.2 offers an overview of progress
in achieving the nine Strategic Goals.
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Learning Goals
Delaware State University has identified core learning goals with which all program student
learning outcomes and course objectives must align. At all levels students are prepared to be
 competent communicators;
 effective inquirers, critical thinkers, and problem-solvers able to use appropriate
quantitative and qualitative information;
 ethical, collaborative, and productive citizens of a complex, diverse world;
 independent learners able to integrate knowledge and technology to achieve personal and
professional success.
Detailed discussion of the assessment of learning goals can be found in Chapters 6, 8 and 9.
Vision Statement and Core Values
Several recent leadership changes have created opportunities to closely examine DSU’s future
path. In the fall of 2008 the President left his post whereupon the chairman of the University
Board of Trustees assumed the role of Interim President. In early 2010 Dr. Harry L. Williams,
then Provost and Vice President for Academic Affairs, was selected as the new President for the
University. Throughout this period the 1993 Mission Statement, the 2003 Vision Statement, and
the 2007 Strategic Plan have guided the University. See Appendix 4.2 for the 2007 Strategic Plan
and Appendix 4.3 for the 2003 Vision Statement.
Upon installation the new President established a Blue Ribbon Commission to draft a new Vision
Statement that would guide DSU’s journey to becoming one of the best HBCUs in the country.
The President sought broad internal and external input to ensure that the vision reflected a future
supported by the University community and external stakeholders. The Commission membership
reflected key constituents and was co-chaired by a University dean and alumnus who is a former
U.S. Congressman. The Commission was also charged with developing a recommended set of
values. Conducting statewide public meetings, internal forums, and online opportunities to
contribute, the resulting Vision Statement and Core Values were approved by the Board of
Trustees at its June 2010 Board meeting.
The new 2010 Vision Statement reads as follows:
As one of America’s most highly respected Historically Black Colleges and Universities,
Delaware State University will be renowned for a standard of academic excellence that
prepares our graduates to become the first choice of employers in a global market and
invigorates the economy and culture of Delaware and the Mid-Atlantic Region.
The newly identified Core Values are Community, Integrity, Diversity, Scholarship, and
Outreach.
2011 Mission
The Mission Statement has evolved over time and the wording has been purposely changed to fit
the needs of the community. The 2007 Strategic Plan established broad institutional goals
reflective of the 1993 Mission Statement and 2003 Vision Statement. As more University
initiatives surfaced in response to changes in the expectations for higher education - especially in
the areas of science, technology, and globalization - and as the University worked through the
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MSCHE self-study process, it became clear that DSU’s recent growth in key areas was not fully
captured by the 1993 Mission Statement.
During the fall 2011 semester, the President appointed a Mission Review Team to revise the
DSU Mission Statement. The University’s engagement in an intensive self-study, along with
other accreditations, supported meaningful participation. Specifically, the President noted that
while the 1993 Mission defined DSU’s identity and important role in the community, it was time
to examine it in light of the University’s new Vision, Core Values, and expanding portfolio of
academic and research programs tied to needs in Delaware, the nation, and internationally.
Chaired by the Provost, the Mission Review Team utilized comments from the Blue Ribbon
Commission’s visioning process and other sources to prepare a draft for feedback from faculty
and staff. During the Board of Trustees fall retreat, the Board reviewed all comments through a
facilitated discussion. Incorporating key suggestions, a draft mission was again circulated to
faculty, staff, alumni, and other stakeholders. The second comment period resulted in positive
responses, with a few minor editing suggestions. A final draft was presented to the Board at a
special December 20, 2011 meeting where it was officially approved. The new Mission
Statement received unanimous ratification by the faculty at its General Faculty Meeting on
January 4, 2012.
The new Mission Statement was immediately publicized and placed on the University’s website.
The 2011 Mission Statement reads as follows:
Delaware State University is a public, comprehensive, 1890 land-grant institution that
offers access and opportunity to diverse populations from Delaware, the nation, and the
world. Building on its heritage as a historically black college, the University purposefully
integrates the highest standards of excellence in teaching, research, and service in its
baccalaureate, master’s and doctoral programs. Its commitment to advance science,
technology, liberal arts, and the professions produces capable and productive leaders who
contribute to the sustainability and economic development of the global community.
The 2011 Mission Statement not only more accurately defines the institution and its uniqueness
as a historically black college and university (HBCU), its role as an 1890 land-grant institution,
and its tripartite focus on teaching, research, and public service, but it also lays down clear goals
on which the current and future strategic planning and assessment processes may coalesce. The
challenges of preparing students to meet the complex needs of the global society necessitate that
these educational experiences are inherently global in nature and integrative in focus. The
commitment to excellence and the unique DSU legacy of nurturing the individual student remain
strong.
************************************************************************
MSCHE Standard 2: Planning, Resource Allocation, and Institutional Renewal
An institution conducts ongoing planning and resource allocation based on its mission
and goals, develops objectives to achieve them, and utilizes the results of its assessment
activities for institutional renewal. Implementation and subsequent evaluation of the
success of the strategic plan and resource allocation support the development and change
necessary to improve and to maintain institutional quality.
Delaware State University is in compliance with Standard 2.
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Delaware State University annually pursues implementation of its Mission and goals through
several planning mechanisms, assessment activities, and the budget allocation process.
Functional units of the University develop goals and objectives in alignment with the
University’s Mission and Strategic Plan.
Planning as Tied to Resource Allocation
Each year, the University has ongoing and integrated planning activities designed to keep focus
on the Strategic Plan in order to assess progress, prioritize strategic directions, and plan budgets
for the upcoming year including the following:
 The Administrative Council, composed of the President, the Vice Presidents and the
General Counsel, uses weekly meetings and annual or semester retreats to provide the
information necessary for budget allocation and priority-setting in order to best reach
goals.
 Board members stay apprised of relevant progress toward goals and areas in need of
strengthening through the Board of Trustees committee structure. The committees
consider strategic recommendations for the full Board to consider.
 Every Board of Trustee meeting includes summary information from each major division
about significant progress for that time period. Within each division, unit directors and
deans submit information to be included, purposefully focused on strategic achievements.
The President also makes a public presentation at each Board of Trustee meeting to
underscore significant progress and to present metrics.
 The Board of Trustees annually holds one or more retreats with the President and
Administrative Council to assess progress, realign priorities if necessary, and set
priorities and short-term strategies aligned with the Strategic Plan for the upcoming year,
including budget discussions and roles for the Trustees. Current challenges and
opportunities are also discussed. Trustees annually review relevant metrics to assess
progress toward goals.
 Divisions, such as Institutional Advancement, Student Affairs, and the Colleges, hold
retreats or work sessions to prioritize strategic tasks for the current and future years. This
information informs the Vice Presidents as they plan through the Administrative Council.
 Feedback mechanisms and communication between constituents, as detailed in Appendix
5.3, yield important input for planning from faculty, staff, alumni, students, and key
stakeholders. In particular, Institutional Advancement prints and distributes the Points of
Progress report to more than 14,000 stakeholders annually. The publication highlights
significant progress from reports submitted annually to the Provost and other divisions.
Budget Process and Resource Allocation
Delaware State University’s annual budget planning is a collaborative one, closely tied to the
planning and review processes noted above. The process is guided by documented procedures
governing the development of a budget that is subsequently reviewed by the Board of Trustees
for final approval. The University budget cycle is closely tied to the State of Delaware’s cycle as
a significant portion, 31% in 2010-11, is funded through the legislative budgetary process.
The State of Delaware’s budget process requires the University President to present requests in
public hearings three times each year: (a) at an initial request for the upcoming fiscal year’s
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operational and capital appropriations to the Governor’s Office of Budget Management
(November/December); (b) to the Joint Finance Committee (February/March) of the General
Assembly to defend the operational requests; and (c) to the Bond Bill Committee of the General
Assembly (March/April) to defend the capital requests. These presentations are crafted from
information culled from the planning mechanisms detailed earlier in this chapter.
Early each April the Executive Vice President of Finance, along with the Provost, directs deans,
department directors, chairs, and unit heads to submit budget requests for the next budget cycle.
University policy requires that budget requests be tied to department and/or unit goals and
objectives as well as to the University Strategic Plan. Budget requests are forwarded to the
appropriate Vice Presidents for review and then submitted to the Executive Vice President for
Finance. The budgets are then discussed with the Administrative Council.
The Administrative Council analyzes the merits of the budget requests, particularly in terms of
the University’s available resources, revenue projections, available assessment data, and the
feasibility and affordability of an initiative in advancing strategic goals. The Council then
presents a prioritized budget recommendation to the President for a final decision on funding.
The Executive Vice President for Finance, on behalf of the President, presents the proposed
budget to the Board of Trustees Finance Committee. After discussion and approval, the Finance
Committee submits the budget to the full Board of Trustees for final approval by the end of June.
Appendix 4.4 details the Delaware State University Annual Operating Budget Process.
Table 4.1 shows the Total Educational and General Budget (E&G) from fiscal year 2006-2007
through 2010-2011. Appendix 4.5 contains the percentage increases for each category by fiscal
year. The primary sources of revenue for DSU have been state funding combined with student
tuition and fees, nearly 60% of the total budget. Despite being in the midst of one of the worst
economic downtown in decades, the University experienced a 10.3% increase in total revenue.
Total expenses have also increased 12%, primarily due to personnel costs associated with
additional instructional expenses.
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Table 4.1: Delaware State University Revenue and Expense Statement, 2006-2011

Tuition and Fees
(net of
Scholarship
Allowance)
State
Appropriations
Federal Stimulus
ARRA operating
Federal Grants
Other
Total Revenue

Personnel
Services and
Supplies

FY06/07
Actual
E&G
-----------------

FY07/08
Actual
E&G
-----------------

$ 19,556,573

$ 20,576,613

$ 19,930,339

$ 16,705,880

$ 19,002,442

35,185,967

36,492,165

36,310,678

33,800,589

33,021,871

2,529,600

2,850,559

FY10/11
Actual
E&G
-----------------

19,418,809
7,176,868

21,354,587
5,636,464

25,447,278
6,939,749

29,270,677
5,904,598

$ 81,676,239

$ 83,664,455

$ 83,232,067

$ 85,423,095

$ 90,050,147

$ 56,898,831

$ 61,584,705

$ 61,548,832

$ 61,722,643

$ 65,769,287

16,114,658

14,216,208

13,202,351

14,268,705

15,449,229

2,992,963

2,445,980

3,758,082

4,294,262

2,808,416

100,000

100,000

150,000

150,000

150,000

5,817,778

6,035,283

6,101,977

7,057,700

7,587,807

$ 81,924,229

$ 84,382,176

$ 84,761,243

$ 87,493,310

$ 91,764,740

$ (247,990)

$ (717,721)

$ (1,529,175)

$ ( 2,070,214)

$ (1,714,593)

Transfers
Depreciation

Total Revenue
Over Expenses

FY09/10
Actual
E&G
-----------------

19,947,687
6,986,012

Capital

Total Expense

FY08/09
Actual
E&G
-----------------

This table represents the E&G portion of the revenues and expenses. The depreciation expense is
not allocated over all programmatic expenditure and, as such, the table contains expenses that
would not have been charged to auxiliary services.
Key Communications
Transparency regarding budgeting and resource allocation is promoted through diverse means
including the following:
 Institutional Advancement disseminates information to key stakeholders and the media
regarding public legislative presentations.
 The University President reviews the information presented to the state’s legislative
committees with employees and faculty at their respective meetings.
 The Executive Vice President of Finance presents the projected budget at Faculty
Colloquium open forums, the President’s employee forums, and to the Faculty Senate
Finance Committee before the end of the spring semester. These diverse presentations are
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well attended and questions about issues such as incremental budgeting, performancebased budgeting, equipment purchases and repairs, lab fees, allocation of additional
revenues, tuition increases, scholarships, and funds for faculty development are
answered.
The President reviews relative impact information, such as tuition increases, with the
student government leaders in monthly meetings and presents relevant topics at student
town hall meetings.

Current Strategic Planning
As the 2007 Strategic Plan nears its end, DSU is undergoing a new strategic planning process.
Drawing on the new Mission and Vision Statements and Core Values, the Provost has
empowered a Strategic Planning Council of faculty, staff, administrators and members of the
community. The Council’s goal is to provide scholarly and thoughtful advice to the President
with respect to planning and resource allocation as the University develops new goals,
objectives, strategies, and success indicators. Specifically, the Council’s charge is to engage in
the process of strategic visioning by thinking boldly, analyzing data and information gleaned
from self-studies and accreditation processes, examining growth areas and information from
assessments and predictive models, and developing appropriate research and work groups while
maintaining a campus-wide perspective. A series of planning sessions in early 2011 resulted in
teams submitting a set of proposed goals that are now being refined through community-wide
feedback. The new strategic plan will be approved early in 2013.
The 2005 Facilities Master Plan is also being renewed after the achievement of several major
accomplishments. The University funded and constructed the MLK Student Center, a Wellness
and Recreation complex, additions to the Agriculture facilities, upgrades to the stadium complex,
an Athletic Strength and Conditioning facility, additions and renovations to the Smyrna Outreach
Complex, and a Human Ecology building addition. A new 10-year Facilities Master Planning
Team, formed in fall 2011, will intersect its work, a key element in institutional renewal, with the
new Strategic Planning Council.
Aligning Unit Responsibility to Institutional Goals
Equally critical to establishing, defining, and assessing institutional goals set forth in the 2007
Strategic Plan is assigning responsibility to the various University offices, departments, and units
to define the necessary actions to pursue those goals. Table 4.2 illustrates the alignment between
DSU’s Strategic Goals and the units primarily responsible for them.
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Table 4.2: Primary Division Responsibility for University Goals
Goal 1
Goal 2
Goal 3 Goal 4
Goal 5
Goal 6
Goal 7
Goal 8
Goal 9
Academics Research Outreach Student Technology Dev. & Resources Assessment Enrollment
Life
Marketing
Management
Academic
Affairs
Student Affairs
Finance and
Administration
Institutional
Advancement
Research

X

X

X

X

X

X

X
X

X
X

X

X

Institutional Assessment
Delaware State University’s cyclic evaluation and planning processes have five major
components as follows:
 The University undertakes the Middle States Commission on Higher Education
(MSCHE) decennial and periodic reviews to look back on its accomplishments, to take
stock of current issues and changing circumstances, and to develop plans for the coming
five-year period.
 Periodic external and internal reviews are conducted for divisions and programs.
 Annual reports and goal setting enables the institution to recognize environmental
challenges and opportunities and to remain focused on actions that will best advance the
University’s Mission as a whole. Examples of assessments used by divisions and units to
inform this process are detailed in Chapter 6.
 The employee performance appraisal process, conducted annually for staff by immediate
supervisors, evaluates overall performance based on criteria from job descriptions, and
affords opportunities to quantify and qualify progress in achieving specific goals and
objectives. An assessment of the process led to the development of improved evaluation
forms and processed. These forms can be accessed at http://www.desu.edu/forms-library.
 Program accreditation provides an external measure of accountability for academic
programs and is a sign of academic excellence. Currently accredited programs and their
accrediting organizations (Table 4.3) including the following:
Table 4.3: Program Accreditation and Accrediting Agency
Academic Program
Business
Education
Hospitality and Tourism
Management
Nutrition
Nursing
Social Work

Accrediting Agency
Association to Advance Collegiate Schools of Business (AACSB)
National Council for Accreditation of Teacher Education (NCATE)
Accreditation Commission for Programs in Hospitality Administration
(ACPHA)
Commission on Accreditation for Dietetics Education
Commission on Collegiate Nursing Education (CCNE); National League
for Nursing Accreditation Commission (NLNAC)
Council on Social Work Education (CSWE)

Programs in Mass Communications, Movement Science, and Sport Management are currently
seeking accreditation.
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Operational units must align their goals with the University Mission, Vision, and Strategic Goals.
Participating units document their goals and objectives, expected and realized outcomes, and
assessment findings. Alignments are made between objectives and assessment plans, and
assessment results are readily accessible to inform future planning and reallocation of unit
resources. Annual reports submitted by academic units show the status of goals and assess their
contribution toward achieving University goals and objectives. The integration of plans is
documented in the recently implemented planning and assessment management system
WEAVEonline® designed for the purpose of evaluation. This information is available to the
entire University community, upon request for login credentials, allowing goals, objectives, and
assessment findings to be shared among units. This transparency facilitates greater institutional
cohesion and better use of the University’s resources.
Examples of Improvement Efforts and Institutional Renewal
Noted below are several examples of key changes and improvements derived from the strategic
planning process in place and assessments of institutional effectiveness. A more comprehensive
list can be found in Human Resources, Student Accounts, Finance, Information Technology,
Institutional Research and Analysis, Policy Development and University Infrastructure reports
for the years 2007-2011. Recent improvements include the following:
The Delaware State University Foundation, Inc. The division of Institutional
Advancement created the Delaware State University Foundation, Inc. in response to the
expressed needs of donors who preferred or required that donations go to a foundation construct.
The corporation exists solely to assist the University achieve its strategic initiatives. (Goal VI)
The Foundation’s Board of Directors first met in March 2007. Since then the foundation has
created governing bylaws, policies and procedures, and is monitoring and guiding, along with the
Board of Trustees Development and Investment Committee, endowment and annual fund
growth. It is also building an infrastructure to support a comprehensive campaign, the quiet
leadership phase of which was launched in January 2011, and is assisted by a Campaign Steering
Committee. The Foundation’s financial statements are independently audited. Examples of its
positive impact thus far include the following:
 In 2007, the William C. Jason Library experienced water leaks due to inadequate and
aging roofing and windows. The Development Office secured more than $1 million in
emergency grants from foundations that immediately made possible the needed repairs.
 Student scholarships have expanded from 106 in 2007 to almost 500 in the 2010-2011
annual giving cycle to support improving retention and graduation rates. From July 2011
to December 2011 a record 641 scholarships were awarded.
 The Development Office secured a $500,000 grant in 2011. Matched by a $500,000
challenge grant, a total of $1 million was targeted toward scholarships that contributed to
the University’s record 70% retention rate and will continue to make an impact through
2014.
 Figures 4.1 and 4.2 show the progress in increasing DSU’s endowment and annual
giving, noting that both are in recovery from the national economic crisis.
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Figure 4.1. Delaware State University endowments.
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Figure 4.2. Delaware State University annual giving.
Partnership for strengthening the academic portfolio and actualizing the Mission.
The Executive Vice President for Finance and the Provost partnered with the Delaware
Economic Development Office and the US Dept. of Education to transfer the Major Robert
Kirkwood Memorial US Army Reserve Center from federal property surplus to the University
for zero sum dollars. The 40,000 sq. ft. facility will serve as a regional footprint for DSU in
northern Delaware, adding approximately $25 million to the University’s assets. A University
task force appointed by the Provost is now working to identify opportunities to strengthen
current degree programs, strengthen the DSU strategic STEM focus, and strengthen adult and
continuing education opportunities, among other areas. The task force will be reaching out to key
community and stakeholder groups for input. The resulting blueprint and recommendations will
be presented to Board of Trustees in the fall of 2012. (Strategic Goals I, III and IX)
Accommodating enrollment growth. With record enrollment and retention predicted
and achieved in fall 2011, an Ad Hoc Space Committee was formed in early 2011 to
accommodate these projections. The University utilized solid predictive models supporting preplanning (Strategic Goal IX) so that budget implications could also be better anticipated. The
following plans and/or actions resulted:
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Compiling ideas for utilizing existing campus space, including but not limited to, leasing
modular units to be erected on campus and renting space from nearby universities;
Offering more evening and weekend classes;
Offering more sections of the General Education courses;
Offering more distance education classes;
Hiring additional permanent and adjunct faculty;
Increasing class size in selected classes, where appropriate;
Re-opening the cafeteria in Conrad Hall in fall 2011.

Realignment of the athletics budget. In 2006 a decision was made to significantly
increase spending on athletics to well over the Mid-Eastern Athletic Conference (MEAC)
average believing that it would make DSU more attractive to prospective students. The budget
grew to more than $13 million in FY08. Over time it became clear that the decision came at the
expense of academic support. Utilizing the system of checks and balances through open
communication, the new leadership re-evaluated this decision in 2010 and the President and
Board of Trustees directed the Executive Vice President for Finance to devise a plan to reduce
the athletic budget to a more manageable level, while honoring existing contractual obligations.
The reduction of athletic spending to $11.2 million as of June 30, 2011 is a major
accomplishment that supports strategic Goal VII.
Restructuring research for greater return. In an effort to encourage and expand
research (Goal II) a new administrative position, Vice President for Research and Sponsored
Programs, was created in 2009. The decision to create a vice presidency shows the University
recognized the importance of research, especially as an essential element of a doctoral-granting
institution and to fulfill its land-grant mission. Within this new administrative unit resides the
existing Office of Sponsored Programs that supports grant writing and submission and works
closely with the Office of Finance and Administration in administering grants and contracts.
Research funding and productivity has increased dramatically and is shown in Figure 4.3:
$35,000,000
$30,000,000
$25,000,000
$20,000,000
$15,000,000
Total Dollar Value(s)

$10,000,000
$5,000,000
$0

Figure 4.3. Research funding totals, 2005-2011.
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Action Items for Standard 2
 Continue training among all units to facilitate the submission of planning and assessment
data to WEAVEonline® and the Automated Data Collection System (see Chapter 6 for
detailed explanation of these systems);
 Continue to improve workflow so annual reports, budget priorities, improvement efforts
and their impact, and assessment findings are systematically shared across academic and
administrative units;
 Ensure that relevant annual reports, presentations, and communications going forward are
clearly and visibly aligned to the strategic goals and Mission.
************************************************************************
MSCHE Standard 3: Institutional Resources
The human, financial, technical, physical facilities, and other resources necessary to
achieve an institution’s Mission and goals are available and accessible. In the context of
the institution’s Mission, the effective and efficient uses of the institution’s resources are
analyzed as part of ongoing outcomes assessment.
Delaware State University is in compliance with Standard 3.
Budget Allocation Process
The University’s internal budget allocation process, described on pages 12-13, is designed to
provide an inclusive and objective process by which to allocate the institution’s resources in
alignment with the Mission and Strategic Goals. The budget development process, however, is
impacted by variables such as changes in tuition and fees, enrollment projections, levels of state
appropriations, and the financial condition of the institution.
The budget process is the key to ensuring effective management and efficient responses to
unforeseen, contingency, or emergency events, such as statewide decreased revenue collections,
reductions in appropriations, or natural disasters. At the outset of the internal budget process, the
University’s Finance and Administration division reserves a percentage of the state-appropriated
funds with the approval of the President. If additional funding is needed and after analysis,
Finance and Administration recommends the most efficient remedy to such an exigency, which
may include a hiring freeze, restriction of travel, or other expenditure measures.
The University monitors divisional budgets throughout the fiscal year, making revisions as
needed, adjusting estimates projected in both revenue and expenditures over the 12-month
period, and reviewing and reporting on actual-to-budgetary results. Throughout the year,
divisions and their units may require budget revisions to identify and resolve inconsistencies
between allocated and expended resources or to accomplish a specific goal.
The University monitors the overall budgetary process through monthly reporting. The Executive
Vice President for Finance presents the Board of Trustees’ Finance Committee with the revenue
and expenditure report for the period, including comparative budgetary information and
cumulative revenue/expenditure information for the same reporting period and two previous
fiscal years. Requests for amendments to the budget are submitted to the Board’s Finance
Committee for approval, if warranted.
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Unforeseen opportunities can arise at any time. Therefore, the University budget policy includes
a process that permits flexibility and adjustment in budget allocations during the fiscal year.
Fiscal policy requires that shifts in resources across budget categories (e.g. from salary to
contractual) be reported to the Board’s Finance Committee. The University has a contingency
budget that can fund unforeseen requests only within the current budget cycle on a one-time
basis. Requests are made to the Administrative Council, who makes the final recommendation
that is forwarded to the President.
The Office of Planning, Budget, and Systems, established in 2011 in the Division of Finance and
Administration, provides leadership and facilitation in applying the University's resources to
meet most effectively institutional priorities and academic programming needs. The Office links
resource allocation to institutional needs through the annual budgeting process, financial
planning, academic and administrative reviews, as well as institutional self-examination.
Financial Accountability Metrics
In February 2011, the Office of Institutional Research and Analysis, in conjunction with the
Office of Planning, Budget and Systems, implemented a project to effectively measure the cost
of education. This tool will provide the deans and faculty better college-level planning and
budgeting and will ensure that units are adequately resourced to support their programs. The
project will assist the Provost with the academic review process by including financial metrics
and will help the University move to a more performance-based budgeting process in FY13.
Workshops will be held throughout FY12 to train faculty, administrators, and staff in this new
process.
Realigning Division of Finance Leadership
In order to focus on the top strategic financial priorities of the University and to realize greater
efficiencies in the divisions of Finance and Administration, Academic Affairs, and the
Department of Intercollegiate Athletics, the President engaged a Consulting Vice President for
Business Affairs in the fall of 2011. The Vice President of Finance and Administration assumed
the role of Executive Vice President of Finance and University Treasurer. The Consulting Vice
President is responsible for improving the division’s work flow, developing greater efficiencies,
and working to strengthen financial policies, processes, and procedures for all campus units. The
Executive Vice President and University Treasurer can now fully devote his attention to
thoroughly aligning planning, budget and allocation of resources directly to the University’s
strategic goals. The request for more focused help in financial planning and resource allocation,
as well as better processes for workflow and unit-level budget processes, came in part from
deans and from faculty at faculty forum meetings. (Strategic Goal VII)
Monitoring Best Value for Services
In order to ensure that the University is receiving the best value for services rendered, all major
service providers are required to provide at minimum a semi-annual report relative to sales
revenues and operational efficiencies. All contracts are reviewed annually and any contract for
three to five years is put out to bid to ensure that the University is receiving the most cost
effective and efficient solution. Recent examples include the bookstore, dining services,vending,
energy management, and maintenance contracts.
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Human Capital
Among the most important resources which the institution relies on to achieve its goals is its
human capital -- its faculty and staff. The University is responsible for ensuring it has qualified
faculty and other employees to carry out its mission to teach students, conduct research, and
provide outreach. Faculty selection is directed by the Provost and deans with faculty input
through search committees. Classified and non-classified staff are hired by divisional
administrators in partnership with department directors through appointed hiring committees.
Upon the selection of a qualified candidate, the Office of Human Resources, in collaboration
with the Provost, Vice Presidents, and deans, initiates the official employment offer. All selected
candidates are subject to a mandatory pre-employment process before the hire date is confirmed.
Issues related to staff salary and benefits are addressed through related salary surveys, provisions
of collectively bargained agreements for union staff, as well as federal, state, and local
employment laws.
The adequacy of the University’s workforce in serving the 4,100+ students is evident from the
institution’s Equal Employment Opportunity report (EEO-6), available in Appendix 4.6.
Particularly important is the University’s attention to relying largely on full-time employees at
the “executive/managerial/administrative/professional” level and faculty diversity. All facilities
employees are encouraged to obtain professional credentials or licensing where appropriate.
Facilities Management
The Office of Facilities is responsible for the construction, operation, and maintenance of all
DSU facilities to provide an environment that supports the teaching, research, and service
defined in the DSU Mission Statement. In 2005 the University undertook a comprehensive
evaluation of the current state of the infrastructure through a master planning process. The
evaluation concluded that the University had a deferred maintenance backlog valued at
approximately $55 million. The University primarily relies on the capital appropriation of the
Delaware General Assembly to address the needed repairs and systems replacements.
Appropriations over the past several years have fluctuated between a high of $5 million in 2009
to a low of $1 million in 2010.
Utilizing state appropriations over the past seven years, the University has been able to address
the ongoing deferred maintenance problem and has invested approximately $28.4 million in
facilities maintenance and upgrades. Two recent improvements include the renovation of the first
floor of Grossley Hall and the Human Ecology addition. The renovation of Grossley Hall
included the addition of air conditioning and the construction of additional computer labs,
classrooms, and faculty offices. The Human Ecology addition includes 9,867 square feet of
classrooms, offices, and research labs.
The University is exploring other funding sources for capital projects to further address the
deferred maintenance backlog. For example, the University recently entered into a guaranteed
energy savings agreement (GESA) with Johnson Controls, Inc. in accordance with recently
passed energy savings legislation. The contract allows the University to take care of $11.3
million of deferred maintenance and service the debt through the guaranteed energy savings of
approximately $804,000 annually. In addition, the projected net savings over a 20-year period is
approximately $5.2 million. The GESA assures the University that if the projected annual energy
savings are not realized then Johnson Controls, Inc. must pay the University the amount of the
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shortfall. Entering into the guaranteed energy savings agreement is in alignment with DSU
signing the American Colleges and University’s Climate Commitment (ACUPCC). The
University’s effort to reduce greenhouse gases by approximately 25% while conserving
resources brought recognition from the ACUPCC and the US Department of Energy in
December 2011 at a White House press event to announce the Better Building Challenge.
Facilities expansion is primarily funded through University-issued bonds, depending on available
debt capacity. The University has had adequate debt capacity to accomplish recent expansion as
seen in the recent construction of the $54 million Student Center complex.
The University is currently renewing the master plan with a goal of presenting the finalized plan
to the Board of Trustees in May 2012. The Master Plan Committee is comprised of
administrators, faculty, community representatives and students. A request for letters of interest
was advertised, the submissions were evaluated and an architect was chosen. The new strategic
plan and this new master facilities plan are coming together at approximately the same time
intentionally.
Delaware State University has adequate physical resources to support its Mission as well as the
scope of its programs and services. However, as enrollment and the research portfolio continue
to grow, more efficient use of campus facilities is a primary focus for the DSU faculty and
administrators. DSU recognizes the importance of long and short-range facilities planning and
the need for effective allocation and utilization of space on campus. The need for additional
space will be major element of the new master plan.
Technology and Equipment
The University continues to improve its information technology (IT) support including
classroom equipment, laboratories, maintenance, and its Banner information system. In 2009 the
leadership team collaborated to address the University’s on-going technological needs. After
extensive research, assessment, and planning, the University determined that outsourcing its IT
function was the best solution to meet current and future technological needs. The University
contracted the existing ERP service provider, SunGard Higher Education, in July 2010. The
contract includes a detailed business plan focusing on areas to improve, milestones, and
timelines.
Since that time, the University has embarked on an IT modernization campaign. This includes
the creation of a multi-tiered IT governance structure to guide University technology efforts. The
structure includes an Executive Committee, Administrative Information Systems group (AIMS),
and Academic Computing Advisory Committee (ACAC) that are collectively evaluating and
addressing the needs of the University community. SunGard and the governance committees
discuss proposed projects and the costs and probable impact on the strategic goals of the
University. The AIMS and ACAC groups are effective mechanisms for aligning IT with the
strategic objectives and goals of the University.
The annual work plan for IT is reviewed by the Executive IT Governance Committee.
Information Technology submits a monthly review of all IT projects undertaken that includes
analysis of its impact on the University, issues encountered, and an evaluation of resources
utilized/needed. Both the Administrative Council and the Board of Trustees Finance Committee
receive quarterly progress reports.
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A contract addendum was added in the fall of 2011 to address desu.edu website issues. As
Institutional Advancement prepared for its 2011 complete website overhaul and renewal, it was
determined the site needed critical maintenance, increased bandwidth, and a new, upgraded
content management system. The process is now in place to increase the bandwidth and install a
completely new content management system that will address ongoing concerns of faculty,
students, and staff.
Improving the University’s Financial Health
Several significant milestones to improving Delaware State University’s Financial Health
include the following:
Bond financing through the State of Delaware. In 2010, the Executive Vice President
for Finance and the finance team worked with the head of the Delaware Legislature’s Joint
Finance Committee to obtain an $11.3 million investment through the Sustainable Energy Utility
Board (SEU) energy savings bonds. The investment is expected to create a $5.2 million in
savings over 20 years.
Delaware State University Student Housing Foundation. In 2007, the University
determined it needed to regain control of the management of the Foundation’s housing based on
a survey of residential students. Both the Foundation’s financial health and the condition of the
residence halls under its watch were in decline. The University severed its long-term contract
with the existing housing management and began a process to improve living conditions,
enhance safety, and restore financial health. Among the improvements is that a deficit of $2.4
million in FY07 moved to a surplus of $157,699 in FY11, a turnaround of $2.6 million.
Standard and Poor’s. The Finance team along with senior leaders successfully worked
with Standard and Poor’s to obtain an A+ bond rating in 2007, re-affirmed in 2010. Moreover,
the University successfully awarded Wachovia as an underwriter and acquired a historically low
4.4% bond rate for 30 years.
Action Items for Standard 3
 Continue improvements to IT including budgeting for maintenance of equipment
improvements to the desu.edu web infrastructure, bandwidth and content management
capabilities, and installation of Wifi access on all parts of the campus;
 Continue to set priorities for the development of new space, renovations of existing
space, and space allocations within units (colleges, departments, divisional offices) and to
include these in the new master facilities and University Strategic Plan.
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Chapter 5: Organizational Leadership and Decision-Making
(Standards 4, 5 and 6)
Chapter 5 examines the fundamental elements of leadership and governance, administration, and
integrity. Standards 4, 5 and 6 are grouped together because they elucidate the essential
organizational structure that permits effective policy and decision-making in pursuit of the
University’s Mission. Integrity has been included in this discussion because of its centrality to all
relationships within the institution as well as interactions with the larger community.
************************************************************************
MSCHE Standard 4: Leadership and Governance
The institution’s system of governance clearly defines the roles of institutional
constituencies in policy development and decision-making. The governance structure
includes an active governing body with sufficient autonomy to assure institutional
integrity and to fulfill its responsibilities of policy and resource development, consistent
with the mission of the institution.
Delaware State University is in compliance with Standard 4.
Delaware State University clearly delineates responsibilities with respect to institutional
governance. University governance is shared among its institutional constituencies to include,
but is not limited to, policy development and decision-making. The Board of Trustees takes an
active role in governing the University through a shared governance process and as an
autonomous body, thereby assuring the integrity of the University. Board of Trustees leadership
plays a key role in the development of the administrative structure that, in turn, assists and
supports the governance of the University through the organizational process. The shared
governance principle requires open and frequent communication among the Board of Trustees,
administration, faculty, students, and staff.
Governing Body
Delaware State University operates under a charter granted by the State of Delaware and is
guided by the Mission adopted by the Board of Trustees as mandated in its charter and bylaws. A
state mandate expanded the Board of Trustees from 11 to 15 members in 2005. Eight are
appointed by the governor, with at least two from each of the three counties, and seven are
elected by the Board. They serve on rotating terms of six years. Current Board of Trustees
members indicate that the expansion has been positive, helping to create a more diverse group
with a broader base of experience and skills. Effective January 12, 2012, the Board passed
Guidelines for Trustee Participation, Leadership and Succession which now outlines term limits,
self-evaluation requirements, succession planning, and procedures for recruiting Trustee
candidates.
The Board of Trustees’ current membership includes representatives from a cross-section of the
state including educators, researchers, lawyers, and executives from leading Delaware-based
businesses, such as DuPont and IBM. These members utilize their educational and professional
experience to guide the University. Delaware State University’s heritage is also well represented
with four DSU graduates serving on the Board. Members regularly attend the Association of
Governing Boards conference which is held in April each year, and provides an opportunity to
introduce new members to the workings of the Board and to key issues facing higher education.
25

New members also participate in an orientation overseen by the Board’s chair. The Board of
Trustees also conducts a retreat with the University President and senior leadership at least once
every year to assess progress toward Strategic Goals and to plan. The Board chair assesses the
Board members.
The Board is responsible for overseeing University compliance with policies and ensuring that
proposed policies align with state and federal laws and regulations. Article VII of the Board of
Trustees Bylaws defines their primary areas of stewardship, outlining their responsibilities for
maintaining institutional policy compliance with academic programs, academic degrees,
honorary degrees, awards and distinctions, budget administration, building and property,
admissions requirements, fees, tuition, and other student services. Article IX, Section 4 of the
bylaws outlines a clear Conflict of Interest policy.
The University President is the chief executive officer of Delaware State University and is
subject only to the powers reserved to the Board of Trustees. The President has direct
responsibility for the operation and the management of the University and serves as the primary
spokesperson and leader of the University. The President reports to the Chair of the Board of
Trustees and is an ex-officio member of the Board.
Organizational Structure
In order to adhere to the goal of shared governance between the administration, faculty, and staff,
the Board committees work with the appropriate divisions and constituencies to ensure that the
University’s Mission is fulfilled. Table 5.1 outlines the relationship between the Board of
Trustee committees and their administrative counterparts. Each committee has a charter that
outlines its purpose and direction.
Table 5.1: Board of Trustee Committees and Administrative Counterparts
Board of Trustee Committee
Executive Committee
Committee on Finance
Committee on Development and Investments
Building and Grounds Committee
Educational Policy Committee
Committee on Student Affairs
Audit Committee
Committee on Trustees (Board Development
and Governance)

Primary Administrative Liaison
University President
Executive Vice President for Finance
Vice President for Institutional Advancement
Executive Vice President for Finance
Provost and Vice President for Academic Affairs
Vice President for Student Affairs
Executive Vice President for Finance
University President

As depicted in Table 5.1 and in Appendix 5.1, the University’s organizational chart, Delaware
State University has a clearly defined and published organizational structure that delineates
responsibility for the administration of policies.
Two separate foundations - the Delaware State University Foundation, Inc. and the Delaware
State University Student Housing Foundation - have been established to generate resources to
enable the University to meet its Mission and Strategic Goals. The DSU Foundation, Inc. is
governed by a Board of Directors and meets twice annually. The president and chief executive
officer of the Foundation is also the University’s Vice President for Institutional
Advancement/Chief of Staff. The DSU Student Housing Foundation also has a Board of
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Directors and meets at least four times a year. Its president is the University’s Executive Vice
President for Finance. Each foundation has bylaws, policies, and procedures and is externally
audited.
Faculty Leadership
Academic governance at Delaware State University rests with the faculty. The Faculty Senate
represents the voice of the DSU faculty under the principle of shared governance and is
structured by the Faculty Senate Constitution and Bylaws, a document written by faculty to
guide members in their academic and scholarly responsibilities.
The Faculty Senate, the elected representative body of the faculty, makes recommendations
regarding admissions, curricula, undergraduate and graduate programs, policies impacting them,
the establishment or discontinuance of degree programs, and issues of long-term and short-term
planning for the academic growth and development of the University. Given its critical role in
assuring the quality of the educational program, the Faculty Senate must review, analyze, and
approve all proposed curricular changes and new programs recommended by academic
departments. The full faculty approves Faculty Senate actions at General Faculty meetings in
January and May. See Appendix 5.2 for a diagram of the decision-making process for curricular
changes.
DSU faculty members take responsibility for matters of academic and faculty governance at all
levels beginning with course, curricula, and program decisions initiated at the departmental or
unit level. Faculty members participate at the department and college level on curriculum
committees and promotion and tenure committees, among others. Larger academic units, such as
the College of Arts, Humanities and Social Sciences, have more formalized academic
committees devoted to research, grant writing, internship placement, and institutional
interdisciplinary collaborations. In smaller departments the entire departmental faculty function
as a group on such issues. Each college’s curriculum committee reviews and approves all course
and curricular changes before they are sent to the Faculty Senate for action and approval.
Similarly, the initial responsibility for recommendations regarding selection of faculty rests with
departmental faculty. Only tenured, elected faculty may serve on the Faculty Promotion and
Tenure Committee (P&T Committee) at the department, college, and/or university level.
Department chairpersons, division directors, college deans, and other administrative officers may
not serve on these committees. Faculty also plays a role in setting admissions standards, in
grievance hearings, in selection of the President, and in setting a vision for the future of the
University. Widespread and active faculty participation in university governance is expected and
encouraged. The regulations and policies that inform and guide compliance with this principle
are published in various departmental and college documents, accreditation requirements, and
the Faculty Senate Constitution and Bylaws.
Faculty Senators communicate information regarding Senate deliberations to departmental
faculty through e-mail and at department meetings. Copies of the minutes and actions taken by
the Faculty Senate are available in the Records Office and on the Blackboard® Faculty Senate
page.
The level of participation among faculty members attests to the strength of the Faculty Senate
and its committee system. As seen in Table 5.2 just under 40% of the faculty members who are
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eligible - full-time faculty and members of the library staff - serve on Senate committees. Service
on Senate committees is broadly distributed among the faculty, as a limited number serve on
more than one committee.
Table 5.2: Participation in Faculty Senate Committees
Academic
Year

Number of committee positions for
Number of different
Number of
faculty (excluding joint committees faculty members serving faculty eligible
& College curriculum committees)*
on committees
to serve
2008-2009
108
71
187
2009-2010
115
76
190
2010-2011
122
80
192
* excludes committee positions which are required to be held by the chair of another committee or subcommittee

Student Leadership
The Office of Student Leadership & Activities, housed in the Division of Student Affairs, serves
as a clearinghouse for all student organizations including those related to University governance.
OSLA has an extensive website with information about all student leadership organizations from
the SGA to student-run musical, cultural, and religious organizations. Other student
organizations that assist in particular areas of governance include the Residence Hall
Association, international students’ associations, and the College of Business Student Advisory
Council.
The Student Government Association (SGA) and the Graduate Student Government Association
(GSGA) are the two primary governing bodies for students at the University. Student leaders are
elected every April. As the official voice of the DSU student body, the SGA and GSGA provide
leadership in student affairs and represent the student body in dealings with the faculty, staff,
administration, and the Board of Trustees. The SGA also organizes, supervises, coordinates, and
funds student activities. Led by an elected executive board the SGA has Men’s and Women’s
councils as well as officers for each class and representatives from each college. Student leaders
representing student organizations such as the Student Government Association, the National
Pan-Hellenic Council, and the Residence Hall Association serve on numerous committees that
inform policy at DSU. Most recently, students served on committees that revised the student
judicial process, the Facilities Use Policies (Conferences and Events), and Housing and
Residential Education Policies and Procedures. The Vice President for Student Affairs meets
regularly with the leaders of these organizations on student policy matters.
Many Faculty Senate committees have student representation. Students are also represented on
the Commencement and Presidential Search committees and serve as peer advisors, tour guides,
and as Green Student Ambassadors. The Office of Student Leadership and Activities manages a
comprehensive Strategic Student Leadership Initiative (SSLI) that produces student leaders who
will create, promote, and execute projects and activities that engage the university and local
community.
Administrative Policies and Procedures
The University has clear sets of policies and procedures applicable to appropriate divisions in
support of the institutional goals. Appendix 5.4 offers an overview of these publications. DSU
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Policies and Procedures are available on the Office of Human Resources website. The Division
of Finance and Administration policies can be linked from its main webpage. The Purchasing
Department, a service unit within the Division of Finance and Administration, administers the
procurement functions for DSU. The Office of Purchasing Policy and Procedures, along with
University travel policies, are available on the Purchasing Department website. Changes in
administrative policies and procedures within the Division of Finance and Administration are
often initiated in response to policy changes mandated by the Delaware state legislature or the
Governor’s Office. The rules and regulations applicable to students are contained in the Student
Handbook, the DSU Undergraduate Catalog, and Graduate Catalog, all of which are available
online.
Collective Bargaining Agreements
University faculty and classified employees adhere to collective bargaining agreements. At DSU,
classified titles are covered by one of the following unions: Clerical Titles, Registered Nurses,
Accounting Titles, Resident Managers, and some Assistant Directors - Local 1007; Custodial,
Maintenance and Motor Pool titles – Local 1267; Public Safety Officers, Dispatchers – Local
2888; and Police Officers – Local 867.
The Delaware State University Chapter of the American Association of University Professors
(AAUP) Collective Bargaining Agreement outlines the working conditions, workloads, the
tenure and promotion process, and academic freedom for faculty members. The professional
librarians, nurse clinicians, agriculture extension agents, departmental assistants, and child
development workers are also members of the AAUP.
Communications and Its Contribution to Shared Governance
The Division of Institutional Advancement strategically produces communications utilizing
multiple mediums to inform internal and external constituents about DSU’s progress and to
establish DSU’s identity in the marketplace. The communications seek to underscore the Mission
and Vision of the University by providing examples of how they are actualized. In addition,
Institutional Advancement strategically uses events and activities to convey progress, seek input,
strengthen relationships, and hone and strengthen the University’s identity. The University
makes concerted efforts to involve numerous constituents in decision-making, with multiple
opportunities to express opinions and shape University initiatives. A survey of Board of Trustee
members reveals that the new institutional reorganization and top leadership are making a greater
effort to effectively communicate among constituencies. Examples of the considerable progress
in University communications since 2007 are provided in Appendix 5.3.
General Education Curriculum Change
A good example of how the University leadership and Faculty Senate structure facilitate change
in academic policy can be found in the 2009 adoption of a revised General Education Program.
The process began with reviews of the general education curriculum commissioned by the
Provost in 2004, and again in 2008, in response to concerns expressed by students and faculty
regarding the number of credits required and the types of courses that fulfilled general education
requirements. The General Education Committee, the Council of Chairs, and a separate working
group proposed potential revisions. A compromise proposal was presented to the Senate in fall
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2007 but was rejected. In 2008, the proposal was refined further based on feedback from the
senators, chairs, the General Education Committee, and other faculty. A second revised General
Education Curriculum draft was then formulated and moved through the Faculty Senate approval
process. The resulting new curriculum was then approved by a vote of the General Faculty and
Board of Trustees, with signatures of the President and the Provost. The revised program was
implemented in fall 2009. An external review of the General Education Program is slated for fall
2012.
************************************************************************
MSCHE Standard 5: Administration:
The institution’s administrative structure and services facilitate learning and
research/scholarship, foster quality improvement, and support the institution’s
organization and governance.
Delaware State University is in compliance with Standard 5.
The administrative structure of Delaware State University is organized to implement the
University’s Mission, Vision, Core Values and Strategic Plan, all of which strive to provide
students with “meaningful and relevant education that emphasizes both the liberal and
professional aspects of higher education.” Additionally, as an 1890 land-grant institution of
higher education, the University has outreach responsibilities that extend to the larger Delaware
community, a goal fully supported by the administration.
Changes in University Leadership
Delaware State University has undergone multiple transitions in senior leadership since the 2002
Self-Study including four Provost and two President searches. These leadership transitions and
administrative changes are outlined in Table 5.3. The “X” denotes a change in personnel in that
position in the given year. The Vice President for Institutional Advancement was also assigned
the Chief of Staff role in 2010-2011 and a permanent Dean of the College of Business was
appointed in July 2011.
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Table 5.3: Summary of Leadership Changes, 2007-2011
Position Title
President
Provost & Vice President for
Academic Affairs
Vice President for Research,
formerly Senior Administrator of
Research and Federal Regulations
General Counsel
Vice President for Student Affairs
Dean, Graduate Studies & Research
Dean, College of Arts, Humanities
& Social Sciences
Dean, College of Business
Dean College of Education, Health
& Public Policy
Dean, College of Mathematics,
Natural Science & Technology
Dean of the Libraries
Athletic Director

2007-2008
X
X

2008-2009
X
X

2009-2010
X
X

2010-2011

X

X

X

X
X

X

X
X
X

X
X
X
X
X

X
X

Evaluation of the Administrative Transition
Delaware State University’s ability to maintain and to enhance the quality of its programs and
services during these large-scale and prolonged administrative transitions was due in part to the
appointment of several long-tenured individuals to key interim roles at the institution. The
commitment of the Interim President, Acting Provost, Associate Provost, the Vice Presidents as
well as many department chairs allowed the University to maintain its Mission and Vision for the
future. Those efforts, combined with their understanding of the culture of the University and
dedication to serving the students, provided a stabilizing influence. Another source of continuity
was the Faculty Senate with strong and effective chairs and an active committee structure
characterized by strong faculty participation.
President’s Qualifications
In January 2010, following a national search and on the nomination of the Chair of the Search
Committee, the Board of Trustees appointed Harry L. Williams as DSU’s tenth president.
President Williams' curriculum vitae demonstrates his qualifications. Dr. Williams holds a BS in
Communication Broadcasting, a MA in Educational Media and an EdD in Educational
Leadership and Policy Analysis. Dr. Williams served the University of North Carolina General
Administration as Interim Associate Vice President for Academic Affairs and Interim Senior
Associate Vice President for Academic and Student Affairs where he focused on access and
outreach for the seventeen campuses of the UNC system. Dr. Williams also progressed from
Associate Director to Associate Vice President posts in the areas of academic affairs, enrollment,
and diversity at Appalachian State University during the periods 1988-2000 and 2004-2007.
From 2000 to 2004, he was Interim Director of Admissions for North Carolina A&T University.
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Leadership Responsibilities
The President’s job description aligns with Article VI (Delegated Authority) of the Board of
Trustees Bylaws, which details the President's functions, duties, and responsibilities. He has the
authority to conduct all day-to-day business of the University. The President meets weekly with
the Administrative Council that represents the senior administration of the University.
In one of his last actions as Provost before becoming the President, Dr. Williams established a
13-member Provost Search Committee to seek his permanent successor as Provost and Vice
President of Academic Affairs. After four finalists participated in extensive on-campus
interviews in May and June of 2010, the search committee recommended Dr. Alton Thompson,
who accepted the offer and joined the University in July 2010. Dr. Thompson came to DSU after
serving the previous two years as the Interim Provost and Vice Chancellor for Academic Affairs
at North Carolina A&T University.
The Office of the Provost and Vice President for Academic Affairs houses the senior academic
administrators at the University. The composition of that office and a brief biographical sketch of
these administrators can be obtained by accessing the Provost’s website. The academic
administrative structure of the University’s five Colleges and one graduate school can be viewed
at http://www.desu.edu/provostacademic-affairs. The core administrative offices at the
University are available at http://desu.edu/President/administrativeunits.html.
************************************************************************
MSCHE Standard 6: Integrity
In the conduct of its programs and activities involving the public and the constituencies it
serves, the institution demonstrates adherence to ethical standards and its own stated
policies, providing support for academic and intellectual freedom.
Delaware State University is in compliance with Standard 6.
The University adheres to high ethical standards to ensure the integrity of the institution.
Integrity is one of the recently adopted Core Values of the University and is reflected in policies
for academic and non-academic programs across all University constituencies. Institutional
integrity is sustained in the academic and intellectual freedom of the University, which is further
reflected in its policies and contractual agreements. Assessing the integrity of the University and
its ability to establish and maintain the highest standards occurs at multiple levels.
Grievances
Delaware State University has comprehensive processes for students, faculty, and staff to file
grievances. Students are encouraged to quickly resolve grievances regarding instruction with
their instructors, but a procedure exists for them to appeal to department chairs and deans to
satisfy their complaints. Faculty and staff grievance procedures are outlined in their collective
bargaining agreements and are posted on the Academic Affairs and Human Resources websites
respectively.
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Conflict of Interest and Ethical Standards Policies
While the Board of Trustees bylaws include a clear Conflict of Interest policy, the rest of the
University community is bound to policies outlined in the collective bargaining agreements and
in the University Policies and Procedures. Specifically, a 2004 policy titled “Ethical Standards
of Professional Behavior” details the expectations for faculty, staff, and students regarding an
array of potential unethical practices and conflicts.
In addition, Section 10.4.3 of the CBA states clearly that a faculty member may be discharged
for disregarding or failing to meet “scholarly and professional standards and ethics,” or for
“fraud or misrepresentation of professional preparation, accomplishments or experience in
connection with initial appointment or in the submission of materials for evaluation of
promotion, tenure, or merit increases or in connection with other University duties and
responsibilities.”
Faculty and Intellectual Freedom
Recognizing that the quality and effectiveness of education at Delaware State University is
achieved by promoting the highest standard of academic excellence in all phases of instruction,
research, and public service, the administration and faculty have agreed that faculty must remain
free to practice their profession “without interference or harassment because of their opinion or
beliefs.” To that end, academic freedom is ensured through the collective bargaining agreement
between the A.A.U.P. and administration (see CBA Article 2.6). Additionally, the University and
the A.A.U.P. are negotiating an Intellectual Property Rights Agreement ensuring fair and
equitable compensation for patented and copyrighted property of the faculty members and staff
at the University and the protection thereof.
Tenure is protected at DSU as outlined in the CBA, Article VIII, “Promotion and Tenure.” This
policy guarantees multiple levels of input and separation of powers in the process of granting
tenure. Promotion and tenure at DSU require a vote of the department personnel committee but,
most importantly, the policy guarantees that an impartial university-wide committee closely
reviews the candidate’s case closely to look for improprieties or irregularities. The tenure of a
faculty member has protection against unjust and arbitrary application of disciplinary penalties.
The faculty member has full rights to appeal actions of administrators and to address concerns
with the Ad Hoc Appeals Committee.
The University promotion and tenure process has recently been reviewed in response to concerns
raised by both faculty and administrators through formal grievance procedures and informal surveys.
The Ad Hoc Promotion and Tenure Policy and Procedure Committee has submitted the following
recommendations:
 The procedural sequence of reviewing the promotion and tenure portfolio should be changed
to the following order – the relevant department personnel committee, the relevant department
chair, the relevant college dean, the University-wide P&T Committee, the Provost, the
President, and the Board of Trustees.
 Greater guidance in judgmental criteria should be provided to faculty in their relevant college.
 Every department must create an individual development plan for all untenured, tenure-track
faculty.
 The year in which an associate professor may apply for tenure should be explicitly clarified.
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The AAUP and the Provost’s office should develop a handbook of directives on dossier
preparation for the purpose of promotion and tenure.
At least two workshops should be held each year for the purpose of informing untenured
faculty as to the policies and procedures of the promotion and tenure process.
Corrections should be made to the conflicts and ambiguities in the promotion and tenure
process as defined in the Collective Bargaining Agreement.

The AAUP and each college’s faculty will vet these recommendations prior to being submitted to the
Faculty Senate, the general faculty, the Provost, and the President for approval. The process will be
completed during the spring semester 2012.
Research
The University created the new administrative position of Vice President for Research and
Sponsored Programs in recognition of the importance of research at the University and to ensure
that the highest ethical standards are maintained in carrying out that research. In 2011, the
University joined the Collaborative Institutional Training Initiative (CITI), a subscription service
providing research ethics education to all members of the research community.
The Division of Research/Office of Sponsored Programs manages the human subjects research
program and animal care and use program. All research involving human subjects must be
reviewed by the Institutional Review Board - Human Subjects Protection Committee (IRB) to
ensure that the research protocol is in compliance with federal and state regulations and in
accordance with DSU's institutional assurance compliance filed with the Office for Protection
from Research Risks (OPRR). All survey forms that entail research activities that may involve
little or no risk to subjects must be submitted to the Office of Sponsored Programs.
The Institutional Biosafety Committee is charged to review and approve all research involving
bio-hazardous agents in accordance with DSU's policy and requirements set forth in the National
Institutes of Health "Guidelines for Research Involving Recombinant DNA Molecules,"
Occupational Safety & Health Association (OSHA), "Occupational Exposures to Hazardous
Chemicals in Laboratories" and the Center for Disease Control (CDC). The committee upholds
the University's responsibility for ensuring that research and teaching activities are carried out in
a manner that protects students, University employees, and the community.
As mentioned, the University and the A.A.U.P. are in the process of negotiating an intellectual
property rights agreement to ensure fair and equitable compensation for patented and
copyrighted property of the faculty and staff at the University and the protection thereof.
Student Integrity
Delaware State University publishes a clear and appropriate statement on student rights and
responsibilities and disseminates the statement to the campus community. The Undergraduate
Catalog, Graduate Catalog, and Student Handbook outline student rights, responsibilities, and
policies regarding conduct, the privacy of student records, academic policies, and appeals. Policy
matters specifically related to the Family Educational Rights and Privacy Act (FERPA) may also
be found on the DSU website.
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The University Student Handbook includes chapters on Policy Guidelines, the Student Code of
Conduct, and the Student Judicial System. Consistent with the principles of good practice in
student affairs, student services, and student development created by the Council for the
Advancement of Standards in Higher Education (CAS), DSU’s student conduct programs foster
ethical development and the personal integrity of students. The Student Judicial System
promotes civility, fairness, respect, and conflict resolution by enforcing community standards.
Students are held accountable for their behavior in a fair yet developmental manner. The judicial
process protects the rights of both individual students and the University community by ensuring
that claims of student misconduct are handled equitably and uniformly. The University Student
Handbook also describes the policy regarding academic dishonesty such as cheating and
plagiarism.
Communications
Communications in recruitment, enrollment materials, and University promotion, described in
Appendix 5.3 and in Chapter 7, are accurately portrayed. Institutional Advancement reviews
major University communiqués for integrity and consistency in reporting, as well as adherence to
branding the University’s identity. The University participates in the Voluntary System of
Accountability and also maintains a website section under Institutional Research and Analysis
(IR) to ensure the accuracy of data presented. IR generates data for all major reports and
presentations for internal and external audiences. The eNews internal communication quickly
disperses and clarifies critical information in real time if warranted, in addition to its twiceweekly dissemination. Public Safety’s reporting of crime statistics and alert systems, using text
messaging, the web, and a variety of mediums, are fully operational and transparent.
Athletics and Student Behavior
Delaware State University, by virtue of its membership in the National Collegiate Athletic
Association (NCAA) and the Mid-Eastern Athletic Conference (MEAC), is responsible for
ensuring complete compliance of all constituencies (i.e. University staff, student-athletes,
alumni, fans, boosters, and friends) with all NCAA and MEAC rules and regulations. Under
NCAA rules, parents, alumni, fans and friends may be categorized as “representatives of athletic
interests.” Delaware State University strives for academic and athletic excellence and is
committed to ethical conduct by all members of its staff and supporters.
Action Items for Standards 4, 5 and 6





Continue to improve communication to empower individuals to voice their concerns,
ideas, and recommendations, and to participate meaningfully in decisions that affect the
operation and future of the University, including providing organizational staffing,
responsibilities, and profiles for easy viewing on the web;
Continue to strengthen access to key assessment data and metrics across the University
and to the public.
Continue to improve assessment of administrative units, enhance the delivery of services,
and maintain institutional integrity.
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Chapter 6: Discovery and Improvement through Assessment
(Standard 7)
MSCHE Standard 7: Institutional Assessment
The institution has developed and implemented an assessment process that evaluates its
overall effectiveness in achieving its mission and goals and its compliance with
accreditation standards.
Delaware State University is in compliance with Standard 7.
Institutional assessment offers the most efficient strategy for identifying and supporting those
programs, initiatives, and activities that successfully meet their objectives and advance the
University’s Mission and goals. Using this data, programs that underperform are revised and
improved to get them “back on track” and activities that no longer advance University goals and
objectives are discontinued to make better use of finite resources. In this way, institutional
assessment truly promotes institutional discovery and improvement. (Goal VIII)
The Process and its Implementation
A well-coordinated, systematic institutional assessment process has been implemented since the
2007 Periodic Review Report. As a result, University programs, initiatives, and activities have
been developed, and continue to be developed, through established and well-coordinated cycles
that measure the extent to which the University is making effective and efficient use of its
human, fiscal, and physical resources. The overarching framework for assessing institutional
effectiveness is the University Mission Statement and the nine institutional Strategic Goals that
support the Mission and are captured in the 2007 Strategic Plan. These Strategic Goals are
further delineated on page 9.
The Assessment Office, the institutional effectiveness unit at DSU, is responsible for the periodic
review of academic programs and administrative service units. Institutional effectiveness
involves the systematic process of collecting, analyzing, and acting on both internal and external
information to accomplish the Mission and goals of the University. This broad-based and
inclusive process, which requires measuring results and using the findings to inform change, is
best captured through the strategic and operational planning process. The process is the same for
strategic goals/objectives and learning goals/outcomes. Individual units design and implement
their own assessment processes. The University’s assessment expectation for each academic and
administrative service unit is outlined below and illustrated in Figure 6.1. Considered in a
continuous cycle of planning and evaluation, the model contains four key components:
 Define Goals and Objectives: Set broad goals drawn from the unit mission statement.
Determine specific measurable objectives that will support reaching the goals. Align
objectives to the DSU Strategic Plan objectives and/or DSU student learning goals.
 Measure and Set Targets: Establish suitable methods of measuring how objectives are
being met. Set benchmarks for success (achievement targets). Collect data.
 Analyze and Share Results: Analyze data. Review and share results with constituents.
 Develop and Implement Action Plans: Develop and carry out steps for potentially
improving results. Revise objectives, if appropriate. Repeat cycle.
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Define Goals &
Objectives

Develop &
Implement Action
Plans

Measure & Set
Targets

Analyze Data &
Share Results

Figure 6.1. Delaware State University cyclical assessment process.
All units follow this cycle and, in 2009, the Provost directed that all units publish annual
assessment updates in WEAVEonline®. This system is designed to facilitate the management of
planning, assessment, and budgeting activities. It is the repository for each unit’s goals,
measurable objectives, measures, benchmarks, data analysis, and action plans. The alignment to
the University’s Strategic Plan and other plans is made explicit in this system.
Student-learning goals, measurable objectives/outcomes, measures, benchmarks, findings, and
action plans are recorded in WEAVEonline® for both academic and co-curricular programs,
such as Housing and Residential Education and Career Services. Actual data and/or graphs are
uploaded and linked to the text. Program learning goals are linked to University Learning Goals
and other concepts from appropriate accrediting or professional organizations. The Provost also
directed that these reports be accessible to all faculty and staff so that the assessment results are
be shared and discussed in the appropriate unit meetings and are used in institutional planning
and resource allocation. Appendix 6.1 contains the Assessment Process Feedback form used by
the unit and others to improve the unit’s reporting.
Institutional Assessment of Effectiveness
The University established an Institutional Effectiveness Committee (IEC) in 2005 and the
Strategic Plan Implementation Committee in 2007 to monitor progress in achieving the Strategic
Plan Goals. The IEC charge was expanded in 2011 to improve ongoing, integrated assessment of
academic programs and administrative services units and to strengthen institution-wide researchbased planning and evaluation. Specifically, the IEC is charged to do the following:
 Provide oversight for the assessment of academic programs and administrative service
units, as well as student learning outcomes that foster evidence-based teaching and
learning, informed course and program development, and strategic academic and
administrative planning;
 Review assessment tools, rubrics, and survey instruments and the use of data to improve
academic programs, student learning outcomes, and administrative services;
 Make recommendations to the Provost based on the analysis of assessment data to inform
academic and administrative policy-making, practices, and budget decisions;
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Provide annual reports to the Provost and President on the assessment process and
outcomes.

Institutional Support for the Assessment Process
Several tools have been implemented to support assessment, discovery, and improvement.
Launched in 2009, WEAVEonline® provides the online infrastructure required to develop and
track continuous improvement. The Assessment Office and the Information Technology Division
have also developed the Assessment Data Collection System (ADCS), an electronic system
designed to facilitate the collection and analysis of student learning data. The Professional
Education Unit also uses TK-20 and the Hospitality Management Program uses LiveText.
Periodic Assessment of Academic Programs
Every academic program at Delaware State University undergoes an intense review every five
years, coordinated by the Assessment Office, in order to systematically and continuously
evaluate how the program or unit is meeting its goals and objectives and fulfilling the
University’s Mission. Programs are required to provide assessment data on each learning
outcome and provide evidence that the assessment data have been used to improve the program.
Several programs are reviewed each year and program reviews include the following:
 A self-study by each unit;
 Visits by one external peer and three internal reviewers;
 Interviews with appropriate faculty, staff, and administrators;
 An exit interview with the Provost;
 A final report from the reviewers;
 A written response from the academic unit;
 Follow-up by the program and Provost to begin the evaluation process again.
Delaware State University modified the program review model developed by the United States
Department of Agriculture/Science and Education Research Development, a process explicitly
designed to examine critically both undergraduate and graduate education and to assess how
each department uses its strengths to develop and sustain excellent programs. These program
reviews not only evaluate the program or unit’s progress on recommendations outlined in the
previous review, but also set new directions for the next five-year period. In addition to these
academic unit reviews, learning outcomes for General Education and each major are assessed on
a regular basis. Table 6.1 shows the cohort schedules for 2007-2012.
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Table 6.1: Academic Program Review Cycle, 2007-2011
Year of program review
2007-08
2008-09
2009-10
2010-11

2011-2012

Programs reviewed
Academic Enrichment, Mathematics, Black Studies, English and
Foreign Languages, Honors Program, Music
Biology, History, Political Science, Library Services, Mass
Communications
Academic Services for Student Athletes, Adult and Continuing
Education, Chemistry, Law Studies, Sociology and Criminal Justice
Art, Physics, Psychology, Aviation, Education (NCATE)
Nursing, Social Work, Accounting, Management, Hotel and
Restaurant Management (AACSB), Movement Science, Health
Promotion, Computer Science, Information Technology, Agriculture,
Natural Resources, Human Ecology, Sports Management

Sources of Data for Academic Program Assessment
Individual units, academic programs, departments, and colleges collect multiple sources of data
to gauge their achievement of learning outcomes and strategic goals. All academic programs
utilize the following to assess faculty instruction:
 An online student evaluation system was created in 2006, vastly increasing the
percentage of students completing course evaluations and the number of courses being
evaluated. Dates and times for course evaluations are established at the beginning of the
semester and students are escorted to computer labs to complete the evaluations. The
percentage of courses reporting student evaluations has risen from 34% to 58%.
 Peers and chairpersons conduct faculty evaluations.
 Faculty and deans evaluate chairpersons.
 The Assessment Data Collection System (ADCS) collects data on student achievement of
learning outcomes.
 Academic programs participate in cyclical reviews requiring internal and external
evaluations that are rich in the review of institutional data.
 External commissions and professional associations accredit academic programs.
 Student success is tracked after graduation.
The assessment of institutional effectiveness begins with students. The University places
incoming students in appropriate mathematics and English composition and/or reading classes
using Accuplacer® tests. The fall 2011 administrations provided empirical evidence that even
though the University is attracting a slightly more academically prepared applicant pool than in
the past, the University needed to expand its developmental mathematics offerings.
Student engagement, Strategic Goal IV, is assessed through the National Survey of Student
Engagement (NSSE). Administered to freshmen and seniors, it is cycled so that freshmen who
participate are seniors on the subsequent examination. NSSE results are discussed in Chapter 9.
The University also monitors graduation and retention rates via regular meetings of the
Enrollment Management and Retention committees and are discussed in detail in Chapter 7.
Institutional effectiveness is also dependent upon optimal performance in both academic and
administrative units. Individual colleges identify their own methodology for evaluating their
performance. For example, the Colleges of Business and of Agriculture and Related Sciences
conduct faculty and staff retreats to identify short-term and long-term goals. In addition, the
College of Business uses the “Assurance of Learning Standards and Processes,” as defined by
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the Association to Advance Collegiate Schools of Business International (AACSB), in
establishing their goals and identifiable outcomes. As a land-grant institution, the College of
Agriculture and Related Sciences follows the specific goals and objectives identified by the US
Department of Agriculture while also pursuing the University’s strategic goals. USDA
administrators evaluate the College’s effectiveness during site visits as inspectors monitor
whether the College meets USDA expectations and follows the identified goals.
The College of Education, Health and Public Policy evaluates its faculty and staff in order to
assure that the College is moving towards its goals and objectives. Standardized tools, grounded
in the CBA, are used to assess faculty performance. Staff evaluation is rooted in their respective
contracts and is consistent with protocols approved and supported by the Office of Human
Resources.
College effectiveness is closely tied to its program accreditations. The Nursing Department
requires a pre-admission test. At present the National League for Nursing Pre-Entrance
Examination (NLN PAX) is used because it is a proven predictor of student success. As the
student progresses through the Nursing Program, subject-specific standardized tests are
administered prior to the completion of each course. The results may indicate the need for
remediation or confirm mastery of the subject. Before the end of the academic program a
standardized test, the National Nursing League Comprehensive Exam (NCLEX), is administered
to the students to determine end-of-program readiness for successful completion of the licensure
examination. The Nursing program’s effectiveness is linked to student success in achieving
licensure as Registered Nurses, i.e. by passing the National Center of Licensure Examination
(NCLEX-RN). Approximately 80% of the nursing students have passed the NCLEX-RN. A
primary College goal is to increase this number.
Similarly, Education undergraduates are required to pass the Praxis I exam as part of their
admission to the Teacher Education Program. DSU also requires students to pass Praxis II prior
to student teaching and, subsequently, program completion. Other disciplines within the College
also review the number of students who pursue graduate programs following completion of their
undergraduate degree.
Sources of Data for Assessment of Administrative Units
Administrative units utilize a variety of measures to evaluate their effectiveness as depicted in
Table 6.2.
Table 6.2: Administrative Assessment Measures Utilized
Administrative Unit
Admissions

Academic Enrichment
Finance and Administration

Measures
Weekly Enrollment Management Council review of admissions funnel
and progress toward goals, event surveys (Open House, tours, etc…),
SMART approach model development and implementation and
external reviews of best practices
Retention planning committee with periodic review; recruit-back; early
alert system
External assessments by specialists such as SGHE for IT, accounting
firms and the EBI survey; Board of Trustee meeting reports and
progress-toward-goals; self assessments; annual reports; MEAC
benchmarks for athletic assessment; and the University’s CAFR—
distributed to interested parties such as the State of Delaware, Bond
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Information Technology

Institutional Advancement

Office of Judicial Affairs

Student Affairs

Trustees, banking partners, potential investors and donors, and
regulatory agencies; University A-133 compliance audit is performed
annually which describes the University’s effectiveness in internal
control over financial reporting or on compliance; other assessments
consist of those for Title IV, FISOP, the National Science Foundation
and the Delaware survey of state scholarship expenditures, the
American Association of College Teacher Education annual survey; a
new performance appraisal from Human Resources; and tools for HR
records management, recruitment/retention and labor relations.
Responsibilities, accountability and milestones; application of Project
Management Institute standards; Incident Management System to track
all jobs including feedback from jobs completed; regular management
meetings including meetings with Executive Vice President of Finance
and CIO/Associate Vice President for Systems; quarterly presentation
of Finance Committee of the Board of Trustees
Weekly development progress-toward-goals; surveys of key
constituents (alumni, parents, event participants, etc…); website user
testing; SWOTs; price elasticity study; fundraising feasibility studies;
policies and procedures developed to strengthen federal compliance and
workflow in financial aid; recruitment external review of
communication vehicles; weekly scholarship leveraging reviews plus
development of yearly model; SSI results pertaining to financial
aid/support services; marketing changes tied to feedback mechanisms
Establishment of benchmarks based on peer institutions; documentation
of all Cleary Act violations; satisfaction surveys; tracking of repeat
offenders including tracking turnaround time for first and second
offenses, progression of offenses, appropriateness of sanctions, and
student personal history
Satisfaction surveys in career, health, counseling, wellness and
recreation services; Health service data on types of cases and frequency
of visits to identify patterns; guidelines of American College Health
Association (ACHA) and Accreditation Association for Ambulatory
Health Care (AAAHC), ACHA National College Health Assessment;
Weekly review of housing occupancy and work order logs; Incident
reports forwarded to Judicial Arbitration and Mediation Services;
Counselor Skills Inventory that govern the work of counselors and are
adhered to at DSU: National College Counseling Association (NCCA),
American Counseling Association (ACA) and National Association of
Social Work (NASW) ethical standards, policies, and procedures

Availability and Transparency of Assessment Results
WEAVEonline® is the central depository for assessment results at the unit level. Currently, all
stakeholders are given a login and password upon request, allowing them to view unit
assessment processes and findings as well as annual reports. DSU was also an early adopter of
the College Portrait®, which allows the greater DSU community, including current and potential
students, parents, and community stakeholders, to compare DSU to other institutions. Key
institutional indicators and reporting disclosures are also accessible on a web page that compiles
student consumer information as part of the Higher Education Opportunity Act of 2008. See
http://www.desu.edu/general-institutional-information.
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Examples of Improvement as a Result of Assessment
Assessment results are a vehicle to help the University make informed decisions for planning and
resource allocation in an open and transparent manner. Results are used to improve student
learning, unit operations, and program effectiveness. The following are examples of
improvements that resulted from the assessment of institutional effectiveness. These
improvements are specific to the institution’s tripartite mission of teaching, research and
service/outreach.
Division of Student Affairs. The Division of Student Affairs was re-structured after an
assessment initiated by the newly appointed Vice President of Student Affairs. In support of
Goals I, IV, VII and VIII of the Strategic Plan, data was gathered by interviewing program staff,
student leaders, student affairs directors, faculty, and other constituents regarding multiple issues
such as identification of learning outcomes and student success, the relation of the division’s
programs to the University Mission, and the functional responsibilities of each department.
Queries were also made regarding departmental planning, decision-making and evaluation
processes, and by comparing the division to similar units at peer institutions. Outside consultants
were hired to analyze areas identified as priorities such as Housing and Residential Education,
Student Leadership and Activities, and Public Safety. The data was analyzed as it related to
standards set by the Counsel for the Advancement of Standards in Higher Education (CAS) and
the Middle States Commission on Higher Education (MSCHE). As a result of this review
process, the Division of Student Affairs was re-structured and an Assistant Vice President was
hired with responsibility for the newly established assessment committee. Additional
improvements include the creation of the Student Affairs Professional Development Program,
review of policies and procedures, and division-wide and departmental communication plans.
The next phase in the process will include conducting additional program reviews by external
consultants, conducting additional research on best practices in student leadership development,
and developing strategic plans for each department that align with the division’s strategic plan.
Honors Program. In support of Strategic Goal I and based on the findings from the 2008
program review, the Honors Program has made significant improvements to its program
management and student services including the following:
 Creating the 2009-2014 Honors Program Strategic Plan, Vision Statement, and Policies
and Procedures Handbook;
 Establishing partnerships with the Admissions and Registrar’s offices to facilitate
admission, orientation, demographic data gathering, and course enrollment;
 Standardizing the procedure for identifying Honors students in Banner in order to give
Honors student immediate prerequisites for course registration;
 Renumbering of courses for identification of General Education requirements;
 Establishing an Honors Program Office in the new Student Center, an Honors Student
Study Lounge, and acquiring a full-time secretary;
 Establishing an Honors Student Association, Honors Program Student Council, Honors
Program Repository, a peer mentoring program between the Graduate Student
Association and Honors Student Association, and the Honors Program newsletter;
 Establishing an Honors Program new student orientation, annual induction ceremony, and
cohort classes based on year of student;
 Incorporating a community service component;
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Establishing Honors Program Faculty Workshops to guide the creation of honors courses
and a seminar series to showcase faculty research.

These changes have resulted in significant improvements. In 2008 there were no Honors students
actively pursuing the Honors curriculum despite the fact that over 90 students were listed on the
roster. As of spring 2011 there were 74 active students (11 seniors, 19 juniors, and 44
sophomores) with the expectation that 104 freshmen would matriculate in fall 2011. The
program now has 185 students, including 109 freshmen.
Advising. Delaware State University has undertaken multiple initiatives in an effort to
improve the advisement process based on several sources of data. Table 6.3 outlines the data and
resulting actions in the area of advisement undertaken since 2004.
Table 6.3: Closing the Loop in the Advisement Process
Dates
2004
2005-2008

Data Analyzed
Retention and
Graduation Rates
NSSE; SSI;
Senior Audits

2008-2011

NSSE; SSI;
Senior Audits

2011

NSSE

Resulting Actions based on Data
Joined Building Engagement and Attainment in Minority Students
(BEAMS) national initiative
Provost formed Advisement Committee; Degree Audit System reimplemented; Advising and BEAMS Action Plans developed for the
Retention Plan
Advising Handbook published; Advising Workshops each semester;
Early Alert system re-vamped and automated; College of Education,
Health and Public Policy set up Advisement Center base on College
of Business Center; Held National Academic Advising Association
(NACADA) regional conference on campus; Initiated an annual
Excellence in Advisement Award for faculty
Plan to establish Advisement Center in College of Arts, Humanities
and Social Sciences in 2012; College of Mathematics, Natural
Sciences and Technology and College of Agriculture and Related
Sciences in 2013-14; Update Degree audit system

Additional improvements based on the assessment of services offered across the University
include the following:
 Library: Based upon the results of focus group sessions conducted by the Student
Government Association on topics related to academic support services and student life,
the first floor lobby of the William Jason Library is being converted to a 24-hour
Computer Lab.
 Residential: SGA focus group sessions indicated a need for more student dining options
so the Conrad Dining Hall was renovated and re-opened in fall 2011.
 Research: Based upon a needs assessment conducted by the Administrative Council,
together with the University’s expanding research portfolio, the University is currently
recruiting a Vice President for Research and Sponsored Programs.
 Information Technology: Due to individual complaints and general survey results
regarding the University’s Information Technology Division as well as system downtime
and unreliability, the entire Division was outsourced to an independent information
technology contractor, a leading software and technology services company.
 Admissions: Based on feedback, orientation programs for transfer students were created
and are held throughout the year.
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Academic Enrichment: In support of Strategic Goals I, III, IV and IX to enhance the
quality of life for all students through a holistic array of activities, programs, and events,
four learning communities were developed: College Advance, SMILE, Project Success,
and Project Jumpstart.

Using the Assessment of the 2007 Strategic Plan to Inform the New Strategic Planning
Process
The University’s 2007 Strategic Plan provides a framework for the programs, initiatives, and
processes that support the University’s Mission. Well-established processes related to planning
and resource allocation and program development and assessment further support the University
Mission. For example, the Ph.D. in Optics grew out of the Optics Center in the College of
Mathematics, Natural Sciences, and Technology. Similarly, the Ph.D. in Applied Chemistry
grew from the Hydrogen Storage Research Center in the same College. These programs were
implemented in support of the University Mission as an 1890 land-grant institution to provide
practical solutions for state and regional problems. The commitment to grow doctoral and
graduate programs, as indicated in the 2007 Strategic Plan, resulted in the addition of these Ph.D.
programs along with the Ph.D. in Neuroscience in the same College. Additional financial
resources from the University, supplemented by federal grant funds, were dedicated to plan and
establish these graduate programs. (Goals, I, II, III and IX)
The 2007 Strategic Plan Implementation Committee is charged to systematically monitor
progress in achieving the nine Strategic Goals of the University and to review the
implementation of new initiatives by monitoring the completion of the action items under each
objective of the individual Strategic Goals. The results are routinely accessed by the President’s
Administrative Council and the University Board of Trustees and are used to calibrate progress
in implementing the Strategic Plan, and to develop appropriate policy initiatives to inform
change in the quality of programs and services.
In addition, the University is using the assessment of the current strategic planning process to
guide the development of the new strategic plan. As the new strategic plan is being developed,
improvements are being made in the development of measurable goals and objectives to
facilitate the monitoring of operational plans by the divisions/unit plans. The new strategic plan,
and its goals and objectives, will be clearly stated and more easily measured. Working together
towards accomplishing consensus goals ideally raises the vision of key participants and
encourages them to reflect creatively on future directions. Further, the new strategic plan will
help to set priorities as each department, program and/or unit aligns its goals with University
goals. Going forward, using an open, inclusive and university-wide process, the 2013 Strategic
Plan will be organized in the standard goals and objectives format. However, each objective will
include strategies and success indicators that will be implemented to achieve the objective.
Furthermore, these strategies and success indicators will also be assessed, as outlined in the
Strategic Plan itself. This approach is the most logical and completes the cycle for achieving
each Goal: Objective → Plan → Assessment → Revised Plan or Achieved Goal.
In contrast to the 2007 Strategic Plan, the new strategic plan for Delaware State University is
being designed with assessment as its core component. The Board of Trustees will vote on this
plan in the winter of 2013. DSU is now poised to accurately and readily assess the progress made
towards realizing its institutional goals. This foresight and commitment to institutional
assessment has come as a direct result of the assessment of the previous process.
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Action Items for Standard 7
 Provide resources for the University to improve its institutionalization of data-informed
decision-making including training and accountability components that should be
implemented at the program and university levels in order to analyze current practice and
justify change in the status quo;
 Continue to invest in presenting assessment data (other than in the College Portrait) in a
form that is easily accessed and understood by various constituencies so that relevant
stakeholders may easily find and interpret assessment data specific to their
responsibilities and needs;
Continue to encourage all units to embrace and use the concepts of institutional effectiveness to
measure outcomes and inform decision-making.
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Chapter 7: College Access and Opportunities for Students
(Standards 8 and 9)
Delaware State University’s land-grant institution status and its promise to educate a diverse
body of students at a cost consistent with the economic status of the student body have resulted
in clearly stated criteria for admission of students. Admissions and retention policies are closely
aligned with the student support services required by the students, and the efforts of diverse
academic and administrative units are coordinated to pursue the shared goals of increased
enrollment and retention. Expansive student support services not only serve these goals but also
support the Mission to educate students to become competent, productive, and contributing
citizens.
************************************************************************
MSCHE Standard 8: Student Admissions and Retention
The institution seeks to admit students whose interests, goals, and abilities are congruent
with its mission and seeks to retain them through the pursuit of the students’ educational
goals.
Delaware State University is in compliance with Standard 8.
Enrollment Management Overview: Meeting Enrollment Goals
Since 2005 Delaware State University has embraced an integrated approach to enrollment
management that focuses on strategic enrollment growth coupled with building an infrastructure
that assists a student from admission through graduation. Building on best practices, including
data-informed decision-making, the University works in conjunction with a national consulting
firm specializing in enrollment and retention in order to set, monitor, and meet the enrollment
and retention goals. Since 2007 DSU has also consulted with the National Research Center for
College and University Admissions (NRCUA), The College Board, The National Student
Clearinghouse, National Association for College Admissions Counseling (NACAC), Institute for
Higher Education Policy (IHEP), and others on trends, targeted approaches to key populations,
and data and assessments specific to DSU’s recruitment territories and competitors.
The University’s 2007 Strategic Plan, with its supporting action plans, underscores the
importance of both a strategic enrollment management plan (Goal IX) and a retention plan (Goal
IV) necessary to carry out the University’s Mission. The University’s marketing efforts (Goal
VI), spearheaded by Institutional Advancement, are also aligned with these trends, data, and
focus in order to assist in meeting the goals. Institutional Advancement also oversees private
fundraising for much-needed scholarships and grants to retain students.
For seven years the Enrollment Management Council has been providing oversight for meeting
the annual enrollment goals. It meets weekly to monitor, assess, and influence processes and
initiatives. The Council’s structure expedites decision-making by identifying barriers, solutions,
and activities that function across University units. This structure permits the coordination of a
fluid line of services among major service units such as Admissions, the Registrar, Financial
Aid, Housing, and Student Accounts in peak times. Not only do the Vice Presidents of Academic
Affairs, Institutional Advancement, Student Affairs, and Finance and Administration sit on the
Council, but so do top-level administrators from Admissions, Financial Aid, Academic Affairs,
Student Affairs, Institutional Technology, Student Accounts, Records and Registration,
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Marketing, Institutional Research, Business and Finance, Academic Enrichment, and Residential
Education. Other key areas attend as requested. Members share information with their respective
units, including deans and academic chairs, to keep the University community informed and to
seek assistance and guidance for success toward key initiatives. The President is updated weekly
and the Board of Trustees is apprised on progress toward goals in committee meetings.
Since 2007 major accomplishments that have contributed to meeting enrollment goals include
the following:
 Overhauling new student orientation to include transfer days and parent tracks;
 Implementing a visitor center tour component;
 Reorganizing and adding admissions personnel to institute territory management and telecounseling;
 Using SMART Approach, Forecast Plus and ERMS tools to better influence yield, to
identify students more likely to persist, and to bolster more qualified, higher-ability
student leads at the top of the enrollment funnel;
 Strategically targeting marketing to funnel levels, including an emphasis on ecommunications and social media and adding Spanish materials and parent
communications based on feedback;
 Utilizing scholarship leveraging models by conducting an enrollment analysis of in-state
and out-of-state markets to determine scholarship appropriation tiers;
 Connecting privately raised funds to enrollment resulting in more scholarships;
 Instituting online undergraduate web application and payment systems;
 Evaluating admissions and financial aid practices for efficiency, customer service, and
effectiveness;
 Developing systems that automate and track scholarship offers made to prospective
students.
The Enrollment Management Council has also created several committees and teams to further
develop ideas or triage issues generated by the Council. The Retention Committee (Goal IV) is
developing the second iteration of a strategic retention plan to increase retention and graduation
rates. The Scholarship Leveraging Team (Goal IX) meets weekly on data-driven revenue
maximization strategies and scholarship/grant offers. The Student Support Services directors
meet weekly to develop or refine strategies discussed at the Enrollment Management Council. A
Technology Team (Goal V) meets to identify barriers and work on solutions to positively impact
enrollment management and retention. The Integrated Marketing Team (Goal VI) meets weekly
to keep the enrollment communications plan on track. The Development Team (Goal VI) meets
weekly to review relevant data to inform scholarship fundraising drives and grant proposals.
The President and Vice Presidents annually develop enrollment goals utilizing data and
discussions generated by the Enrollment Management Council, Financial Aid, and Institutional
Research. Admissions policies and practices are consistent with the University’s Mission and
goals. The University has utilized predictive enrollment modeling through the reporting period,
with the model becoming ever more sophisticated through the institutional research capabilities.
Table 7.1 is a snapshot of the last three years of modeling utilizing data from the ERMS system.
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Table 7.1: Enrollment Projections & Actual, Fall 2009-Fall 2011
Fall
Fall
2009
2009
Goal
Actual
3,292 3,222
2,214 2,246
863
757
215
219

Undergraduate
Continuing
New Freshmen
New Transfer
Georgetown Site
(Credit Hours)
Wilmington Site
(Credit Hours)
Graduate
Continuing
New
Total Enrollment

Delta
to Goal
%
-2.1%
1.4%
-12.3%
1.9%

Fall
Fall
2010
2010
Goal
Actual
3,289 3,372
2,293 2,241
773
906
224
225

Delta
to Goal
%
2.5%
-2.3%
17.2%
0.4%

Fall
2011
Goal
3,462
2,272
962
228

Fall
2011
Actual
3,744
2,425
1,086
233

Delta
to Goal
%
8.1%
6.7%
12.9%
2.2%

153 155.0%

195

120

-38.5%

-

12

-

60

-

715

-

775

710

-8.4%

835

453

-45.7%

395
238
157
3,684

447
245
202
3,819

13.2%
2.9%
28.7%
3.7%

456
245
211
3,918

434
240
194
4,178

-4.8%
-2.0%
-8.1%
6.6%

377
253
124
3,669

387
233
154
3,609

2.7%
-7.9%
24.2%
-1.6%

Because the University’s Mission emphasizes that educational opportunities be provided at a cost
consistent with the economic status of the students as a whole, the Executive Vice President for
Finance leads the Vice Presidents, the President, and the Board of Trustees Finance Committee
in discussions of the budget implications of enrollment numbers, what competitors are doing,
and price-point scenarios for tuition and fees to determine the impact on prospective and
returning students. A 2007 price sensitivity analysis to determine tuition price-points for the
population, reputation issues, and to identify possible market penetrations was used to set the fall
2007 rates to influence enrollment in keeping with the University’s Mission. This bold move
kept in-state tuition flat for 2007 and modestly increased out-of-state tuition. Tuition rates for
2007-2011 are depicted in Figure 7.1.
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Figure 7.1.DSU tuition and fees, 2007-2011.
Because of these multi-faceted and coordinated efforts DSU enrollment is strategically
increasing, setting record levels in both 2010 and 2011. The application volume steadily
increased by 42% from 6488 in 2007 to 9221 in fall 2011. Figure 7.2 depicts these enrollment
trends.
48

4,500
4,000
3,500
3,000
2,500
2,000
1,500
1,000
500
0
Graduate
Undergraduate

434
382

447

375

387

3,374

3,159

3,222

3,372

2007
382
3,374

2008
375
3,159

2009
387
3,222

2010
447
3,372

3,744

2011
434
3,744

Figure 7.2.Total enrollment trends by level, 2007-2011.
While overall enrollment has grown, DSU is mindful of its land-grant responsibility to attract
and retain in-state students. Figure 7.3 illustrates progress in the effort to bolster in-state numbers
as part of overall enrollment.
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Figure 7.3.Total enrollment by residency.
Challenges to stabilizing and expanding in-state enrollment became particularly evident in 2007
when the state’s SEED program took effect. A state-based merit scholarship, SEED covers the
cost of tuition for in-state students with a GPA of 2.5 or above, among other criteria. The
Governor and legislature applied it only to students pursuing associate degrees. Of the three
public Delaware higher education institutions, DSU was the only one without an associate’s
program. Aggressive statewide government marketing drove prospects to the enticing program,
leaving DSU competing in a marketplace more drawn to associate degrees and “free” tuition.
DSU’s incoming first-year in-state enrollment, at 350 in 2005 and 244 in 2006, plummeted to
187 in 2007.
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From 2007 on DSU has deployed multiple strategic actions to stabilize and increase its in-state
enrollment including the following:
 Hiring an admissions counselor to be a consistent in-state liaison to guidance counselors,
students, and families;
 Creating and implementing stronger outreach to those who could influence in-state
enrollment, including students, families, parents, alumni, guidance counselors,
superintendents, and legislators;
 Offering a scholarship to Delaware community college students transferring to DSU;
 Garnering more private scholarship funds to assist retention, with in-state students given
preference;
 Keeping tuition and fees low, including freezing them in 2009;
 Working tirelessly with the Governor and General Assembly to be included in the statefunded scholarship program.
As a result of these efforts, in fall 2010, the state legislature passed the INSPIRE Scholarship bill
solely for DSU. INSPIRE allows Delawareans tuition assistance for up to three years toward a
bachelor’s degree at DSU, mirroring the funding of the SEED legislation. It was funded in May
2011 and DSU immediately began heavy promotion.
INSPIRE’s initial effects can be seen with the fall 2011 entering class. The number of in-state
students who enrolled totaled 433, an increase of 43% over the previous year and an all-time
University high. Of those who enrolled, 57% (247) were INSPIRE students, showing the early
impact of the legislation. Figure 7.4 shows the freshman enrollment, particularly the in-state
growth from the extreme low in 2007 to the all-time record in 2011.
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Figure 7.4. New freshmen enrollment by residency.
While increasing enrollment, the University also seeks to improve its academic profile. The
state-funded INSPIRE Scholarship, for example, requires a 2.75 GPA compared to the 2.5 GPA
for the comparable SEED scholarship at Delaware’s sister institutions. For the first INSPIRE
cohort in fall 2011, the average high school GPA was 3.2. Using predictive tools such as
Forecast Plus and Smart Approach, the enrollment management team can now better identify
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and recruit applicants with a higher probability of enrolling and also use marketing and
scholarship resources more effectively. Figure 7.5 shows the results of these efforts.
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Figure 7.5. DSU new freshman academic profile trends: mean high school GPA and combined
reading and math SAT scores, fall 2007-fall 2011.
Communication Processes
The Enrollment Management Council, Admissions, and other units work with Institutional
Advancement to deliver information to prospective and returning students and their families in
the most effective manner, using multiple mediums and in keeping with best practices. The
University’s admissions policies, criteria, and processes are published on the University website
at http://www.desu.edu/admissions-information-requirements. Prospective students can access
these materials by clicking on a persona (undergraduate, graduate, transfer, and international) on
the main site. The www.desu.edu/majors site provides an at-a-glance sense of DSU’s degree
offerings. Admissions also distribute this information in printed form, admission criteria are
printed on all applications, and the University’s annual view book includes an at-a-glance major
chart. The undergraduate and graduate course catalogs provide information on degree programs,
curricular requirements, and policies.
Weekly admissions tele-counseling guides students through the enrollment funnel, provides
clarification of admissions criteria, and answers basic financial aid questions. The Office of
Admissions has been reorganized so that students and families can more consistently interact
with a “person” helping them to develop a personal relationship with DSU. Individual counselors
are assigned to transfer, international, and graduate populations for improved two-way
information flow, and recruitment territories are now divided into five key areas. Counselors also
recruit special populations such as high-ability students, special scholarship eligible students, and
minority students in their territories. The Alumni Recruitment Network, consisting of alumni
volunteers, also helps the University meet its enrollment goals.
Transfer students have a point of contact in the Office of Admissions and can find relevant
information on procedures, policies, and credit online. The University regularly works with the
Delaware Technical and Community College to develop and promote connected degrees for
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easier assimilation into DSU for bachelor’s degree completion. Eighteen students have enrolled
over the past two years.
The Assessment Office, in conjunction with the Registrar’s Office and the Office of Admissions,
is currently populating transfer credits on collegetransfer.net. Transfer, graduate, and
international students can readily click on the appropriate persona on the main website to learn
about admissions criteria and processes. Printed transfer information as well as a graduate
viewbook is also published in hard copy form. The Office of Admissions produces specific
transfer student and graduate student-related orientations to assist these targeted groups.
Applicants who fall slightly below the University’s admissions standards are “admitted with
conditions,” contingent on the applicant’s successful completion of one of the bridge programs,
Project Success or Accelerated Success. The Office of Admissions makes these offers after
careful review of the student’s application package and in line with limited capacity.
Institutional Advancement yearly assesses enrollment management communiqués and makes
revisions based on such variables as new federal guidelines, trend data, competitor scans, web
metrics, and input from the Faculty Senate’s Admissions Committee. The committee also weekly
triages communications needs as they arise, such as new federal direct loan changes.
Financial Aid
The University uses the data-intensive Enrollment and Revenue Management System (ERMS) to
facilitate strategic use of financial aid to meet enrollment and retention goals. The Scholarship
Leveraging Team meets weekly to monitor progress and assess data. The Executive Vice
President of Finance also factors in the data when setting the University budget. The team meets
yearly to assess trends and the past year’s practices, as well as set new leveraging levels and
strategies according to new enrollment goals. The model sets scholarship levels not only to
attract and retain higher achievers, but also to pinpoint the core population to fulfill the
University’s Mission to give more students access to higher education. Scholarships and grants
are communicated immediately to eligible prospective students through an admissions
communications workflow. The Office of Student Financial Services checks eligibility at the end
of each year to ensure the student can continue receiving the scholarship or grants.
The Office of Financial Aid Services has implemented several initiatives to improve customer
service and better inform prospective and returning students and families. These programs are an
important part of the University’s success in meeting enrollment goals and aggressively tackling
retention and graduation rates. Among them are the following:
 Launching a MyDESU portal from the main desu.edu site in response to student requests
for a one-stop shop information area. The site allows students to view account balances,
pay online, obtain SAP information, and access the undergraduate and graduate catalogs
and class schedules, among other services;
 Implementing a True Cost Calculator on the website in fall 2011 that includes scholarship
eligibility and payment plan components;
 Conducting free SAT Prep and financial planning workshops twice a year for tri-state
families and students;
 Reorganizing the financial aid unit to include customer service representatives, a loan
verification officer, Banner training, an INSPIRE scholarship counselor to assist in
promoting and tracking the initiative, and more targeted marketing throughout the year;
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Providing FAFSA labs and financial aid counseling after hours;
Launching the ParentBuzz parent web page and Parent University based on surveys and
feedback;
Packaging awards earlier to influence yield;
Implementing a call center since summer 2011 to assist in peak periods.

Retention
The University created its first retention plan for the period 2006-2011. A broad base of campus
constituents comprised the Retention Committee under the direction of the Executive Director of
Academic Enrichment. The committee developed six goals with 21 action steps in areas such as
financial aid, student services, customer quality, academic support, faculty engagement and
development, student engagement, student life, and transfer students. The plan is comprehensive
in scope, addressing several key components of persistence and completion rates. As part of
retention goal development, the University administered a baseline Student Satisfaction
Inventory (SSI). Appendix 7.1 provides the retention report update with these goals, an
impressive list of accomplishments, and measures. The University completed the final year of its
five-year Retention Plan in spring 2011.
Figure 7.6 shows the steady progress DSU has made in increasing its retention rates through
strategic and collaborative efforts. The dip in 2007 was partly attributed to a tragic shooting on
campus that received more than usual national and international media scrutiny, as it was the first
one after the Virginia Tech tragedy. Institutional Advancement immediately targeted
communications efforts to reverse the downward trend over the next two years.
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Figure 7.6: DSU freshmen retention rates, 2006-2010 cohorts.
The University’s six-year graduation rates shown in Figure 7.7 are a priority of the new
University President. As part of DSU’s new vision to be among top tier HBCUs in the US News
and World Report rankings, the University is analyzing its graduation rates with the same rigor it
has with enrollment and retention. For example, it is analyzing the high of 2004 and the
characteristics of that cohort.
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Figure 7.7. DSU six-year graduation rates, 2001-2005 cohorts.
Retention and graduation rates continue to be a priority, with the Provost leading the effort. The
Retention Committee and Academic Enrichment have developed metrics to monitor and track
student progress, especially for male and first-generation students who consistently perform
below other sub-populations on key performance indicators. A retention funnel was created to
better mine the data. Progress in graduation and retention rates is a direct result of the creation of
an Academic Enrichment unit under Academic Affairs that collaborates on best practices with
enrollment, student services, and academic units. The unit houses key retention and student
support services including the Academic Support Services Center, Disabilities Services, Testing
Services, University Studies and First-Year Experience, and Mentoring and Advising. The
February 2009 edition of The Journal of Blacks in Higher Education cited DSU as an institution
that has seen an improvement in its graduation rate over the past ten years. The six-year rate
improved from 29% in 1998 to 39% in 2010. Appendix 7.2 depicts the DSU Retention Funnel.
An iteration of the Retention Plan for 2012-2016 emphasizes faculty engagement, academic
advisement, and learning communities. Working goals center on increasing the retention rate of
first-time students; reducing the number of student account holds; achieving a cohort graduation
rate of 50% for new students entering in fall 2010 in five years; increasing GPAs for the entering
cohorts; decreasing male, commuter, first-generation, sophomore and out-of-state attrition; and
increasing transfer student retention.
Other complementary initiatives currently in place to lift retention and graduation rates
strategically include the following:
 Implementing a returning student communication plan involving all student service units;
 Strengthening the recruit-back efforts focused on non-registered students led by
Academic Enrichment, but involving faculty and key college staff;
 Leveraging privately raised funds annually to impact retention and incorporate retention
dollars in the five-year comprehensive fundraising campaign currently underway.
Action Items for Standard 8
 Work with each college to set college enrollment goals in order to continue to grow
overall enrollment strategically and to help guide resource allocation;
 Continue workshops with colleges to share college-specific retention and graduation rate
data and the retention plan in order to improve overall University rates;
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Continue training for effective use of Banner modules in student service areas;
Launch financial aid literacy planning for returning students and their families;
Update the Banner Advising module.

***********************************************************************
MSCHE Standard 9: Student Support Services
The institution provides student support services reasonably necessary to enable each
student to achieve the institution’s goals for students.
Delaware State University is in compliance with Standard 9.
The University serves a highly diverse student population whether viewed in terms of race,
ethnicity, socio-economic status, or geographic background. Many DSU students are of the first
generation in their families to attend college and many have been underserved educationally and
financially. The latter three aspects, in particular, shape the developmental support programs,
services, and activities that promote student learning consistent with the University Mission. The
University has established a broad spectrum of collaborative programs and student support
services in its divisions of Academic Affairs, Academic Enrichment, and Student Affairs to
address these varied academic, personal and professional needs.
Advising
The University advisement structure combines several models. A decentralized approach based
within departments and performed by faculty is the most prevalent. Undeclared majors report to
the Office of Mentoring and Advising. Two Colleges - Education, Health and Public Policy, and
Business - use a combination of professional advisors, faculty, and department heads. The
College of Arts, Humanities and Social Sciences is developing an advising center because of its
high number of majors. Based on the department or discipline, the number of students assigned
to each advisor varies greatly, from five to 120. About half of the departments individually
evaluate student satisfaction in this area. The Advisement Committee recommends policies to the
Provost and to the Faculty Senate Academic Affairs Committee. Adjustments to the advising
process, outlined in Table 6.3, page 43, resulted in part from results of the National Survey of
Student Engagement (NSSE). Appendix Table 7.3 shows these results for the years 2005, 2008
and 2011. The Academic Advisement Scale for Satisfaction in the SSI rose from 4.57 out of 7 in
2005 to 4.73 in 2010. The SSI will be administered again in spring 2012.
Student Affairs and Additional Student Services
Student Affairs supports the University’s academic mission and its enrollment and retention
goals by emphasizing the development of students as young professionals, empowering them to
establish and maintain a collegiate atmosphere conducive to the highest level of academic and
personal success. The division was restructured in 2010 after a comprehensive self-evaluation
and in support of the Goal IV of the Strategic Plan, “to improve the quality of life for residential
and commuting students through a comprehensive enrichment program.” This restructuring is
discussed on page 42. The division is using National Survey of Student Engagement (NSSE) and
Educational Benchmarking Institute (EBI) tools to develop its new assessment strategy.
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The Division of Student Affairs addresses student support services across a wide spectrum. This
division holds the offices of admissions, health, career and counseling services, housing and
residential education, wellness and recreation, auxiliary and dining services, conferences and
events, student leadership and activities, judicial affairs and public safety. The Office of
Admissions was transferred here from Institutional Advancement in mid-2010. Each unit within
the division is expected to meet national standards. Student Affairs partners with Academic
Affairs to administer programs, activities, and services to extend student learning beyond the
classroom. Programs and services within these two divisions are outlined in the undergraduate
and graduate catalogs, the Student Handbook and on the Student Affairs website.
The division also provides opportunities that foster student development including student
government, fraternities and sororities, and student employment on campus. In addition,
programs help students prepare to be more involved in decision-making and policy development
with respect to student life at DSU. A new Student Center Complex—the Strength and
Conditioning Center, a Wellness and Recreation Center, and the Martin Luther King, Jr. Student
Center—are major investments testifying to the University’s commitment to provide students
with facilities conducive to the delivery of high-quality activities and services.
Housing and Residential Education. The Department of Housing and Residential
Education challenges residents to fulfill their educational goals and ambitions through quality
education and social and cultural programs that promote community within residence halls. The
goal is to build a foundation of service, scholarship, and leadership as both undergraduate and
graduate students embrace their campus living experience.
Because more than 60% of the students reside in on-campus housing, a robust set of activities
and programs involving guest speakers, workshops, and social events is a vital part of resident
hall living. Units collaborate to cover important topics ranging from alcohol and drug abuse, to
sexual assault and domestic violence, to funding college.
Each residence hall forms a Residence Hall Council comprised of every student in the residence
and led by an elected president, vice-president, secretary, and treasurer. The residence hall
councils combine to form the Residence Hall Association and provide opportunities for students
to meet each other, work together, and enhance their organizational and leadership skills.
Student Health, Counseling and Wellness. The University offers comprehensive health
and wellness services and programs through Counseling Services, Student Health Services, and
Wellness and Recreation. All promote the mental, physical, and emotional health of students.
Counseling Services assist students with a range of issues such as managing time, balancing
work, school or personal relationships, and coping with anxiety, depression, trauma and grief.
Counselors help with cultural adjustments whether international or of a personal identity nature.
The Student Health Center offers health care to all full-time residential and commuter
undergraduate students (12 credit hours or more) and full-time graduate students (6 credit hours
or more).
Career Service. Career coaching begins by first helping students select a major that
matches their talents and interests. Career Services offers professional development counseling
and coordinates on-campus student interviews, career fairs, internships, cooperative education,
employment, and linkages with military and graduate schools. The Center is currently creating a
job placement tracking system.
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Office of Judicial Affairs. The Office of Judicial Affairs promotes an environment of
ethical conduct and responsible student behavior in compliance with the Student Handbook
policies. Students are informed of their rights and responsibilities prior to and upon entering the
University through the University catalog, New Student Orientations, Welcome Days, the
Student Handbook and on the Student Affairs website.
The Director of the Office of Judicial Affairs educates students on expected behavior and the
consequences of behavioral infractions. Training for students in conflict management and other
life skills is offered to the Student Government Association including the Student Judiciary
Council, residential education staff including residence advisors and student resident advisors,
and to other student leaders and student organizations. The training modules include conflict
management and resolution, governance, and student conduct regulations. Through these
concerted efforts, the goal is for students to become campus stewards and global citizens.
International programs. DSU has a growing international population representing more
than 20 countries. The Office of International Student Services (OISS) supports these students’
academic and personal growth while encouraging positive interactions between international and
domestic students. International students must register with OISS. The unit assists with
admissions and registration processes, pre-arrival and arrival, housing, insurance, immigration
matters, on-campus work authorization, orientation, and adjustment to the University and
community. Through the OISS, the University maintains compliance with the US Department of
Homeland Security regulations and requirements. The unit also sponsors activities with the
International Student Association to foster cultural, social, and personal development.
Student-run communication opportunities/bus services: Among other services to
support holistic student development, students can participate in WDSU Radio covering music,
news and interviews, and several student-run entities including the Hornet student newspaper
and WDSU-TV featuring programs written, directed, and produced by DSU students. The
student transportation service runs seven days a week all year to various locations on campus and
around the Dover area, keeping students connected to the local area.
Athletic Programs: The Department of Athletics is committed to following all rules,
policies and procedures that regulate DSU, the Mid-Eastern Association Conference (MEAC)
and the National Collegiate Athletic Association (NCAA), including all fiscal and administrative
compliance. Athletics maintains its own overall compliance officer. In the spring of 2009, the
Office of Academic Affairs for Student Athletes was moved into the division of Academic
Affairs to ensure that all academic policies set forth and regulated by the University are followed
by the Department of Athletics. The University receives an annual NCAA academic
enhancement fund that is managed by the Associate Athletic Director for Academic Services,
with budget alignment and purchases approved by the Provost.
Equitably Addressing Student Complaints and/or Grievances
The Student Judicial System Handbook, available on the University website, provides
information on procedures for filing complaints regarding issues such as access for individuals
with disabilities, sexual harassment, rape, complaints against other students, housing violations,
student harassment, complaints regarding faculty and student appeals. Students report to the
Office of Disabilities Services for access for individuals with disabilities. All sexual harassment
complaints are reported to the Title IX Coordinator. Rape reports are directed to five offices: 1)
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University Police Department; 2) Dover Police Department; 3) Counseling Office; 4) Office of
Student Judicial Affairs; and 5) the Office of the Vice President for Student Affairs. Student
Judicial Affairs is the main outlet for students to file complaints against other students for the
violation of their rights. Complaints regarding housing violations and student harassment may be
referred to the Student Judicial Affairs and/or the Residence Hall Judicial Council. Complaints
against faculty are directed first to the faculty member, then to the department chair, and then to
the dean of the college. The Office of the Vice President for Student Affairs is typically the
initial point of contact for student complaints, particularly those that are related to student life. A
complaint is usually answered within 24 hours of being received. If the student complaint is
academic in nature, the matter is referred to the Office of the Provost. The Provost’s Office
provides the procedural form for filing such complaints. Students may appeal some decisions to
the Student Disciplinary Appeals Council.
Student Records
The University has developed and implemented the guidelines identified by FERPA through the
Office of Records and Registration. Each student is given the right to review his/her record, to
amendments of his/her record, and to name disclosures under FERPA. No information is given
regarding the student, even to DSU faculty and staff, unless the person demonstrates a legitimate
academic interest in the student. In addition, every worker in the student service areas must sign
FERPA documents underscoring that they understand what FERPA is about and the implications
of non-compliance. Delaware State University uses Banner, software whose security is trusted by
higher education institutions throughout the country. This database is used for preserving,
maintaining, and reviewing student records. Banner permits only a single login for students
securing access to the students’ record. All student health records and judicial records are
maintained electronically and student health professionals observe strict adherence to HIPPA
guidelines.
The Provost has directed that only advisors, who have been assigned by the chair or dean, have
access to the students’ information, a positive change from when advisors were given access to
students who may have been outside of their immediate department. In this way, advising errors
can be better avoided. Only advisors and chairs of the students’ program of study can view the
student transcript.
The University sends all registered students an annual FERPA notification informing them of
what FERPA is, what rights they have, and where to get more information about the release of
student information by mail and email. During all new student orientation sessions, parents and
students are informed of FERPA and student rights under it. Students are given the opportunity
to complete a FERPA waiver to include disclosure information. The University also makes sure
registration guides, the DSU website, and the course catalog have details about FERPA.
Action Items for Standard 9
 Develop and implement an advisement plan across the University that includes
professional advising based on best practices similar to the College of Business’;
 Evaluate student satisfaction with advising in all departments;
 Continue monitoring college and departmental advising needs and performance.
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Chapter 8: Promoting, Facilitating and Evaluating the Process of Learning
(Standards 10, 11, 12 and 13)
The quality of the learning process at Delaware State University is a responsibility shared by all
members of the campus community. Effective management of the learning environment is
essential to the promotion and evaluation of that learning. Shared governance requires that
faculty have direct jurisdiction over the curriculum and the classroom experience. Thus the
analysis of the quality of faculty is included with the standards that address academic and
extended learning programs. In addition to a broad array of programs that serve the Mission and
the educational goals of the student body, DSU has developed several targeted learning programs
to meet the needs of under prepared and underserved students as well as academically advanced
students.
**********************************************************************
MSCHE Standard 10: Faculty
The institution’s instructional, research, and service programs are devised, developed,
monitored, and supported by qualified professionals.
Delaware State University is in compliance with Standard 10.
Roles and Responsibilities of Faculty
The Delaware State University faculty has primary responsibility for the quality of the
educational program. This is accomplished not simply through the active engagement in
classroom learning activities of a highly qualified faculty, but also through their role as advisors
in academic matters and their willing acceptance of the responsibilities of shared institutional
governance. The Faculty Senate Constitution and Bylaws and the 2010 – 2015 Collective
Bargaining Agreement are the primary resources for published policies on the responsibility and
authority of faculty in academic and governance matters. The Faculty Senate is the main body of
faculty governance with the full faculty approving Senate motions in January and May.
The development and implementation of an academically rigorous and relevant college
curriculum are among the faculty’s most important responsibilities. They propose, evaluate, and
maintain appropriate degree requirements, recommend and evaluate admissions policies, and
govern most aspects of student life directly related to the educational process. Governance begins
at the academic department level with curriculum committees and Faculty Senate department
representatives. Department curriculum committees evaluate requests regarding curricula
changes, approve or reject changes in degree requirements for the discipline, and oversee
development and implementation of new degree programs. Once approved at the department
level, requests are forwarded to the college curriculum committee and are then presented to the
Faculty Senate by the college dean. Senate standing committees, comprised primarily of faculty,
ensure that proposed curricula meet the University’s educational goals and Mission and are
academically rigorous. All curricular changes and degree program additions must be approved
by the Faculty Senate, full faculty, and Provost before their implementation. Graduate programs
are also vetted through the Faculty Senate Graduate Council. New graduate and undergraduate
programs also need the approval of the President and Board of Trustees.
Full-time faculty members hold the rank of professor, associate professor, assistant professor, or
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instructor. According the CBA, Article 12.3, faculty is expected to do the following:
 Demonstrate and maintain professional competence and knowledge of subject matter;
through research or other means of expression appropriate to their discipline;
 Aspire to excellence in teaching by conducting each class in accordance with best
practices in college teaching;
 Advise students regarding their program of study;
 Accept committee assignments at the departmental, college, and university levels;
 Seek opportunities for outreach and service to the larger community.
Faculty Qualifications
The University has an administrative structure and support services to recruit and retain talented
faculty. These structures and supports, along with professional development opportunities, assure
the University’s pursuit of excellence in teaching, research, and public service.
Faculty qualifications are assessed in terms of the expertise needed to address DSU’s diverse
majors, minors, and concentration areas adequately. Highest earned degree in the discipline is the
first consideration in seeking qualified faculty, but the University also considers competence,
capacity, related life/work experience, and professional licensure/certification. Ninety-three
percent of the faculty members have terminal degrees in the discipline for which they have been
hired. DSU uses the PhD, EdD or other doctoral-level degrees as the definition of a "terminal"
degree in most disciplines. However, a Masters of Fine Arts (MFA) is the terminal degree in
areas such as the Theater Arts, Creative Writing, and Visual and Studio Art. Table 8.1 shows the
number of faculty with terminal degrees. A list of faculty members and their degrees can be
found in Appendix 8.1.
Table 8.1: Number of Faculty by Rank with Terminal Degrees
Rank
Total Number
Number Possessing Terminal Degrees
Professor
40
40
Associate Professor
93
93
Assistant Professor
65
62
Instructor
13
4
Criteria for Adjuncts Consistent with that of Full-time Faculty
As of fall 2011 Delaware State University educates 4,178 students served by a total of 211 fulltime and 146 adjunct faculty. Table 8.2 shows the total number of full-time and adjunct faculty
by college. While the number of course sections taught by adjunct faculty (primarily in English
and Mathematics) is noteworthy, the academic departments take several measures to ensure the
criteria for appointment, quality of instruction, supervision, and review of adjunct faculty is
consistent with that of full-time faculty. The University first verifies the credentials of new hires
and provides orientation. Adjuncts are supported with professional development through the
Center for Teaching and Learning. Evidence of the quality of in-class instruction is verified by
departmental observations and student evaluation of teaching. The Vietnam M.B.A. program
utilizes adjunct faculty for foundation courses only.
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Table 8.2: Full and Adjunct Faculty by College, Fall 2011
College
Agriculture and Related Sciences
Arts, Humanities and Social Sciences
College of Business
College of Education, Health and Public Policy
College of Mathematics, Natural Sciences and
Technology

Full-Time Faculty
20
63
29
42
57

Adjunct Faculty
4
58
26
21
31

For the 2009-2010 academic year the student-to-faculty ratio was 14:1. The use of qualified
adjuncts enables DSU to offer an array of majors, minors, and concentration areas. Student
course evaluations for the fall 2010 semester show little difference between the evaluation of
full-time faculty and adjunct faculty. The on-line course evaluation allows students to rate their
instructors on a scale of 1 to 5, with 1 indicating Very Poor, 2- Poor, 3- Fair, 4- Good and 5Very Good. During the fall 2010 semester, with 60% of the students responding, the average
rating for full-time faculty was 4.30 while the average rating for adjunct faculty was 4.27.
Standards and Procedures for Appointment
Each academic department analyzes student enrollment data for their courses as well as the
research priorities of their department, college and the University. The Provost, in conjunction
with the academic deans, determines allocation of vacant faculty lines and new faculty lines in
response to that enrollment data and research needs. Appendix 8.2 indicates the faculty vacancies
created over the last five years. One hundred and nine faculty members were hired to replenish
faculty vacancies. The additional 23 faculty members were hired in response to rising student
enrollments and the creation of new courses and academic programs.
Institutional Support for the Advancement and Development of Faculty
Professional development is supported through a variety of policies and programs that encourage
faculty members to do the following:
 Contribute to the development of new knowledge and to the expansion of understanding
in their academic fields;
 Become more effective teachers and enhance their pedagogy using advanced
technologies;
 Acquire specific skills that enable them to function effectively in the regulatory
environment of contemporary research.
New faculty members attend two orientation sessions, one conducted by the Human Resources
Department and the other jointly organized by the CTL and the Office of the Provost. The CTL’s
principal mission is to improve teaching and learning across all disciplines by creating
opportunities for faculty to strengthen teaching skills through research-based methodologies,
professional development experiences, advanced studies, and assessment practices. The CTL
serves the University faculty by providing the following:




Financial assistance for research through competitive mini-grant awards;
Financial assistance for conference attendance;
Classroom observations and feedback regarding teaching and learning;
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Workshops on teaching, learning, assessment, and related topics.

Financial assistance provided to faculty through the CTL is illustrated in tables 8.3 and 8.4.
Table 8.3: CTL Mini Grant Funding Awarded by Year
Year
2007-08
2008-09
2009-10
2010-11

Funding Awarded
$7,452.24
$7,952.06
$8,272.50
$3,342.90

Number of Awards
5
11
9
5

Funding Awarded
$25,923.11
$21,313.67
$23,258.94
$29,878.60

Number of Awards
17
16
19
28

Table 8.4: CTL Travel Awards by Year
Year
2007-08
2008-09
2009-10
2010-11

Recognizing the increased competition for highly skilled faculty members the CTL, in
collaboration with the DSU ADVANCE Grant1 awardees, chose to participate in a tenure-track
job satisfaction survey in 2009. The Collaborative on Academic Careers in Higher Education
(COACHE) survey was conducted by Harvard Graduate School of Education in the spring of
2009. The survey findings indicate that the experience of DSU faculty was very positive in areas
such as the following:
 The nature of the work overall, especially the way that time is spent as a faculty member;
 The climate of collegiality and support as seen in peer reviews of teaching and research
and supervisor evaluations;
 The ability to balance the demands of both work and home, especially peer support in
child care issues.
The survey also identified a few areas of weakness including lack of clarity in processes, criteria
and expectations; the quality of the facilities and administrative support services; high
expectations for finding funding for research but weak professional assistance in locating grants;
and limitations over choice of courses and course content as well as the quality of undergraduate
students. In response to areas of identified weakness the following actions have been initiated:
 The Faculty Senate’s Teaching Effectiveness Committee (TEC) is currently reviewing
teaching evaluation instruments to provide better feedback for the improvement of
teaching.
 The TEC is currently reviewing and publishing a Teaching Expectations Manual that will
be available to all faculty.
 The Ad-Hoc Promotion and Tenure Review Committee formed in 2010 to address the
issues raised in the COACHE Survey concerning the promotion and tenure process.
 The position of Vice President for Research and Sponsored Programs was created to
provide increased administrative support for grant writing and submission through the
Office of Sponsored Programs.
 The IT Modernization plan includes an Academic Computing Advisory Committee
1

National Science Foundation’s ADVANCE: Increasing the Participation and Advancement of Women in
Academic Science and Engineering Careers grants
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(ACAC) charged to make recommendations for improved technology to enhance
teaching.
Recruitment and enrollment efforts have resulted in higher incoming student high school
GPAs and rising SAT scores. See Table 7.5 on page 51.
Academic support programs developed through Academic Affairs and Academic
Enrichment, such as Project Success, College Advance and Jumpstart, are providing
increased support for at-risk and academically proficient students.

Faculty members are also encouraged to participate in the Faculty Roundtable, a forum initiated
and administered by faculty since 1997. The Roundtable serves as a venue for faculty to
exchange ideas on research, teaching and/or service with their colleagues and the college
community.

Dollars

All full-time faculty members are eligible to apply for both academic enrichment grants and
professional development awards annually in the $3,000 - $6,000 range per unit member. Up to
13% of full-time faculty is also eligible each for merit pay awards, equal to 1% of their annual
base pay, based on their outstanding performance in the areas of professional competence,
professional recognition, and service. Faculty members are also selected by their peers for
$2,500 Excellence Awards in the categories of teaching, research, service, and advising. Article
IX of the Collective Bargaining Agreement also outlines professional development opportunities
regarding sabbatical; leave to attend professional meetings, conferences and speaking
engagements; and short-term travel funds. Figure 8.1 shows the funding made available for
professional development activities through the Professional Development Committee and the
CTL from 2007-2011.
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Travel Funding
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Research Funding

Figure 8.1. Professional development funding, 2007-2011.
Research
As DSU’s tripartite mission blends teaching, research, and service, the Division of Research &
Sponsored Programs (DORSP) was established to administer and manage research, sponsored
programs, outreach, and economic development for the University. The synthesis of teaching and
research is fundamental. The DORSP maintains a balanced and diverse portfolio of basic and
applied research programs that are tied to the undergraduate and graduate programs, coordinates
interdisciplinary funding opportunities among the University's Colleges, and assists in
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transforming research into viable economic opportunities. The Office of Sponsored Programs
(OSP) assists faculty members in a variety of ways: by identifying funding sources; by assisting
with the development of proposals including the development of a budget; processing proposals
including pre-and post-award administration of grants or contract and through review. In
addition, the OSP is an advocate for a campus environment that is conducive to the research
enterprise, and advises the administration on matters of regulatory compliance, internal
sponsorship of scholarly activities, and other related issues. See Appendix 8.3 for a list and brief
description of the research centers that support scholarly research and student learning.
Mentoring
Each academic department organizes new faculty mentoring based on the unique needs of the
individual disciplines. New faculty members are usually assigned mentors by the department
chairperson in collaboration with senior department faculty and in some colleges, CMNST for
examples, mentors from outside DSU. Mentors serve as a resource for new faculty to help them
transition into their faculty roles at DSU. Working with their mentors and department
chairperson, many new faculty members generate individual development plans to lay out a path
to success, including the process toward promotion and tenure. These processes emphasize
DSU’s overall mission as a land-grant institution, stressing teaching, research, and service to the
University and community.
Academic Freedom
A detailed discussion of DSU’s commitment to academic freedom can be found on page 33.
Recognition of Linkages among Teaching, Service and Research
New faculty are advised of their responsibilities regarding promotion and tenure and the
mechanisms in place to support them at the New Faculty Orientation offered each fall by the
CTL and the Office of the Provost. Standards for promotion and tenure are mandated within the
CBA. Departments may vote for higher standards, with the approval of the administration and
the AAUP local chapter. Expectations for faculty scholarship are also clearly communicated
through the CBA Article 8.5 and individual departmental and college standards.
The University Promotion & Tenure Committee (P&T Committee) is constituted so that all
promotion and tenure applications are evaluated by a diverse group of faculty members from
different departments and colleges. This process assures that consistent standards are applied.
As probationary faculty move through the promotion and tenure process, any and all groups or
individuals who recommend against a favorable action are required by the new 2010-2015 CBA
to place on record specific information about the areas in which the candidate failed to meet the
standard. They also must specify what would be required to meet those standards in the next
attempt. The CBA also places specific mentoring responsibility on the department chair when an
application for promotion and/or tenure is unsuccessful.
Promotion and Tenure Statistics
Statistical information provided by the AAUP’s local DSU Chapter reveals that, over the past
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five years, 80% of assistant professors who remain at the University achieve promotion to
associate professor by or before their fifth year in rank. During the same period, 85% of associate
professors earned tenure, either at their current rank or by promotion to professor, by or before
their sixth year of service.
AAUP’s local DSU Chapter also reported that over the past five years the gender and ethnicity
of those achieving promotion and/or tenure have roughly matched the overall composition of the
faculty, with the exception that more women than men have achieved promotion or tenure. This
exception is balanced by the fact that in 2008 74% of the professors holding the rank of professor
and over 60% of those holding rank of associate professor were men. More balanced hiring
practices have resulted in more women than men progressing through the system for promotion
and tenure over the past decade.
Appealing Promotion and Tenure Decisions
As noted above, decisions regarding promotion and tenure now contractually require an explicit
statement at all levels to inform unsuccessful applicants of the areas of weakness in their
portfolios. Applicants, moreover, have the right to meet with various individuals within the
approval process (chairperson, dean, Provost, President) to discuss their applications. A robust
appeal process of University P&T Committee decisions assures that faculty members receive
unbiased consideration. The AAUP’s local DSU chapter also closely monitors the process for
procedural irregularities.
Article 8.9.1 of the CBA outlines three formal opportunities for appeal of promotion and tenure
decisions:
 Individuals may request that the P&T Committee decisions be reviewed by an Ad Hoc
committee with equal power to recommend promotion and/or tenure upon review of all
records. Ad Hoc committee members are appointed by joint decision of the Provost and
Faculty Senate Chair as outlined by the CBA.
 Individuals may request a personal interview with the University President to discuss or
appeal a promotion and/or tenure recommendation before the recommendation is
communicated to the Board of Trustees.
 Individuals may present a formal appeal to the Board of Trustee Educational Policy
Committee (EPC) before the final recommendation is communicated to the Board of
Trustees.
The extent to which these appeals are given serious consideration is indicated by the following
statistics provided by the AAUP’s local DSU chapter. During the past five years, there have been
18 requests for an Ad Hoc committee review of the actions of the University P&T
Committee. The Ad Hoc committee has reversed the decision of the P&T Committee in 20% of
the cases. The President has recommended promotion and/or tenure upon his review (including
appeals) 12% of the time. The EPC has adjudicated nine promotion and/or tenure appeals during
that period. Eight were denied. The ninth was remanded back through the system and ultimately
resolved by a new recommendation for granting tenure based on EPC’s determination that cause
existed for re-evaluation. These levels of overturning P&T decisions prove that a robust system
for considering appeals is in place.
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Assessing Faculty Effectiveness
Delaware State University regularly evaluates the effectiveness of its faculty in accord with
published criteria, regardless of contractual or tenured status. Article XI of the CBA outlines the
procedure for annual evaluation of full-time faculty. The CBA requires the following:
 For purposes of promotion, tenure and/or merit pay each faculty member is evaluated
annually in the areas of teaching, professional growth/recognition, and contributions to
the University and the surrounding community.
 Methods of evaluation include student course evaluations, peer evaluations, classroom
observations, chairperson evaluations, and administrative evaluations.
 After tenure has been achieved, the faculty member is formally evaluated in the abovementioned areas every third year during the spring semester.
 If a tenured faculty member is found deficient in any area, a Performance Improvement
Plan (PIP) is developed and implemented.
 Tenured faculty members are then evaluated annually until all identified deficiencies
have been corrected.
In addition to the university-wide evaluation guidelines, each college and department may
develop additional criteria upon which appointments, reappointments, promotion, and tenure
decisions are made (CBA 8.5.3). The details of the evaluation process may reflect the specificity
and diversity of the faculty appointments and/or the disparity in responsibilities. Even so, in
accord with published criteria, DSU regularly evaluates the effectiveness of all instructors in the
classroom, regardless of their type of appointment through several processes.
Annual reviews. Each May full-time faculty are required to submit to the department
chairperson an annual review of his/her professional activity over the past year. The authority
governing the review of tenure and tenure-track faculty is consistent with 2010-2015 CBA. The
annual report includes information regarding the details of the faculty appointment, a list of
courses taught, efforts to improve teaching effectiveness, attendance and participation at
professional meetings, proposals prepared and/or funded, research projects or other creative
activities started and/or completed, publications, special honors and/or awards, conferences or
workshops attended, graduate student advisement, and university service or public service
activities. The department chairperson reviews the annual report with each faculty member and
uses it as part of the annual faculty evaluation review process. The results of the reviews are used
to determine merit pay and to identify faculty whose performance fails to meet performance
standards. Advice, additional support, or faculty development opportunities may be required.
The annual reviews are compiled and become part of the annual report of the college. Copies of
the annual review and faculty evaluation forms remain in the faculty member’s personnel file in
the respective departmental offices.
Peer review of teaching: The 2010- 2015 CBA requires that formal methods of peer
review are included in teaching evaluation procedures. Peer review of classroom instruction is a
collaborative process between faculty members and is designed to provide additional feedback to
instructors about teaching and learning in the classroom. The process consists of three steps: (1)
a pre-class meeting between the faculty member and peer reviewer to discuss the course, the
course objectives, and the material to be covered during the observation; (2) classroom
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observation of faculty performance; and (3) completion of an evaluation form by the faculty
observer/peer reviewer. The faculty observer may or may not be selected by the faculty member
being reviewed. The results of the review may be utilized as part of the formative review to help
instructors improve teaching and learning in their courses and also may also be utilized as part of
a summative review in the formal reward system used for reappointment, promotion, tenure, or
merit pay decisions.
Post-tenure review: A tenured faculty member is evaluated every three years following
the same procedure as non-tenured faculty. If the results of evaluation are less than satisfactory,
the tenured faculty member is then evaluated annually until the deficiencies have been corrected.
Upon request to the department chairperson or director, any faculty member may be evaluated
during the semester, regardless of whether it falls within the three-year schedule.
Action Items for Standard 10
 Develop a more detailed explanation of and formal recognition for high quality teaching
in the promotion and tenure process;
 Continuously improve the teaching environment, including commitment to facilitating
high-impact teaching practices through professional development, and facilities and
technological improvements.
*********************************************************************
MSCHE Standard 11: Educational Offerings
The institution’s educational offerings display academic content, rigor, and coherence
that are appropriate to its higher education mission. The institution identifies student
learning goals and objectives, including knowledge and skills, for its educational
offerings.
Delaware State University is in compliance with Standard 11.
Rigor of Academic Programs
Delaware State University offers degree programs at the baccalaureate, master’s, and doctoral
levels that are entirely consistent with our institutional Mission and are responsive to state,
regional, national, and international educational needs.
Undergraduate: For the academic year 2010-11, Delaware State University offered 52
undergraduate major programs in 21 departments with an array of concentrations and minor
options. The degree programs are congruent with the University’s Mission in that they offer a
liberal, land-grant, and professional focus. To determine if undergraduate programs have
“sufficient content, rigor and depth” several factors in each program were examined based upon
the 2010 undergraduate catalog including number of credits required and capstone experiences.
Tables 8.5 and 8.6 show the number of credits required in undergraduate programs.
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Table 8.5: Total Number of Credits Required in Undergraduate Major Programs
Minimum Number of Credits
Required in the Major
40 or fewer
41-50
51-60
61-70
70 or more

Number of Undergraduate
Programs with this Requirement
1
8
13
16
12

Table 8.6: Number of Credits Required in Upper-Level Undergraduate Courses
Number of Credits Required
at the 300-400 Level
27-33
34-40
41-47
48-53
54 or more

Number of Undergraduate Programs
with this Requirement
15
9
19
4
3

All undergraduate programs require a senior capstone. Programs maintain their uniqueness by
designing their own senior capstone experience and determining acceptable levels of competence
or alignment with national standards for degree attainment. Some programs require more than
one capstone experience. For instance, the Social Work Program requires a senior seminar
course and a senior capstone course. Other programs such as Consumer Sciences require a senior
capstone course and a senior research course. Table 8.7 depicts the variety of capstone
experiences required in undergraduate programs.
Table 8.7: Number of Undergraduate Programs with Required Senior Capstone Experiences
Type of Capstone
Senior Seminar Course
Senior Research Course
Standardized/Comprehensive Exam
Performance/Presentation/Exhibition
Internship/Field Experience

Number of Programs
19
9
14
3
19

Graduate: Delaware State University offers 31 graduate programs in 15 departments
many of which meet state certification requirements. These programs are congruent with the
University’s Mission in that they include liberal arts and career-focused discipline areas. To
determine if programs have “sufficient content, rigor and depth,” the same two factors were
analyzed based on the 2011-12 graduate catalog. Tables 8.8 and 8.9 show the number of credits
and types of capstone experiences required in graduate programs.
Table 8.8: Total Credits Required in Graduate Program
Minimum Number of Credits
Required for Degree
Fewer than 30
30 – 36
40-48
49-60

Number of Graduate Programs
with this Requirement
1
25
2
6
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Table 8.9: Types of Graduate Capstone Experience Required
Type of Capstone Experience
Senior Seminar/Research Course
Standardized/Comprehensive Exam
Thesis/ Dissertation/Oral Defense
Portfolio
Internship

Number of Programs with this Requirement
9
2
24
1
3

The graduate programs support DSU’s Mission to provide all graduate students with a
meaningful and relevant education in advanced and specialized programs appropriate to master's
and doctoral-level performance in their chosen disciplines or professions. All share the mission
of serving a diverse population with programs that prepare graduates to be productive and
contributing professionals.
Learning Goals
Learning goals are clearly identified in the General Education program as well as in all majors.
Learning goals are communicated to students primarily through course syllabi. The Assessment
Data Collection System (ADCS) was created and designed in order to track student achievement
of learning goals for the purposes of assessment and evaluation of the effectiveness of the
programs. See Chapters 6 and 9 for a more detailed discussion of learning goals and the
assessment of student learning.
Academic Program Review
Delaware State University uses a standard program review procedure to assess program
effectiveness. The Assistant Vice President for Academic Affairs/Institutional Effectiveness, in
collaboration with the department chairperson, selects an external reviewer and an internal
review team. The internal review teams are comprised of University faculty and/or professional
staff personnel from the Program Review Committee. The department chairperson utilizes a
program review manual/template to construct the self-study document. The external and internal
reviewers are supplied with the self-study document prior to on-site visits. In 2007, with the
appointment of a Director of Assessment, the University began a systematic review of all
University programs. Chapters 6 & 9 discuss this process and outcomes in more detail.
Transfer Credits
Applicants who have previously earned 12 or more credits at other accredited higher education
institutions are considered for admission to DSU as transfer students. Otherwise, they may be
considered using their high school credentials. SAT or ACT test scores are required if not
transferring 12 credit hours. Courses with a grade of “C-“or lower are not accepted for transfer
credit. Transfer students must submit a completed application, application fee, official final high
school transcript, and official transcripts from all institutions of higher education attended. Only
applications from students seeking transfer from two-year colleges, four-year colleges, and
universities accredited by their respective regional association are considered. College courses
completed more than 10 years earlier than the intended term of entry are not automatically
accepted for transfer credit. Acceptance of such courses is at the discretion of the department in
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which the equivalent course is offered. Courses to be transferred must be equivalent courses at
DSU and can be given elective credit or generic credit in the subject or evaluated to determine
whether they can be used to meet the requirements of the DSU General Education Program or of
the major program. Credit is not granted for correspondence courses. Students who are actively
on academic probation, suspended, dismissed, or placed on probation for disciplinary reasons at
other institutions are not considered for admission at DSU. Students must be in good standing at
other institutions before being admitted to DSU.
International applicants must submit all documents required to obtain an I-20 form or an
International Student Transfer Form from the institution previously attended. If educated outside
of the continental United States at a non-English speaking institution, transcripts must be
evaluated by the World Education Service (WES), Educational Credential Evaluators (ECE) or
the Association of Collegiate Registrars and Admissions Officers (AACRAO) and forwarded
from the evaluating organization to the Office of Admissions. All academic records must be
converted into their U.S. education equivalents and have a letter grade by a Universityrecognized credential agency to obtain transfer credit for education completed at non-U.S. postsecondary institutions. The Test of English as a Foreign Language (TOEFL) is required.
However, if English is the official language of the country of origin, SAT and/or ACT test scores
may be acceptable for consideration in lieu of TOEFL.
Library Collections and Services
The William C. Jason Library, accessed at http://www.desu.edu/library, provides collections and
resources to support DSU’s educational, research, and public service programs. The library
provides students and the University community with quality information and learner-centered
services 86 hours over the 7-day week. Library users have 24/7 virtual access to the library and
its resources. Student and faculty access and user privileges to adequate and/or appropriate
library collections and services are consistent with the levels and types of degrees offered
through ownership or formal agreements at DSU and other institutions. The library maintains a
balanced collection of print and non-print materials with a growing collection of electronic
databases, e-journals and e-books. The number of these items is shown in Table 8.10.
Table 8.10: Library Collections
Type of Material
Books, periodicals and government documents
Electronic books
Electronic journals and other serials

Number of Items
749,111
56,967
40,683

Additional holdings include a strong collection of microforms, videotapes, and other
audiovisuals. The library maintains special collections in Archives, Black Studies, and
Education. Informational needs are complemented by retrieval of resources via interlibrary loan
(ILL) and document delivery. The library also participates in resource sharing initiatives at the
national, state, and local levels including the Online Computer Library Center (OCLC), public
libraries, Library Very Interested in Sharing (LVIS), and the Tri-State Library Cooperative
(TCLC). The library is also an officially designated partial depository for United States
Government and Delaware publications. In order to provide access to federal government
publications not available in Jason’s depository collection, the library relies on resources
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including the OCLC Interlibrary Loan System and federal agency websites, including the U.S.
Government Printing Office.
Collection Building: The library encourages the active participation of faculty, staff, and
students in building its collection. A suggestion form and an online request form for collection
recommendations are available on the library website. The collection development program
establishes policies and procedures to assure the consistent and logical growth of the collection
in support of the curriculum at DSU. The program pairs a librarian, assigned responsibility for
specific subject areas, with a faculty member to serve as a library liaison to review all
departmental requests for materials. A policy statement for each department guides the selection,
acquisition, and de-selection of resources.
A primary focus of the collection-building program is to expand the quantity and quality of
electronic resources to provide greater access to all users, including distance education users.
This progression to a virtual library has resulted in a record number of databases with full-text
access to journal literature. E-books holdings have increased exponentially over the past five
years, now exceeding 16,280. The library also continues to purchase deep backfiles of academic
data packages.
Jason Library’s website is the gateway to the majority of the library resources, providing access
to the catalog, services, and all electronic resources for faculty, staff, and students. The physical
collection is available to all walk-ins. Due to licensing restrictions access to digital resources is
prohibited for non-affiliated users. Authorized users of licensed databases are authenticated by a
proxy service. To access resources on site, 68 desktops with word processing, spreadsheet
applications, and specific subject programs are available in the library. Patrons with special
needs are assisted by Reference and Public Services.
Table 8.11 indicates the number of classes and students that have received training in the use of
digital resources located in the Library or accessible on-line:
Table 8.11: William Jason Library Access to Digital Sources, 2007-2010
Academic Year
2007-08
2008-09 (Library closed for renovations
fall 2008)
2009-10

Number of Classes
154

Number of Students
2,480

74
135

1,671
2,565

Distance Education. Students enrolled in and faculty teaching online courses have
remote access to an assortment of online library resources including the library's catalog,
electronic databases, full-text electronic journals, and electronic books that support learning at
DSU. Online students and faculty can access the library's resources through the Office of
Distance Education and Learning Technologies’(ODELT) website and Blackboard® without
exiting the system. Help Desk assistance and other computing services are also available to
online learners.
Library Staff. The University employs professional librarians and other skilled staff
sufficient in number and qualifications to provide optimum information services including 17
full-time employees servicing six library departments – Archives, Reference and Public Services,
Government Documents, Serials, Technology, and Technical Services. The seven professional
librarians were trained at institutions accredited by the American Library Association. The
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library nationally recruits the most qualified staff holding the Master of Library Science (MLS),
Master of Information Science (MIS), or other professional information science degrees. While
the master’s degree is recognized as the terminal degree for academic librarians, six librarians
have training beyond the master’s or possess a second master’s degree. The Systems/Technology
Officer is a professional staff member with a master’s degree and is presently pursuing a library
science degree.
Professional librarians have faculty status and serve in non-tenure track positions. They are
governed by policies set forth in Article VIII of the 2010 – 2015 CBA and share in university
governance through representation in the Faculty Senate. Eight of the support staff are governed
by the AAUP and two by Local 1007/AFSCME. Support staff assists in processing new
acquisitions, accessing resources, and maintaining collections. The library paraprofessionals
possess the appropriate credentials to meet job expectations as outlined by the Division of
Human Resources. Of the nine support staff positions currently filled, six hold the bachelor’s
degree and two hold the master’s. Professional and support staff is encouraged to pursue
additional training through formal courses, workshops, conferences, and other educational
opportunities. Funding for professional activities and travel is budgeted through the Professional
Development Fund. Librarians also serve on committees on local and national levels.
Information Services. Reference librarians are available 78 hours per week to assist
students with their research needs. Librarians are responsible for library instruction and
information literacy through class, group or individualized instruction. Librarians discuss
research strategies, show relevant sources, and demonstrate correct use of these resources. Tours
familiarize users with the location of materials and workshops are held on topics such as use of
databases, the online catalog, and general print sources. The "Ask a Librarian" service aids
patrons physically unable to visit the library. Through E-mail Reference librarians answer
questions from anyone with a valid e-mail address, regardless of university affiliation, and 24/7
Virtual Reference allows users to chat in real-time with a librarian. A new electronic service
called MEEBO is a chat room where reference librarians answer questions immediately.
Information Literacy. The Research and Information Literacy Program provides
instruction to promote effective use of library resources and technology. The Library has a
Learner Enhanced Classroom and a Reference Smart Classroom and the professional librarians
have incorporated the Association of College and Research Libraries (ACRL) information
literacy standards into their classes. Since 2009, the library has collaborated closely with the
General Education Program subject-specific classes to integrate information literacy.
Evaluation of Library Services
The collection is continually evaluated based on the library's collection management policy and
against standard bibliographies. Outstanding recommended titles are purchased, titles borrowed
through interlibrary loan are acquired, and journal citations are analyzed to determine additional
journal subscriptions. The discipline-specific accreditation processes verify the collection’s
adequacy with the library consistently receiving good evaluations with no recommendations.
The U.S. Department of Education Grant Performance Report (ED 524B) contains specific
objectives and measures (both quantitative data and data-collection information) regarding a
growing range of information technology-based systems and services for the University library.
These accomplishments allow the Library to reach the distant learner through an upgraded
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management system, Campusguides®, and EZproxy® Server. The librarians have also created
tutorials, such as Digital Dissertations, to explain the use of databases.
Assessment of technology and resource needs for face-to-face and distance education courses are
specified in the Title III grant (CCRAA) for the University Libraries performance report. The
Colleges also incorporate assessments of technology and resource needs in their annual reports.
A SurveyMonkey™ online survey was administered in 2009. In 2011, the librarians designed
and implemented a library assessment plan using CampusGuides® that includes online quizzes
for each class/tutorial.
Action Items for Standard 11




More clearly assess the achievement program learning outcomes through senior capstone
experiences;
Continue to review program curricula for sufficient content, breadth and rigor.
Develop an institutional plan for gathering data regarding graduate school attendance and
completion and current careers of graduates.

*********************************************************************
MSCHE Standard 12: General Education
The institution’s curricula are designed so that students acquire and demonstrate collegelevel proficiency in general education and essential skills, including at least oral and
written communication, scientific and quantitative reasoning, critical analysis and
reasoning, and technological competency.
Delaware State University is in compliance with Standard 12.
General Education Curriculum
A strong and effective general education program is central to fulfilling DSU’s Mission and
Vision. DSU’s General Education Program was re-designed in 1998 and updated in 2009 after
several years of planning and input by all stakeholders. The program emphasizes that graduates
must be equipped with the core skills of effective verbal and written communication and critical
thinking and quantitative reasoning skills. They must know their own society and region and
develop a global perspective with sensitivity to variations of cultural, social, racial, ethnic, moral,
religious and physical diversity. The program recognizes that teaching and learning must
embrace multiple bodies of knowledge, skills, and sensibilities to shape the whole student,
including curiosity about the social and natural worlds, appreciation for the complexities of
knowledge, tolerance for ambiguity, and the capacity for attaining perspective on one's own life
through self-examination and the study of others. The curriculum exposes students to the
multicultural dimensions of the world and, as an HBCU, to the experiences of people of African
descent in particular. DSU also emphasizes study in breadth to encourage students to explore
disciplined inquiry within their major, shedding light on broader issues in their own lives and
enabling them to use their knowledge to render service to humanity.
All undergraduate students are required to successfully complete the common General Education
curriculum consisting of Core Courses, Breadth Areas, Across-the-Curriculum (A-t-C) Learning
Outcomes and a Senior Capstone Experience. The current program requires the completion of 37
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credit hours - 16 credits in the core, 21 credits in the breadth - plus the capstone experience
including:






Core Courses: Courses that all students must complete that are fundamental to all
learning and basic to the Mission of the University including English Composition,
Speech, Lifetime Fitness and Wellness, Global Societies and University Seminar.
Breadth Areas: Required categories of courses that provide the breadth of a liberal
education in the arts, history, literature, other humanities, natural sciences, mathematics,
and social sciences.
Across the Curriculum (A-t-C) Learning Outcomes: Critical concepts that infuse the
general education and major curricula to prepare students to be effective communicators,
critical thinkers, and problem-solvers for the world's pluralistic and global societies.
These critical concepts and outcomes include the following:
o Reading, Speaking, and Listening Across-the-Curriculum (RSL)
o Self-Evaluation and Ethics
o Wellness
o Information Literacy
o Computer Competency
o Writing in the Major (Outside the Capstone)
o Quantitative Reasoning
o African-American Experience
o Multiculturalism
o Critical Thinking/Problem-Solving
o Global Learning
Senior Capstone: A senior-level experience that integrates the elements of general
education and the major program of study. As the culmination of the undergraduate
experience, students demonstrate competence in the body of knowledge, skills, and
attitudes inherent in their major program. Students also show an understanding of the
breadth of knowledge and skills that mastery of general education provides, enabling
them to make "real world" connections to their own and other disciplines. It may take the
form of a senior seminar, internship, or student teaching with a seminar; may be
interdisciplinary; and includes assessment of the general education outcomes.

Advanced Placement Credit. A student entering the University from secondary school
may obtain advanced placement and college credit on the basis of performance on the College
Entrance Examination Board Advanced Placement examinations. A score of three or higher on
any CEEB Advanced Placement examination entitles students to credit for a comparable General
Education courses. The final decision on accepting AP course credits as a substitute for one or
more General Education courses is made by the dean of the appropriate college in consultation
with the General Education Director.
Transfer Credits. All transfer students discuss with their DSU academic advisor whether
specific courses taken at previous institutions qualify for general education credit. The academic
advisor and department chair recommend transfer credit equivalencies. The final decision on
accepting transfer credits as a substitute for one or more general education courses is made by
the General Education Director.
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Initiating Change and Improvement in the General Education Program
Producing graduates who can contribute to Delaware, the nation, and the world requires a
general education program that effectively prepares them for the current environment of global
competition and for future challenges. Effective analysis of the capabilities and achievements of
DSU’s graduates shows that the institution is meeting and exceeding its goals. The primary data
source to support this conclusion is the comprehensive assessment of student outcomes from the
senior capstone courses, gathered across all colleges for several years. This assessment asks
senior capstone instructors to apply a standard rubric of General Education Learning Outcomes
to their students’ work and submit the data to the Assessment Office. The Assessment Data
Collection System (ADCS) was developed in-house in 2010 to simplify the collection and
processing of this data. It facilitates outcome distribution and analysis through its report structure
and is accessible by all capstone instructors, program directors, department chairs, and deans.
Similar data collection systems are currently being instituted for all General Education Acrossthe-Curriculum courses and for the assessment of A-t-C outcomes.
The most comprehensive senior capstone data sets are those gathered from assessments
performed in the academic years 2007-2008 (n = 361 students), 2008-2009 (n = 274 students)
and 2009-2010 (n = 270 students). Analyzing this data is complicated by the fact that datagathering procedures were altered for the academic year 2009-2010. The number and designation
of the rubric outcome categories -- from Proficient / Satisfactory / Unsatisfactory to Advanced /
Proficient / Satisfactory / Unsatisfactory -- were revised based on faculty concerns and to match
rubrics then being developed for the A-t-C courses. This change impacts direct comparisons
among years.
Data is also available from the administration of the Collegiate Learning Assessment (CLA),
given to 100 first-year and graduating seniors in 2008, 2009 and 2011. Students are self-selected
on a first-come, first-served basis until the testing cohort limit is reached. The CLA provides
useful data on how well graduates perform on the real-world tasks.
Senior capstone assessment shows that the vast majority of seniors assessed met or exceeded the
basic level of competence in the General Education learning outcomes included in the
assessment across all colleges and programs. In the three years of data analyzed the largest
number of unacceptable results in any one category was 14.71% for the speaking learning goal in
the spring of 2008 College of Arts, Humanities and Social Sciences assessment category (n =
136). Across all colleges most categories had 5% or less unacceptable scores in all three years
with many having no unacceptable outcomes. This result indicates superior achievement by the
graduates in reaching competence in the General Education Program learning outcomes.
Action Items for Standard 12
 Continue training for department chairs and faculty on the assessment process and use of
Assessment Data Collection System (ADCS);
*********************************************************************
MSCHE Standard 13: Related Educational Activities
The institution’s programs or activities that are characterized by particular content, focus,
location, mode of delivery, or sponsorship meet appropriate standards.
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Delaware State University is in compliance with Standard 13.
Delaware State University has structured academic offerings that are delivered through distance
learning or at locations other than in Dover. These offerings maintain the same academic rigor
and expected student learning outcomes as their classroom-based counterparts on the main
campus.
Basic Skills
Accuplacer® exams in mathematics, reading comprehension, and writing are given to all
freshmen during student orientation to assess initial competency and need. The Testing Office
forwards recommendations to chairs for student enrollment in appropriate courses based on the
scores. Table 8.12 presents the placement data for fall 2010.
Table 8.12: 2010 Freshmen Placement in Mathematics and Composition
Course
Introductory Algebra
College Algebra with supplemental help
College Algebra
College Algebra Honors
Writing Skills Course
English Composition with supplemental lab
English Composition
Honors English Composition

Freshmen Placement
14%
38%
27%
20%
5%
35%
54%
6%

Persistence performance data provides insight into the appropriateness of the placement. Table
8.13 illustrates the progress of students admitted with conditions (Project Success) as compared
to other first-year students in mathematics and writing courses.
Table 8.13: First-Year Students Cohort 2010
Comparison Persistence Data for Regular First-year and Project Success (PS)

Regular
PS

Mathematics
% earning
“C” or better
56%
53%

English Comp I
% earning
“C” or better
77%
86%

Term 1 – Fall
Completed in
Good standing
79%
97%

Regular freshmen N = 812

Term 2
Persistence
Rate to spring
91%
95%

Term 2 - Spring
Completed in
Good standing
83%
92%

Project Success (PS) N=94

That less than 60% of students were earning a C or better in mathematics indicated that the
procedure was not appropriately placing students. This was substantiated by analysis conducted
by the Office of Institutional Research and the Department of Mathematics to examine trends
and factors of student success in college-level mathematics. In fall 2011 the University changed
the course placement used for mathematics to help students be more appropriately assigned. As a
result, over 90% of regularly admitted students were placed in developmental mathematics. An
analysis of 2011-2012 entering students will be conducted to see if the new process impacts the
pass rates in mathematics courses.
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Academic Support
Academic Enrichment houses support services including mentoring, supplemental instruction,
tutoring, placement testing, bridge programs, advising, computer lab participation, academic
survival and study skill courses, and related workshops. Essential to the services are continuous
student identification, intervention, monitoring, and follow-up. Several key programs are
highlighted that support educationally or financially underserved students.
College Student Inventory (CSI). Students complete the College Student Inventory
(CSI). This survey helps predict the likelihood of students leaving, along with their perceptions
of predicted academic difficulty, educational stress, and willingness to receive institutional
assistance. The inventory results correlate with the demographics and entering ability of DSU
students who are primarily first-generation college students. Results are used to counsel
students.
Project Success. Some students who do not meet the regular requirements for admissions
are “accepted with conditions” and required to participate in Project Success. The program has
two summer options: a six-week, residential bridge or a two-week accelerated program. The
intensive summer program permits 5-6 credits to be earned in mathematics and composition.
Project Success continues to provide academic support throughout the entire first year through
mentors, tutoring, and supplemental instruction. A 2.0 cumulative average must be maintained
by the end of the first academic year in order for a student to continue their matriculation.
College Advance. New since fall 2010 College Advance is a learning community based
in the College of Arts, Humanities and Social Sciences working in conjunction with Academic
Enrichment. College Advance currently guides first-generation students in target majors within
the College. These students attend a two-week summer bridge program where they complete two
credits in critical reading and participate in a learning community which links two general
education courses during their first and second semesters. Faculty trained to create learning
community courses and cross-disciplinary integrative assignments coordinate the program.
Students are awarded book vouchers based on academic performance. Between fall 2010 and
spring 2011, the retention rate was 78% for this group. Data from fall 2010 shows that College
Advance students outperform all other first-semester DSU student groups, other than student
athletes.
Early Alert System. Once the semester has begun, an Early Alert System is the first line
of action to identify and support at-risk students. Established in the early 1990’s and digitized in
the spring of 2010, the system enables faculty to forward names and specific problems of
students who are performing poorly and to identify possible causes. In response, Academic
Enrichment contacts the student and offers programs and services to help.
Mentoring. The University’s Mentoring Program and Peer Advisement Leadership
Program seek to create an encouraging and caring environment to support the personal, social,
and intellectual development of the students. Peer mentors assist students, faculty, and staff in
Project Success, College Advance, University Seminars, and in the Staying-on-Course programs.
Peer Advisement Leaders (PALS) aid in the advising, registration, and orientation process yearround and link new students to other support services they may need.
Drop-in Centers. Tutoring, Writing and Computer Lab: Located in the University’s
William C. Jason Library, the Drop-in Tutoring and Writing Centers are well utilized. For the
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academic year 2010-11, the Tutoring Center covered 37 courses with 25 tutors holding 3,700
sessions. Of the 34 students who came to six or more sessions, 81% received a letter grade of
“C” or higher, exceeding the goal of 70%. Since 2007, the number of students tutored has
increased by 256% with the number being tutored by the Writing Center increasing 417%. Use
of the Computer Lab—providing technical assistance and PLATO® for mathematics, reading
and writing—has decreased by about 70% since 1997, partly attributable to more computers
available on campus and more students with their own. The Mathematics Department also
maintains a tutoring laboratory.
Disability Services. The Office of Disabilities offers equitable and sensitive assistance to
students with documented disabilities. An average of 41 students are served per semester. One
goal is to have 60% of students with disabilities maintain a 2.0 GPA in their coursework. The
average GPA for these students was 2.5 from 2004-2008 and 2.7 from 2009-2011. One hundred
and twenty-three students were serviced in this past academic year, a record, with 78% achieving
a 2.0 GPA or better and an average GPA of 2.6. Students are performing well here compared to
the general University population.
Supplemental Instruction (SI). This program offers weekly study sessions to students
taking historically difficult courses. Upper-level students assigned to individual courses attend at
least one class session per week and run supplementary study sessions. Participants meet at least
twice a week with their SI leader and classmates. From fall 2007-spring 2011, 85% of the
students assigned to English supplemental instruction and 65% of those assigned to mathematics
supplemental instruction received a grade of C or higher.
Staying-on-Course. Students who are placed on academic probation are required to
participate in the Staying-on-Course program, designed to promote and encourage academic
skills and behaviors and to reduce the number of students on probation. The program includes
the three-credit “Learning Strategies for Academic Success” course and the one-credit “Stayingon-Course” class. From 2007-2010, the percentage of students who returned to good standing
increased 63% and the number who had been academically suspended and returned to good
standing increased 31%.
Programs Supporting Academically Proficient Students
DSU also provides programs to support academically advanced students and students who have
excelled academically, despite being historically underserved. These include the Jumpstart
Program, the Honors Program, the McNair Scholarship, and the STEM programs such as HBCUUp and SMILE.
Jumpstart Program. Jumpstart is a pre-college summer bridge program created in 1996
to nurture the talents and strengths of advanced students. Candidates identified during the
admissions recruitment process are invited to get a “jumpstart” on their college careers. Students
complete up to nine college-level credit hours during a six-week residential experience, fasttracking their chances of success through leadership and career development. Candidates are
introduced to the rigors of college life and academics and given unique opportunities for personal
and professional growth.
Honors Program. The Honors Program creates and nurtures a community of
academically bright and talented students who are committed to intellectual pursuits. The
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program provides students with special sections of general education and departmental major
courses, interdisciplinary colloquia, and numerous co-curricular events designed to develop
analytical/critical thinking and logical reasoning. Prospective Honors students must have a 3.25
or higher, among other criteria, to be admitted. To earn a Honors Certificate at commencement
and a notation on the official transcript, students must complete a minimum of 18 hours of
Honors credits with a minimum of a “B” per course, maintain an overall cumulative 3.25 GPA
while in the program, present on Honors Day each year after the freshman year, and complete
and defend a senior honors research thesis. Special housing arrangements are also available for
Honors students.
Ronald E. McNair Post Baccalaureate Scholarship Program. This program supports
low-income and first-generation college students who demonstrate strong potential and are
underrepresented in graduate education and doctoral studies. The program guides students
through their undergraduate requirements and assists them in applying to graduate programs.
McNair Scholars gain research skills, acquire knowledge about graduate studies, participate in a
Summer Research Institute, and establish supportive networks of professionals and peers, among
other initiatives. Ninety percent of the current McNair Scholars are on track to complete their
bachelor’s program in three years. Seventy percent of the graduates have enrolled in a master’s
program while 45% have continued on to doctoral studies.
STEM programs. The nationally recognized HBCU-UP is funded by the National
Science Foundation and focuses on enriching students attending HBCUs in the science,
technology, engineering, and mathematics (STEM) disciplines. At DSU, these majors include
biology/forensic biology, chemistry, computer and information sciences, mathematics, and
physics and engineering physics. Another program, the Science and Math Initiative for Learning
Enrichment (SMILE) project, is unique and exclusive to DSU STEM students. It sponsors new
student orientation for STEM majors and a summer STEM Training Camp. It also includes
learning communities for freshmen, paid research positions, and peer mentoring.
Certificate Programs
DSU does not grant certificates. Adult and Continuing Education offers non-credit programs and
courses designed to prepare students to earn certificates awarded by other organizations. Most
education programs prepare students to qualify for State of Delaware Teaching Certificates. The
Aviation Program prepares students for Federal Aviation Administration (FAA) certificates.
Experiential Education
Students may attempt to earn credit by taking CLEP® or Dantes® tests with certain minimum
scores accepted. The nursing program has a well-defined and advertised process for students
with LPN licensure to earn three credits by taking an examination. Waivers (not credit) are
sometimes awarded for previous education that does not translate directly to DSU courses. There
is no University process for earning credit by examination, although the Faculty Senate is
currently revising a proposed policy.
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Course Delivery Modes: Distance Education and Online Education
The Office of Distance Education and Learning Technologies (ODELT) was established in 1999
to facilitate online learning at DSU. The University uses the Blackboard® learning management
system. Three types of courses are offered:
 Web-enhanced courses meet on campus but supplement and facilitate their coursework
via Blackboard®;
 Blended or hybrid courses meet in person for the majority of their classes, but also hold
some online classes and use Blackboard® for supplementary material;
 Online distance education courses meet 100% online through Blackboard®.
Faculty use Blackboard® to enhance their on-campus courses. DSU began offering fully online
courses in fall 2008. A Distance Learning Task Force was created that year to strategically plan
the expansion of distance education, a plan that was presented to the faculty in spring 2009. The
2007 University Strategic Plan refers to distance education in no fewer than five of its strategic
objectives.
Professional development for online instructors. ODELT provides comprehensive
faculty training to achieve competency in the use of the Blackboard® learning management
system. Two staff members conduct basic and advanced workshops and respond to facultyinitiated queries and problems.
While the learning management system is important to the delivery of online instruction,
Blackboard® is not distance education. Teaching online involves preparation of online course
materials and the structuring of relationships, interactions, and approaches very different from
teaching in a campus-based classroom. The ODELT has developed an online training course
based on principles of systematic instructional design to assist faculty in developing and teaching
quality online courses.
Presently $200 is paid per credit for the conversion of a face-to-face course to an online course
the first time it is offered. Thus far the primary focus of the support system has been for
individual faculty members who volunteer to create online courses. Department efforts to create
online academic programs have been limited, but two departments, Education and Sport
Management, are developing online master’s degrees. Once developed these programs will be
submitted to MSCHE in a substantive change request.
Academic quality and integrity of distance education. ODELT modified its policies
during the 2010-2011 academic year to ensure high quality teaching in its online courses. The
Faculty Senate approved a “Quality Assurance Checklist” (Appendix 8.4) identifying 30
essential criteria that online courses must meet in order to be deemed a high-quality course.
Faculty members must affirm compliance with all 30 criteria and one peer in the discipline and
the Director of ODELT verifies compliance before a course may be offered online. In order for
an existing course to be offered online approval is required from the Director of ODELT and the
Provost.
Parity of distance education and face-to-face learning. The CBA specifies that online
courses must conform to the same content as corresponding face-to-face courses. This rule is
enforced by review of the syllabus that accompanies the application for approval of the
conversion of a face-to-face course to an online course. Data comparing student achievement in
face-to-face and online courses are being gathered for analysis.
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Support services for distance students. Thus far, the students enrolled in online
distance education courses have been on-campus students who have access to needed
administrative and support services. For the past year, however, an administrative working group
has been working to ensure that all services are available to online students.
Additional Locations
Delaware State University opened an additional location in the city of Wilmington in 1990 to
extend educational opportunities to the larger Delaware community. In 1992, a partnership
agreement was signed with the Delaware Technical and Community College (Owens campus) in
Sussex County to provide a competitive option to DTCC students completing bachelor degrees
on site through DSU. Table 8.14 contains enrollment data for these locations for the last four
academic years.
Table 8.14: Student Enrollment at Wilmington and Georgetown Locations
Location
Wilmington
Georgetown

2007-08
98 graduate
55 undergraduate
22 graduate
0 undergraduate

2008-09
77 graduate
31 undergraduate
11 graduate
0 undergraduate

2009-10
82 graduate
32 undergraduate
0 graduate
4 undergraduate

2010-11
183 graduate
41 undergraduate
24 graduate
23 undergraduate

Recognizing enrollment declines, institutional support and strategic planning efforts have
resulted in significant increases for 2010-2011. This progress is directly related to findings and
suggestions for improvement based on program reviews of Adult and Continuing Education. The
Middle States Commission on Higher Education has approved an additional location in Hanoi,
Vietnam at which we offer an M.B.A. only. The first graduating class of 43 students earned their
degrees in September 2011.
Adult and Continuing Education
The Office of Adult and Continuing Education (ACE) primarily offers non-credit courses,
professional development, and personal enrichment courses for DSU faculty, staff, students and
the surrounding community. The unit promotes the concepts of life-long learning to help adults
and non-traditional learners meet occupational and professional goals and to fulfill social and
personal enrichment in the areas of workforce development, economic development, and qualityof-life enhancement. In partnership with businesses, industries, and community agencies, ACE
seeks to strengthen the state’s economic, civic, and cultural life.
ACE offerings are developed, approved and periodically updated by reviewing customer
surveys, business/corporation needs, advisory committee suggestions, and by using the “Six
Steps to Continuous Improvement of Student Learning” model based on International
Association of Continuing Education and Training (IACET), American Association for Adult
and Continuing Education (AAACE) and business models. By structure and design, ACE
collaborates with the academic colleges on campus. For example, ACE collaborated with the
College of Education, Health and Public Policy and the College of Business to offer courses for
review and preparation toward certification or workforce skill development in CPR/First Aid,
QuickBooks Training Workshop, and the Camp Wall Street 101 Teacher’s Workshop.
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Instructor assessment of student work includes quizzes, class work, assignments, and attendance.
Every effort is made to track students who have completed relevant courses through their
subsequent certification examinations. Certification results can also be obtained through
professional organization publications.
Program reviews and improvements. A 2008 program review concluded that DSU is
not competitive with Wilmington University (WU) in attracting associate’s degree recipients
from Delaware Technical & Community College (DTCC) for four major reasons:
 WU is cost competitive with DSU;
 WU has many more connected degree programs (articulation agreements);
 WU encourages “dual admission” with DTCC;
 WU offers coursework at convenient locations throughout Delaware, including on-line
courses and programs.
The review also noted that the Wilmington and Georgetown locations need to increase their
program offerings and enrollment to cover operational costs and DSU needs to enhance the
infrastructure for service delivery in areas such as registration, advisement, and student accounts.
Although still lower than WU, DSU has more than doubled its number of connected degrees with
DTCC from 8 in 2008 to 17 in 2011.
A 2010 program review concluded that ACE contributes positively to the University Mission and
that University academic departments are more engaged with ACE than they were in 2008,
basing their decisions on best practices as understood by national organizations and trends.
Multiple improvements have been made based on the program review recommendations:
 A permanent director of ACE was appointed in fall 2011;
 The ACE director is now a member of the Provost’s Council and participates in the
monthly meetings with the academic deans and other division directors;
 The ACE director is working with the University Registrar to include non-credit courses
in Banner and to implement the data tracking system;
 A new B.A. in Integrated Studies was approved by the Board of Trustees in March 2011;
 ACE is seeking to bring adult learners to DSU to complete their undergraduate degrees;
 A collaborative and comprehensive marketing plan is being developed for the two
Delaware locations.
Outreach
Delaware State University engages in a great variety of outreach programs that service the
community and enhance educational offerings in support of our Mission. Examples of outreach
programs would include the Delaware Center for Enterprise Development (DCED) and Small
Business Development Center (SBDC) in the College of Business; the Optical Science Center
for Applied Research in the College of Mathematics, Natural Sciences and Technology; the Very
Special Arts (VSA) and Scholastic Arts programs managed through the Arts Center Gallery,
community health programs sponsored by the Department of Nursing, and the Ethics Resource
Site. Appendix 8.5 offers a detailed description of the multiple cooperative extension programs
run by the Department of Agriculture and Natural Resources.
Action Items for Standard 13
 Thoroughly evaluate the adequacy of the course placement instruments;
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Allocate resources to match demand for academic support programs;
Actively pursue the development of online programs;
Develop a strategic plan, a business plan, and a marketing plan for the additional
locations.
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Chapter 9: Data-Informed Improvements for Student Learning
(Standard 14)
MSCHE Standard 14: Assessment of Student Learning
Assessment of student learning demonstrates that, at graduation, or other appropriate
points, the institution’s students have knowledge, skills, and competencies consistent
with institutional and appropriate higher education goals.
Delaware State University is in compliance with Standard 14.
Student learning is fundamental to Delaware State’s University’s Mission. Clearly articulated
expected student learning outcomes occur at all levels and at different points of the student
experience. Student learning outcomes assessment is mission-driven and essential to the
achievement of the University’s Mission and goals.
Since 2007 DSU has implemented a comprehensive assessment system to evaluate whether the
institution is meeting its mission and goals regarding student learning and in order to
continuously improve the quality of programs. From the identification of learning goals and
targeted outcomes to the establishment of the Assessment Office, the implementation of
WEAVEonline® and the Assessment Data Collection System (ADCS), DSU is continuously
enhancing its ability to assess the effectiveness of its educational programs and the institution.
This chapter describes the processes, measures, support systems, and activities related to the
assessment of student learning. Both direct and indirect data from student learning assessment
and documented outcomes achievement are highlighted. Examples from colleges and units,
including program-specific accreditations, are reported and action steps for strengthening the
collection and use of student learning assessment data are provided. Figure 9.1 depicts this cycle
of goals and outcomes identification, data gathering, analysis, and improvement.
Student learning
goals and targeted
outcomes identified

Changes and
improvements
recommended and
implemented

Targeted outcomes
measures created

Outcomes data
gathered and
analyzed

Figure 9.1. Delaware State University's assessment of student learning cycle.
Learning Goals and Outcomes
Delaware State University’s commitment to student learning begins with the identification of
learning goals and targeted outcomes. The University systematically assesses learning outcomes
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at all levels. The General Education program, major curricula, Honors Program, and Housing
and Residential Education share the determination to prepare DSU graduates to be
 competent communicators;
 effective inquirers, critical thinkers, and problem-solvers able to use appropriate
quantitative and qualitative information;
 ethical, collaborative, and productive citizens of a complex, diverse world;
 independent learners able to integrate knowledge and technology to achieve personal and
professional success.
These goals are developed and supplemented throughout a student’s course of study and are
aligned with additional learning goals in discipline-specific courses.
The development of commonly accepted student learning goals is an ongoing rigorous process
based on periodic re-evaluation of existing goals. Stakeholders review external benchmarks, such
as those developed by professional organizations related to their field of study, and solicit peer
feedback to continuously monitor the efficacy of currently adopted goals and the extent to which
they are aligned with each other.
A survey of department chairs was undertaken in order to learn more about student learning
assessment and to gather information to orient the reconstituted Institutional Effectiveness
Committee. The survey shows that academic departments utilize varied methods to bring faculty
together to review student learning based on program outcomes. Table 9.1 shows that at least
two-thirds of the chairs reported engaging faculty to review student outcomes each semester or
each year. Another 13% of baccalaureate-granting programs bring faculty together to review
student learning outcomes every two years. At the graduate level, however, assessment of
student learning outcomes has not been as consistent. An assessment time-line is being
developed by the Graduate Council, in collaboration with the Assessment Office and the Center
for Teaching and Learning, to correct this situation.
Table 9.1: Periodic Review of Learning Goals and Targeted Outcomes
Question
GE Program
Required Course
Baccalaureate
Degree
Graduate Degree

Never

Every Academic
Year
29%

Every Two
Academic years
13%

Responses

22%

Every
Semester
22%

13%

26%

36%

13%

22

40%

20%

23%

15%

22

22

Alignment of Mission, Learning Goals and Outcomes
Intentional connections among the Mission, learning goals, and targeted outcomes occur at all
levels. The centerpiece of Delaware State’s tripartite mission is to “provide for the people of
Delaware and others who are admitted, meaningful and relevant education that emphasizes both
the liberal and professional aspects of higher education ... with a broad range of programs in
instruction, service, and research...” Three of DSU’s nine Strategic Goals -- academic programs
(I), dynamic research (II), and outreach to underserved populations (III) -- directly relate to the
“tripartite mission.” Each department aligns its mission with the University’s, while maintaining
a specific focus on meeting students’ professional and personal development needs in their
respective disciplines. A review of department mission statements demonstrates these close
linkages.
85

Each program also specifies the alignment of its learning goals and targeted outcomes with the
University learning goals which, in turn, support the University Mission. Course syllabi indicate
how objectives are aligned with program learning goals and outcomes. The Institutional
Effectiveness Committee and academic departments systematically review the mission, goals,
and targeted student learning outcomes of every program to ensure that they are properly aligned
with the University’s Mission and student learning goals and to facilitate the measurement of
student learning.
All of the learning goals and targeted outcomes are entered into the WEAVEonline® system, a
management system that helps facilitate continuous improvement processes in both the academic
and administrative structures, including assessment, planning, accreditation, budgeting, and
institutional priorities. See Appendices 9.2 and 9.3 for sample WEAVEOnline® reports.
Communication of Student Learning Goals
The University communicates student learning goals and targeted outcomes in multiple ways.
The Director of General Education shares general education learning goals through public
forums sponsored by the Assessment Office and Center for Teaching and Learning, the
University catalog, and the DSU website. General education learning outcomes are present in
each Core, Breadth, and Across-the-Curriculum course syllabus. Students, faculty, staff, and
administrators receive information about student learning goals through the governance structure
and well-established practices primarily based at the department or program level. The Academic
Affairs Committee, the General Education Committee, the Honors Council, and the General
Faculty Meeting routinely disseminate information about student learning goals. The college
curriculum committees and the Faculty Senate require that new program and course proposals
include explicit statements regarding student learning outcomes. Faculty and administrators
review university-wide efforts to enhance student learning and development outcomes at the
Faculty Senate and General Faculty meetings.
At the program level, faculty members discuss student learning goals at assessment and planning
meetings and during curriculum revision. Academic departments communicate goals to students
enrolled in their programs during advising meetings and through informational materials. Faculty
members outline learning objectives to students in class and through course syllabi. Data from a
survey of department chairs, seen in Table 9.2, shows that syllabi are the primary mechanism to
communicate course expectations of student learning outcomes. Additional sources such as online homework systems, department guidebooks, or handbooks are also utilized.
Table 9.2: Communication of Course Expectations for Student Learning
Communication Method
Response
Percent
Syllabus
15
100%
On-line homework systems
3
21%
Department guides/handbooks
4
29%
Other
3
21%
The University’s website also communicates goals to the larger community. DSU participates in
the Voluntary System of Accountability (VSA) that produces the College Portrait for review by
prospective students and parents. In this way, faculty, students, and interested community
members develop a deeper understanding of the skills, intellectual rigor, and content that
students are expected to develop as they progress through their program.
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Measuring Student Learning
Since the 2007 Periodic Review the University has put into place a comprehensive system to
meet its institutional goal regarding assessment (Goal VIII). This system measures student
achievement of learning goals and provides feedback for improvement of programs and courses.
Student learning assessment is primarily a programmatic activity managed at the department
level. Programs in business, social work, nursing, dietetics, and teacher education have welldefined plans and procedures for gathering data on student outcomes and use the results for
improvement in order to maintain accreditation. Programs not linked to accrediting bodies
develop their own methodology. Each program is charged with setting desired
benchmarks/targets, analyzing their data, reporting progress to date, and preparing and
implementing plans designed to improve student learning that is being measured. Achievement
of student learning and program goals is documented in a mandatory annual report available to
others through the WEAVEonline® system. Using this medium faculty and staff can see the
extent to which students are reaching prescribed goals.
The Assessment Office and the Center for Teaching and Learning work collaboratively with
faculty members across the institution to encourage and support them in their efforts to design
appropriate strategies for measuring student learning outcomes at the course, program, college
and institution-wide levels and to systematically gather and evaluate information from those
assessments.
When the new General Education Program was implemented in 2009 each program specified
Across-the-Curriculum Outcomes to be demonstrated in their courses and designated specific
courses to be assessed. The General Education Committee is in the process of developing rubrics
to assess the achievement of these goals. The Assessment Data Collection System (ADCS) was
created to facilitate data collection and analysis from these rubrics. Table 9.3 shows the timeline
for the implementation of these rubrics.
Table 9.3: Across-the-Curriculum Outcomes Rubric Implementation
Date
Spring 2010

Fall 2010
Spring 2012
Fall 2012

Spring 2013

Rubric Implementation
Information Literacy
Writing in the Major
Critical Thinking/Problem Solving
Quantitative Reasoning
Oral Communication-Presentation
Global Learning
African-American Experience
Wellness
Oral Communication – Discussion
Self-Evaluation
Listening
Computer Competency

Program-level student learning assessment utilizes multiple measures. Thirty-six and thirty-eight
percent, respectively, of academic department chairs reported that their programs conduct pretest
and exit assessments of student learning (see Table 9.4). Seventy-seven percent of departments
utilize research projects or the capstone course (the modal category) to assess student learning
and 67% engage in comprehensive testing.
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Table 9.4: Types of Assessments of Student Learning
Type of Assessment
Pretest
Exit Assessment
Comprehensive Testing
Portfolio or project exhibition
Performance Assessment
Research project/capstone
Student course evaluation
Other

Response
8
8
15
9
5
17
13
6

Percent
36%
36%
68%
41%
23%
77%
59%
27%

Assessment tools are designed to assess critical program competencies and knowledge in a
comprehensive manner. For example, the Educational Testing Service (ETS) PRAXIS exam for
education students tests students in basic skills, professional knowledge, academic content areas,
other content areas, teaching special populations, and performance assessment. Scores for this
and other national examinations such as the American Chemical Society standardized chemistry
exam and the Didactic Program for Dietetics Graduates Registration Examination are analytical
and permit the programs to pinpoint areas of accomplished performance by students and areas of
needed improvement.
Data entered into the ADCS measures student learning in both the capstone experience and in the
achievement of Across-the-Curriculum outcomes. Some programs use additional systems to
methodically collect data using sophisticated technology platforms. The Professional Education
Unit (PEU) for example, uses TK20® to collect student ratings on assignments, observed
lessons, and other data. TK20® is used to systematically collect data, plan assessments, compare
assessment data against specific outcomes/objectives, and generate detailed reports for the
purposes of compliance, analysis, and program improvement. The Hospitality and Tourism
Management Program uses LiveText® for the same purposes.
Examples of Learning Outcome Assessment by College
College of Education, Health and Public Policy


Education: All undergraduate education students must pass Praxis I before they are
admitted into the program of study. They must pass the Praxis II before starting student
teaching. The Praxis II assessments, together with the mentor teacher and University
supervisor evaluations, ensure that graduates have mastered the learning outcomes of the
education program. Table 9.5 presents data on the Praxis II results for our students on the
2010 Elementary Education Content Knowledge test 5014. Appendix 9.1 contains a
more detailed overview of the Praxis II data.
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Table 9.5: DSU 2011 Praxis II Data, Elementary Education Content Knowledge 5014
Test Category
Language Arts
Mathematics
Social Studies
Science



Institution
Average % Correct
68%
65%
58%
70%

State -Wide
Average % Correct
75%
73%
63%
72%

National
Average % Correct
76%
71%
63%
71%

Nursing: The Department of Nursing reviewed student achievement on standardized
nursing tests including the Health Education Systems, Inc. (HESI) End of Program
Predictor and National League for Nursing Subject Exams. Findings indicated that
students experience difficulties in achieving scores in keeping with the national norms.
Based on these data the decision was made to administer the NLN Maternal Newborn
Exam during the last quarter of the course to provide remediation and supplemental
instruction as needed. A comprehensive learning module was developed. Upon
completion of this module, students then participated in a comprehensive, cumulative
course final that resulted in 100% of the students passing the final exam. Students in this
course were also able to achieve competency in the simulated performance of a core
clinical procedure. These two measures indicated that the students had both knowledge
and skills necessary to provide safe entry-level nursing care for mothers and their
newborn babies.

College of Mathematics, Natural Sciences and Technology


Mathematics: Initiated by the departmental undergraduate curriculum committee, a
decision was made to use the arithmetic component of the Accuplacer and raise the cutscores for the elementary algebra and college-level component of the Accuplacer to more
appropriately assess college readiness for mathematics. This decision was based on five
factors:
o A 58% drop and failure rate for freshman-level introductory college-level
mathematics courses during the fall 2008 semester;
o Students repeating introductory college-level courses numerous times;
o Mathematics instructors’ inability to meet the department syllabus course content
requirements due to time spent on remediation;
o High failure rates on department common final exams;
o Lack of problem-solving and proportional reasoning skill in upper-level mathematics
courses or quantitative reasoning courses.
In particular, the Colleges of Business and Mathematics, Natural Sciences and
Technology have voiced concerns over students lacking mathematical skills necessary for
their programs. Additionally, the Department of Education has numerous students
struggling to pass the PRAXIS I exam, which must be completed for acceptance into the
Teacher Education Program and licensure.
Although the new cut-scores for the arithmetic, elementary algebra, and college-level
mathematics assessments are lower than what Accuplacer® recommends for placement
in college-level mathematics courses, approximately 90% of the fall 2011 freshman class
were placed in the development course, Introduction to Algebra.
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At this time, the Department of Mathematical Sciences is collecting additional data
through surveys, students’ exam performance on common assessments, and tracking
students in subsequent mathematics courses to further assess the viability of placing
students in the developmental course.


Computer Science: The Computer Science program has specified a learning outcome in
which students design, implement, and evaluate a computer-based system. This outcome
has two measures. The first is the level of attainment in each core course based on the
evidence points obtained on assessment instruments. The raw scores are renormalized
onto a scale of 1 to 5, with 1 indicating no mastery, 3 indicating partial mastery and 5
indicating full mastery. The target is that all students perform at least at the 3-level in all
core courses. In 2011 students in three courses, Elements of Computer Programming,
Data Structures and Algorithms I, and Communications and Networking, performed at
the partial mastery of only 67% and the target was not met. The second measure for this
learning outcome is the senior capstone scholarly products and other artifacts. This target
requires students to produce and demonstrate a computer-based system. This target was
met. Appendix 9.2 contains these assessment reports.
Analysis identified two primary areas on which to focus to improve student learning;
student preparedness and engagement in the learning process. The department now
requires first-year students to work in a group of four to six students to develop a game
platform based on loose requirements. The students then present this platform to the
entire department including students and faculty. Second, the department is redesigning
the labs to become gradually more complex as students progress through the foursequence core courses. Third, as part of a long-term plan, the department is redesigning
the curricula to front-load some much-needed courses that address the weaknesses
students have in problem-solving, logic, and mathematics. In order to increase student
engagement with the academic culture, the department is inviting speakers to give
seminars and provide incentives for freshmen to attend the talks. For freshmen, these
activities are tied to their professional development requirements in the University
Seminar. At the end of each semester students are invited to attend the Capstone
presentations in the morning and a department luncheon and underclassmen presentations
in the afternoon. The goal is for these events to motivate and excite students to raise their
academic engagement and become more involved in departmental activities and their
own projects.

College of Arts, Humanities and Social Sciences


Art: Students pursuing a B.A. in Art are required to complete a Senior Capstone
Experience (SCE) in their final semester of study. All academic requirements must be
completed prior to the SCE. The senior experience is divided into three parts: (1) a senior
thesis paper, (2) an exhibition, and (3) a professional portfolio. The SCE assessment
rubric includes ratings on basic skills such as craftsmanship; higher-level thinking skills
including originality, creativity and knowledge of the elements and principles of art; and
presentation skills including interaction and communication. Table 9.6 shows data for the
years 2006-2011.

90

Table 9.6: Studio Art Capstone Learning Outcomes Assessment, 2006-2011
Learning Outcome
Target
Acceptable
Unacceptable
Craftsmanship & skill
12
3
3
Higher-level thinking
10
3
5
Presentation/Communication
9
6
3
N = 18

Concern over student performance in higher-level thinking and
presentation/communication skills resulted in several adjustments to the program.
Students are now required to write reflective essays regarding their work before oral
presentations in studio art classes and they must undertake a brief research paper about an
artist in their field. Since developing the writing component within the curriculum and by
adhering to a consistent format for their minor and major research, and reflective and
final capstone paper, the program has seen a rise in preparedness of the students in
completing the writing part of their capstone.


History: In order to earn a B.A. in History, students must successfully complete a
capstone course which requires undertaking a historical research project, submitting a 1520 page research paper, and orally defending the project. While the capstone course is
only one semester in length, students prepare for their project over their course of study
in the program. In addition to historical survey and upper-level in-depth history courses,
students must also take Introduction to Historical Methods, Themes in World History,
Global Societies, and Historical Methods courses. The Historical Methods course is
designed as a junior-year course to help students identify potential research topics and
start the research process in anticipation of the capstone project. The capstone rubric
includes five categories including research methodology, communication skills, analysis,
identifying major historical trends, and understanding the global context. Combined
ratings on student capstone over the past five years, as seen in Table 9.7, shows that the
majority of students are performing at a proficient or advanced level,

Table 9.7: History Capstone Learning Outcomes Assessment, 2007-2011
Research method
Communication
Analysis
Historical trends
Global context

Advanced
3
3
3
4
4

Proficient
5
6
7
5
5

Satisfactory
5
6
4
6
5

Unsatisfactory
2
0
1
0
1

Number of students assessed = 15


Law Studies Minor: The Law Studies Program was initiated in 2005. Among the
program goals is to achieve an average score of 160, out of a possible 180, on the Law
School Admission Test (LSAT). This goal has not been met so far. Students are assisted
in preparing for the LSAT. DSU is also an administering site for the Law School
Admission Test, a fact that most likely contributes to increases in the number of students
taking the LSAT. Table 9.8 presents data on student performance on the LSAT.
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Table 9.8: DSU LSAT Data, 2007-2011
Year
2007
2008
2009
2010
2011

Number Who
Took LSAT
16
16
23
21
30

Number Who Scored
above 140
3
3
9
7
11

Number Who Scored
above 150
0
0
0
2
1

Average Score for
DSU Seniors
132.9
140.6
139.1
138.5
141.3



Mass Communications: Using information generated by their 2009 program review, the
Department of Mass Communications revised their curriculum in pursuit of accreditation
from the Association for the Council of Educators in Journalism and Mass
Communications (ACEJMC). Several of the more technical or duplicative courses were
consolidated and two new courses in Advertising were added to the Public Relations
sequence. The program was reorganized to include three concentrations. These changes
provide more cross-training in related disciplines. The curriculum revision took place
during the 2009-2010 academic year, passed the Faculty Senate in the spring, and was in
place by fall 2010. This program is on track to have accreditation in place in 2015.



Sociology and Criminal Justice: One of the 16 targeted outcomes for the Criminal
Justice program is to design a scientific research project using criminology or criminal
justice research methods. The related measure requires a research proposal for the
Research Methods Course. The target is that 90% of students will receive a C or better
grade on the research proposal project. In 2010-11 the target was met when 96% received
a “C” or better on the proposal.
Capstone outcome data from 2009 and 2010 indicated the need for a new writing course
to improve the students’ writing skills. A writing course was developed and approved in
May 2011. This course is now required for all new majors entering either the criminal
justice or sociology programs. The impact of this course will be assessed in the capstone.
Appendix 9.3 contains this detailed assessment report.

College of Business


Aviation: A review of student achievement on Private Pilot course final exams and
Federal Aviation Administration (FAA) written exams indicated that a high percentage of
students had difficulty passing the comprehensive final exam and that some students who
successfully completed the course never completed the FAA written exam. As a result,
the Aviation Program made several changes including the following:
o Adding a requirement to all FAA certification courses that students must pass the
FAA written exam to earn a grade higher than a D in the course (2009-2010 academic
year);
o Adding eleven quizzes to the curriculum (in addition to the three Stage Exams and
two final exams required by the FAA) to encourage students to study the required
material on a more regular and consistent basis throughout the semester (2009-2010
academic year);
o Offering the FAA exams on campus through the DSU Office of Testing (2011-2012
academic year).
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Business: The College of Business utilized rubrics in the areas of written and oral
communication and ethical decision-making in 2010 and 2011 to assess student learning
in multiple courses. The expectation was that students perform at a rate of 70%
satisfactory or better. In oral communication the two areas of greatest deficiency were use
of organization and development and documentation of support materials with 29% and
32% performing at an unsatisfactory level. In written communication, weakness was
identified in the areas of ideas development and support where 29% performed at an
unsatisfactory level. Several initiatives were put in place to improve communications
skills. A Managerial Communications course was added in the fall 2010 requiring
students to write reports and cases and to give oral presentations. The Governmental
Accounting course has added an oral presentation. In order to improve writing skills and
student interaction with audiences the Intermediate Accounting Course has adopted the
case studies approach. This will require students to discuss the case and interact with
each other more. Case studies will be introduced in both business law courses to improve
ethical decision-making and reasoning abilities.



Master of Business Administration, Vietnam: In the recently established MBA
program in Vietnam the assessment of learning outcomes is proceeding according to
schedule. The Data Gathering, Analysis, and Interpretation rubric was created by
Assurance of Learning Committee in spring 2010. Results from the assessment rubrics
represent baseline data for the Vietnam program. Assessment of the results will be used
to facilitate continuous improvement of learning.
Preliminary examination of performance using the assessment rubrics indicates that the
Vietnam MBA students’ performance is comparable and superior in some aspects to the
performance of the MBA students in Dover with regard to data analysis. The rubric was
administered in the MBA course Operations Analysis & Management in summer 2011 to
two cohorts in the Vietnam MBA program. A Linear Programming exam question was
used to collect data. This skill will be measured again in the 2012-2013 academic year.
The results are presented in Table 9.9.

Table 9.9: Summer 2011 Vietnam M.B.A. Learning Assessment Data
Learning Objectives
Student identifies relevant quantitative and
qualitative information for the problems in a logical
manner.
Student applies the appropriate concept/techniques
for elements identified.
Student solves the problem correctly.
Student interprets the results and draws the most
appropriate conclusion.
Number of students assessed = 60

Exceeds
Standard

Acceptable

Below
Standard

90%

5%

0%

87%

8%

5%

68%

5%

27%

67%

8%

25%

The capstone project assessment rubric was administered in the fall of 2011 to the first
MBA graduating class from the Vietnam program. The final capstone project report
submitted by students was used to collect the data. The results (see Table 9.10) show that
the students met or exceeded the outcomes, although they showed some weakness in
integrating global and domestic economic and socio-cultural environmental issues.
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Table 9.10: Fall 2011 Vietnam M.B.A. Capstone Assessment Results
Learning Objectives
Students integrate relevant marketing concepts in
solving a major applied managerial problem.
Students integrate relevant financial and strategic
management concepts in solving a major applied
managerial problem.
Students integrate relevant data analysis techniques in
solving a major applied problem.
Students integrate relevant global and domestic
economic and socio-cultural environmental issues.

Exceeds
Standard
60%

Acceptable
32%

Below
Standard
8%

52%

36%

12%

40%

60%

0%

44%

32%

24%

Number of students assessed = 25
College of Agriculture and Related Sciences


Agriculture and Natural Resources: This department measures their undergraduate
students’ achievement of program learning goals through capstone courses. Agriculture
students must complete the Sustainable Agriculture course and Natural Resources majors
must complete Ecosystems. Students earning a Master of Science in Natural Resources
must write a thesis and defend it in an open seminar. Data from 2011 on student
achievement of program learning goals are presented in Table 9.11. Results indicate that
while students are generally performing at a satisfactory level, some support for Natural
Resources students in the areas of data analysis and presentation of arguments is needed.

Table 9.11: Agriculture and Natural Resources Capstone / Thesis Student Achievement
Goal
Excellent
Very Good
B.S. in Agriculture
Agricultural Systems
20%
40%
Sustainable Agriculture
0%
40%
Plants and Animals
13.3%
40%
B.S. in Natural Resources
Ecosystem cycles
0%
25%
Sustainability Analysis
0%
25%
Air, Land and Water
16.67%
33.3%
M.S. in Natural Resources
Design and Analysis
100%
0%
Communication
0%
100%
Project Implementation
100%
0%
Agriculture: Sustainable Agriculture Capstone Course N=15
Natural Resources B.S.: Ecosystems Capstone Course N=3
Natural Resources M.S.: Thesis Defense N=3

Good

Fair

Poor

26.7%
60%
33.3%

13.3%
0%
13.3%

0%
0%
0%

26.7%
60%
33.3%

16.7%
16.7%
16.7%

16.7%
16.7%
0%

0%
0%
0%

0%
0%
0%

0%
0%
0%

Use of Outcomes Assessment to Improve Student Learning
Department chairs indicate that assessment data are utilized in discussions and decisions about
majors, programs, and the University to improve student learning and the quality of their
programs. Table 9.12 reveals that 95% of departments used assessment data to implement
program changes within the last five years. National, state, or other indicators or standards were
used to improve student learning or to implement program change. Following this benchmarking
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concept, 55% of departments indicated utilization of standardized testing to determine the quality
of student preparation for graduate study and professional licensure.
Table 9.12: Change as Result of Analysis of Assessment Data
Response

Percent

20
19

95%
90%

18

86%

11

55%

Changes made within 5 years due directly to assessment data
National, state, or other indicators or standards used by
program to improve student learning outcomes
Changes occurred in program over the last five years due
directly to national, state, or other indicators or standards
Standardized testing utilized to determine quality of student
preparation for graduate study and professional licensure

Some improvements are subtle such as modifying assignments in a capstone course or senior
seminar. Programmatic changes reflecting new trends in the professions may require curriculum
modifications and even the creation of new programs. The annual update of these program
assessment reports will enable DSU to examine the results of ongoing assessment and assist
faculty members in obtaining resources to strengthen their academic programs.
Student Learning Outside the Classroom
Learning occurs both inside and outside the classroom. Field placements, extracurricular
activities, service learning, and research experiences provide supplementary and, in some cases,
unique opportunities to achieve learning goals. Consistent with the University’s mission, many
programs engage students in a variety of co-curricular activities that translate into active
learning. Among these for-credit activities are internships, co-ops, and volunteer services.
Programs incorporate these activities into their curricula and integrate them with their assessment
plans. Examples include disciplines that require clinical practice (aviation, nursing, social work,
didactic program in dietetics, and hospitality and tourism management) and practice teaching
(education).
Housing and Residential Education identified four learning objectives aligned with the
University’s goals and measured these objectives in the Association of College and University
Housing Officers/Educational Benchmarking Institute Resident Study (ACUHO/EBI) as
displayed in Table 9.13.
Table 9.13: ACUHO/EBI Resident Study Learning Outcomes
Learning Outcome
Personal Interactions
Diverse Interactions
Time Management, Problem-Solving
Personal Growth

Mean 2007 (Maximum 7)
5.07
5.01
4.85
5.18

Mean 2011 (Maximum 7)
5.25
5.25
5.05
5.36

As a result of the 2007 findings Housing and Residential Education implemented several
initiatives. Academic programming such as speakers, workshops, and seminars was increased in
residence halls to enhance the academic climate. Resident Assistant (RA) hiring procedures and
training were redesigned to strengthen knowledge and improve capabilities. The ACUHO/EBI
Resident Study was administered again in 2011 to document the efficacy of these initiatives.
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Table 9.13 shows that there were increases in all outcomes and the increases in Diverse
Interactions and Time Management and Problem-Solving are significant.
General Education Learning Goals Assessment
Senior Capstone Assessment. The Senior Capstone is the culminating experience
project undertaken by seniors and reflects the achievement of the goals of both the General
Education and the major programs. In 2007, a rubric was developed to assess multiple general
education learning outcomes in the capstone courses. Figure 9.2 shows the level of achievement
of several University learning goals.
Target
Not Acceptable

Acceptable
Not Applicable

100%

75%
56%
50%

49%
42%

38%

48%
44%

38%
27%

33%

25%
6%

0%

6% 3%

4% 3%

1%

0%
Writing

Critical Thinking

Problem Solving

Quantitative
Reasoning

Figure 9.2. Senior capstone assessment results for select learning goals, 2007-2008.
While the data in Figure 9.2 is satisfactory, a goal was set to move more students from the
“acceptable” to “target” category. Concern over the large number of “not applicable” ratings in
quantitative reasoning was also noted. As a result the University adopted a version of the
American Association of Colleges & Universities VALUE (Valid Assessment of Learning in
Undergraduate Education) Rubric for Quantitative Reasoning and has added it to the Assessment
Data Collection System. The faculty is also working to embed quantitative reasoning more
broadly across the curriculum.
The 2007 capstone data contributed to the 2009 creation of Across-the-Curriculum outcomes that
embed General Education learning goals within courses across the University. Select Across-theCurriculum courses report learning outcomes in the General Education outcomes in the ADCS
system. The 2010 data on Quantitative Reasoning are highlighted in Figure 9.3. The 2010 data
on Writing in the Major and Critical Thinking can be found in Appendix 9.4. The General
Education Committee is analyzing the data from the Across-the-Curriculum rubrics including
these three to identify strengths and weaknesses to inform program enhancement.
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Advanced
Satisfactory
Not Applicable

100

Proficient
Unsatisfactory

Percent

75

50

35
25

22 22
14

36
21 22
13

35
21 21
16

35
26
18
13

42
33
19 21
11
9

22 19
9

0

Figure 9.3. Quantitative reasoning capstone data, 2010.
University-Wide Assessment Tools
While the Assessment Data Collection System seeks to capture data regarding student
performance directly linked to University learning goals and targeted outcomes, DSU also uses
several other direct and indirect measures to assess student learning. Over the past seven years
DSU has used the Collegiate Learning Assessment (CLA), the National Survey of Student
Engagement (NSSE), and the Faculty Survey of Student Engagement (FSSE). The University
also participated in the Wabash National Study of Liberal Arts Education (WNSLAE), a
longitudinal study designed to assess liberal arts education in areas such as critical thinking,
leadership, moral reasoning, and attitudes about diversity.
Collegiate Learning Assessment (CLA). The CLA is a holistic assessment of critical
thinking, analytic reasoning, written communication, and problem solving that directly measures
the first two University learning goals. Students are given performance tasks that present realistic
problems requiring students to analyze complex materials. This assessment is designed to
measure an institution’s contribution, or value-added, to the development of these skills. This
value-added is computed based on students’ SAT/ACT scores using the first-year students as a
control group. The institution can compare its student learning results on the CLA with learning
results at similarly selective institutions. A detailed explanation of the methodology can be found
at http://www.collegiatelearningassessment.org.
DSU has participated in the CLA for four out of the last five academic years. Table 9.14
illustrates that in 2011 seniors’ performance level was “below-expected” except on “Critique and
Argument.” There is concern that these results may not be as meaningful as they might be
because students’ SAT/ACT scores are lower than most participating institutions.
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Table 9.14: DSU Collegiate Learning Assessment Results for 2010-2011
Total CLA Score
Performance Task
Analytic Writing Task
Make-an-Argument
Critique-an-Argument

Performance Level

Value-Added Score

Below
Below
Below
Below
Near

-1.62
-1.60
-1.10
-1.24
-0.49

Value-Added Percentile
Rank
7
6
11
9
29

In order to help faculty develop more meaningful real-world problems to assess these skills, 25
faculty participated in “CLA in the Classroom” training with Wesley College in spring 2011.
National Survey of Student Engagement (NSSE). Although the NSSE is an indirect
measure of student learning, it is one of the most widely used and respected surveys in higher
education. DSU administered the NSSE in 2005, 2008, and 2011. Questions on the NSSE
pertaining to the CLA outcomes such as critical thinking, writing, and using quantitative
information were analyzed. Appendix 9.5 shows student responses to the question, “To what
extent have your experiences at this institution contributed to your knowledge, skills and
personal development in the following areas?”
It is important to note that in 2005 and 2008 between 75% and 78% of the first-year students and
seniors selected “quite a bit” or “very much” on the writing question. Ninety-two percent of the
seniors in 2008 responded “quite a bit” or “very much” to the thinking critically and analytically
question. The combined seniors’ percentage for these two categories on analyzing quantitative
problems jumped from 73% to 87% from 2005 to 2008 reflecting the increased emphasis on
quantitative reasoning in many programs.
Faculty Survey of Student Engagement (FSSE). The Faculty Survey of Student
Engagement was also administered in 2009 to gauge the alignment between faculty and student
perceptions of their writing, critical-thinking and quantitative-reasoning skills. Appendix 9.6
shows that the percentages for “quite a bit” are very similar while the percentages for “some”
and “very much” are quite different. Students are much more likely than faculty to feel that they
are writing clearly and effectively, thinking critically and analytically, and analyzing quantitative
problems. Differential perceptions might be attributed to students reflecting on improvement
over time while faculty members base their opinion on the rubric scores associated with the
related student learning outcomes.
Action items for Standard 14




Maintain ongoing institutional budgetary support, including human capital, to ensure a
continuous, systematic, and coordinated process of conducting student learning outcomes
assessment across all undergraduate and graduate programs;
Continue to improve the use of comprehensive, systematic approaches to student learning
outcomes assessment;
Continue to utilize student learning data to develop action plans for program and student
learning improvement, especially at the graduate level.
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PART III – SUMMARY AND CONCLUSIONS
Chapter 10: Conclusion and Summary of Action Items
When the State College for Colored Students first opened its doors in 1891, the academic roots
of what would later become Delaware State University were already forming. Today, more than
12 decades later, DSU adheres to its land-grant commitment to teaching, research, and outreach
while concurrently transforming itself into a public, comprehensive University that provides a
meaningful and relevant education to guide students to become productive and contributing
citizens. DSU’s portfolio of 52 baccalaureate, 26 masters and five doctoral programs is
strengthened through partnerships and collaborations with other colleges and universities, as well
as with stakeholder organizations throughout the state, nation, and world. Although there have
been shifts in the University’s guiding principles over the years, the core values have always
included a commitment to instilling a sense of value and purpose in the students, to achieving
excellence in a comprehensive range of academic disciplines, and to vigilantly seeking out
solutions for pressing social and scientific issues through research and outreach programs.
An interdisciplinary team of administrators, faculty, staff, students, and trustees actively
participated in this 2012 self-study. This inclusive process invited input and discussion from
multiple constituencies at every level. Faculty and staff-led research groups explored all areas of
the University, affirming broad evidence of institutional compliance with each of the Middle
States Commission of Higher Education’s 14 accreditation Standards.
What resulted from this self-study process is remarkable in light of the multiple transitions in
senior leadership, including three presidents and four provosts in the last five years. Throughout
this self-study timeframe, including this transition period, this self-study demonstrates that DSU
remains true to its Mission and intellectual tradition as an 1890 land-grant university. While
continuing to embrace the principles of student access, opportunity, and a quality teaching and
learning environment, Delaware State University has adapted its curriculum (general education
and disciplines) to strengthen its academic core and foundation. Parlaying the intellectual
aggressiveness of a talented faculty, Delaware State University has blended it academic and
research programs resulting in $23 million in sponsored research funding and a multi-million
dollar National Science Foundation STEM grant. This strategic blending of the academic and
research enterprises has also resulted in institutional strengths in optics, physics, applied
mathematics, movement science, health professions, business, and undergraduate research.
Summary of Action Items
Culture of Accountability and Evidence


Continue to improve assessment of all administrative and academic units to enhance the
delivery of services, improve learning, and maintain institutional integrity by the
following:
o Encouraging all units to embrace and aggressively pursue institutional effectiveness
to measure outcomes and inform decision-making;
o Strengthening the use of program reviews as a key component of continuous
improvement;
o Utilizing student learning data to develop action plans for program and student
learning improvement, especially at the graduate level;
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o Providing resources to improve the institutionalization of data-informed decisionmaking including training and accountability components implemented at the
program and university levels to analyze current practice and justify change;
o Maintaining institutional budgetary support, including human capital, to ensure a
continuous, systematic, and coordinated process of conducting student learning
outcomes assessment across all undergraduate and graduate programs.
Culture of Quality












Continue improvements to IT including budgeting for equipment maintenance,
improvements to the University’s infrastructure, bandwidth and content management
capabilities, and installation of Wi-Fi access on all parts of the campus;
Continue to set priorities for the development of new space, renovations of existing
space, and space allocations within units (colleges, departments, divisional offices) and to
include these in the new Master Facilities Plan and University Strategic Plan;
Continue to improve the teaching and learning environment, including commitment to
facilitating high-impact teaching practices through professional development, facilities
and technological improvements, and a more detailed explanation of and formal
recognition for high-quality teaching in the promotion and tenure process;
Develop and implement an advisement plan that includes professional advising based on
best practices as articulated by the Association of American Colleges and
Universities/Liberal Education and America’s Promise (LEAP);
Thoroughly evaluate the adequacy of the first-year placement instruments;
Allocate resources to match demand for academic support programs;
Continue to review program curricula for sufficient content, breadth and rigor;
Develop a strategic plan, a business plan, and a marketing plan for the additional
locations;
Work with each college to set college enrollment goals in order to continue to grow
overall enrollment strategically and to help guide resource allocations;
Continue training for effective use of Banner modules in student service areas including
launching financial aid literacy planning for returning students and their families.

Culture of Transparency and Open Communication




Continue to improve communications to empower individuals to voice their concerns,
ideas, and suggestions, and to participate meaningfully in decisions that affect the
operation and future of the University, including providing organizational staffing,
responsibilities, and profiles for easy viewing on the web;
Continue to invest in presenting assessment data (other than in the College Portrait) in a
form that is easily accessed and understood by various constituencies so that relevant
stakeholders may easily find and interpret assessment data specific to their
responsibilities and needs.

100
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CO-CHAIRS
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representative
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Professor, Department of Education
Associate Professor, Department of
Biological Sciences
Cynthia Mayo
Alexa Cawley
Professor, Department of Business
Associate Professor, Department of
Administration
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Curriculum and Instruction, Department of Management
Education
Alton Thompson
Kemal Atkins
Provost and Vice President for Academic
Vice President for Student Affairs
Affairs
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Appendix 2.2: Self-Study Research Contributors
Group #1: Supporting Institutional Renewal (Standards 1, 2 and 3)
Steering Committee Liaison:
 Jan Blade, Associate Professor, Department of Sport Science
Co-Chairpersons:
 Leonard Davis, Chairperson/Associate Professor, Department of Biological Sciences
 Vita Pickrum, Assistant Vice President for Development, Institutional Advancement
Office
Members:
 Asgede Hagos, Professor, Department of Mass Communications
 Samuel Hoff, Professor, Department of History, Political Science and Philosophy
 Cheryl Lolley, Assistant Controller, Finance and Administration
 Akwasi Osei, Chairperson, History, Political Science and Philosophy
 Donald Parks, Director, Schwartz Center for the Arts
 Harry Sanchez, Academic Counselor for Student Athletes
 Gwendolyn Scott-Jones, Chairperson, Department of Psychology
 Steve Speed, Director of Airway Science. Department of Aviation
 Sheila Winfrey- Brown, Comptroller, Department of Finance and Administration
Group #2: Organizational Leadership and Decision Making (Standards 4, 5 and 6)
Steering Committee Liaison:
 Marwan Rasamny, Chairperson/ Associate Professor Department of Computer and
Information Sciences
 Bradley Skelcher, Associate Provost
Co-Chairpersons:
 Melissa Harrington, Professor, Department of Biological Sciences
 Frances Rogers, Director of Academic Enrichment/Title III Activity Director
Members:
 Cecil Clark, Director, Office of Clinical and Field Experiences, Department of Education
 Troy Darden, Information Coordinator, College of Agriculture and Related Sciences
 Harry Downes, former Director of DSU Sussex Site, now Chief of Police and Director of
Public Safety
 Dolores Finger-Wright, Associate Professor, Department of Social Work
 Kamillah Lewis, Interim Associate Director of OSLA, Department of Student Affairs
 Lorene Robinson, Director, Alumni Affairs Office
 Lee Streetman, Professor, Department of Sociology
 Stephen Taylor, Director, The Ethics Resource Site; Associate Professor, Department of
History, Political Science and Philosophy
 Nancy Wagner, Director of Community Relations, Institutional Advancement Office
 Aisha Young, Resource Counselor, Financial Aid Office
 Eric Hart, Interim Director of Athletics

Group #3: Discovery and Improvement through Assessment (Standard 7)
Steering Committee Liaisons:
 Alexa Cawley, Associate Professor, Department of History, Political Science and
Philosophy
 Phyllis Edamatsu, Director of Strategic Planning and Institutional Research
 Genevieve Tighe, Assistant Vice President for Academic Affairs/Institutional
Effectiveness
Co-Chairs:
 Cherita Brown, Administrative Assistant, Department of Social Work
 John Rich, Assistant Professor, Department of Psychology
Members:
 Anjan Biswas, Associate Professor, Department of Mathematics
 Sathya Elavarthi, Assistant Professor, Department of Agriculture and Natural Resources
 Christopher Heckscher, Assistant Professor, Department of Agriculture and Natural
Resources
 Thomas Mennella, Assistant Professor, Department of Biology
 Gulnihal Ozbay, Associate Professor, Department of Agriculture and Natural Resources
 Andrea Pettyjohn, Course Developer, Distance Education and Learning Technologies
 Divyesh Raythatha, Assistant Professor, Department of Mass Communications
 Connie Williams, Director, Early Lab School, Department of Education
 Jordin Williams Schaffner, Associate Director, Department of Wellness and Recreation
Group #4: College Access and Opportunities for Students (Standards 8, 9)
Steering Committee Liaison:
 Carolyn Curry, Vice President for Institutional Development
Co-Chairs:
 Erin Hill, Interim Director, Office of Admissions
 Bernadette Ruf , Chairperson, Department of Accounting, Economics and Finance
Members:
 Donald Becker, Chairperson/Associate Professor, Department of Art
 Daytonia Campbell, Senior Secretary, Department of Agriculture and Related Sciences
 Mary R Durk, Coordinator of Reference Services, Jason Library
 Francine Edwards, Assistant Professor, Department of Mass Communications
 Jacquelyn Jones, Associate Director of Outreach, Applied Optics Center
 Raquel Lang, Senior Secretary, Department of Accounting and Finance
 Pegjohngy Moses, Associate Athletic Director, Internal Operations, Department of
Athletics
 Charity Shockley, Director of Annual Fund, Institutional Advancement Office
 Susan West, Associate Professor, Department of History, Political Science and
Philosophy

Group #5: Promoting, Facilitating and Evaluating the Process of Learning
(Standards 10, 11, 12 and 13)
Steering Committee Liaisons:
 Marshall Stevenson, Dean, College of Arts, Humanities and Social Sciences
 Clytrice Watson, Associate Professor, Department of Biological Sciences
 Rebecca Fox-Lykens, Director, Center for Teaching and Learning
Co-Chairs:
 Sabrina McGary, Associate Professor, Department of Biological Sciences
 Kimberley Sudler, Assistant Vice President for Institutional Research
Members:
 Padmini Banerjee, Associate Professor, Department of Psychology
 Peter Cookson, Director, Distance Education and Learning Technologies
 Tamara Crump, Executive Assistant to the President, Office of the President
 Roberta Durrington, Learning Specialist, Department of Athletics
 Joseph Falodun, Associate Professor, Department of Education
 Amystique Harris-Church, Associate Director of Operations, Office of Testing
 Andrew Lloyd, Associate Professor, Department of Biological Sciences
 Pauline Meek, Assistant Director of Counseling, Veterans Affairs, Counseling Office
 Vanessa Nesbit, Senior Management and Budget Analyst, College of Mathematics,
Natural Sciences and Technology
 Lawita Scott-Cheatham, Executive Director of Admissions, Admissions Office
 Gretchen Starling, Assistant Coordinator of Technical Services, Jason Library
 James Whitaker, Director of Testing, Office of Testing
Group #6: Data Informed Improvements for Student Learning (Standard 14)
Steering Committee Liaisons:
 Phyllis Brooks-Collins, Executive Director of the Division of Academic Enrichment
 Jeanel Lofland, Associate Comptroller, Restricted Fund Accounting
 William McIntosh, Professor, Department of Education
 Genevieve Tighe, Assistant Vice President for Academic Affairs/Institutional
Effectiveness
Co-Chairs:
 Terrell Holmes, Registrar, Office of the Registrar


Barbara Fralinger, Assistant Professor, Allied and Public Health Sciences.

Members:
 Bridget Anakwe, Associate Professor, Department of Accounting and Finance
 Fidelis Odun Balogun, Professor, Department of English and Foreign Languages
 Ronald Davis, Reference and Public Services Librarian, Jason Library
 Lisa Dunning, Director, College of Business Advisement Center
 Carol Giesecke, Director of Didactic Program in Dietetics, Department of Human
Ecology
 Jungmi Oh, Assistant Professor, Department of Human Ecology
 Janet Iocono, Executive Director of Student Financial Services, Financial Aid Office






Sandria Johnson, Academic Counselor for Student Athletes, Department of Athletics
Young-Sik Kwak, Interim Dean, College of Business
Sylvia Scheffler, Associate Professor, Department of Nursing
Charmaine Whyte, Technology Analyst, Department of Education

The following groups were also involved in responding to the research questions and provided
data/information to address these standards.
Board of Trustees:
 Claibourne D. Smith, Chairman
 A. Richard Barros
 José F. Echeverri
 Barry M. Granger
 Lois M. Hobbs
 Marvin E. Lawrence
 Matthew Mackie
 Charles S. McDowell
 Wesley E. Perkins
 Bennie L. Smith
 James Stewart
 Leroy A. Tice
 David G. Turner, Vice Chairman
 Calvin T. Wilson II
Administrative Council:
 Harry L. Williams, President
 Alton Thompson, Provost and Vice President for Academic Affairs
 Amir Mohammadi, Executive Vice President for Finance and Administration
 Carolyn Curry, Vice President for Institutional Advancement and Chief of Staff
 Kemal Atkins, Vice President for Student Affairs
 Noureddine Melikechi, Interim Vice President for Research
 Thomas P. Preston, General Counsel
Faculty Senate Members Who Served on Research Groups:
 Charlie Dean Wilson, Associate Professor, Department of Biological Sciences, Chair
 Bridget Anakwe, Associate Professor, Department of Accounting and Finance
 Fidelis Odun Balogun, Professor, Department of English and Foreign Languages
 Padmini Banerjee, Associate Professor, Department of Psychology
 Donald Becker, Chairperson/Associate Professor, Department of Art
 Anjan Biswas, Associate Professor, Department of Mathematics
 Francine Edwards, Assistant Professor, Department of Mass Communications
 Young-Sik Kwak, Interim Dean, College of Business
 Andrew Lloyd, Associate Professor, Department of Biological Sciences
 Sabrina McGary, Associate Professor, Department of Biological Sciences





Jungmi Oh, Assistant Professor, Department of Human Ecology
Bernadette Ruf , Chairperson, Department of Accounting, Economics and Finance
Susan West, Associate Professor, Department of History, Political Science and
Philosophy

Strategic Planning Implementation Committee:
 Bradley Skelcher, Associate Provost, Chair
 Chandra Aleong, Associate Professor, Department of Education
 Constant Beugre, Chair, Department of Management
 Carolyn Curry, Vice President for Institutional Development
 Phyllis Edamatsu, Director of Strategic Planning and Institutional Research
 Nicola Edwards-Omolewa, Assistant Professor, Department of Mathematics
 Denese Lindsey, Vice President, Finance and Administration
 Dennis McIntosh, Associate Research Professor, Department of Agriculture and Natural
Resources
 Candy Young, Associate Athletic Director and Senior Woman Administrator
 Bennie Smith, Member, Board of Trustees
 Gretchen Starling, Assistant Coordinator of Technical Services, William C. Jason Library
 Franklin Meredith, Associate Director, Student Affairs
 Tonia Conley, Program Director, Ronald E. McNair Scholars Program
 Genevieve Tighe, Assistant Vice President for Academic Affairs/Institutional
Effectiveness
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DELAWARE STATE UNIVERSITY
STRATEGIC PLAN
INSTITUTIONAL GOALS FOR FISCAL YEAR 2007 – 2011
Dr. Allen L. Sessoms
President
March 2006
Edited April 2007

Strategic Goals and Objectives for FY 2007-2011
Institutional Goal I: To strengthen and support academic programs to enable
students to reach their career goals
The FY 2007-2011 institutional objectives related to Goal I:
1.1
To continue to improve the quality of teaching and learning in all programs.
1.2
To improve retention and graduation rates by five percent.
1.3
To maintain and seek accreditations and certifications for programs.
1.4
To develop and implement master and doctoral programs that meet societal needs
of diverse populations.
1.5
To continue to build a culture of global awareness through internationalizing the
curriculum and through cooperative relationships with international institutions of
higher education.
1.6
To recruit and retain quality faculty to ensure maintenance of 80 percent faculty
with terminal degrees.
Institutional Goal II: To maintain, support and encourage a dynamic research
program that will foster and increase faculty and student participation
The FY 2007-2011 institutional objectives related to Goal II:
2.1
To increase faculty participation and provide opportunities for students to
participate and enrich their undergraduate experience.
2.2
To increase grant applications and research contracts to acquire $30 million in
research efforts.
2.3
To establish endowed professorships.
2.4
To enhance interdisciplinary research and encourage collaborative research with
other state, regional and national institutions of higher education.
2.5
To provide increased professional development and academic enrichment support
for faculty.
Institutional Goal III: To improve and strengthen outreach efforts to underserved
populations in the state

The FY 2007-2011 institutional objectives related to Goal III:
3.1
To strengthen the University’s commitment to serving its community through
assistance and education.
3.2
To continue to play a key role in economic development in the state.
3.3
To provide leadership in improving K-12 education in Delaware and surrounding
area.
3.4
To strengthen the tripartite 1890 Land-Grant mission programs.
Institutional Goal IV: To improve the quality of life for residential and commuting
students through a comprehensive enrichment program
The FY 2007-2011 institutional objectives related to Goal IV:
4.1
To establish student-centered programs in the residential halls to create a vibrant
living-learning environment.
4.2
To develop strategies to enable commuter students to become more engaged in
non-academic activities.
4.3
To enhance the quality of life for all students through a holistic array of activities,
programs and events.
4.4
To strengthen the University’s competitive edge in intramural and extramural
activities.
4.5
To develop and implement a University-wide retention plan to increase cohort
retention rates and the University’s graduation rate.
Institutional Goal V: To improve and upgrade technology to support the livinglearning environment
The FY 2007-2011 institutional objectives related to Goal V:
5.1
To maintain and enhance technology in the delivery of instruction in the
classroom and through distance education.
5.2
To improve and upgrade the physical environment for instruction.
Institutional Goal VI: To improve external support for the University through
enhanced development and marketing efforts
The FY 2007-2011 institutional objectives related to Goal VI:
6.1
To grow the endowment by an average of five percent per year over a 10-year
period through a strategic investment strategy and increased contributions.
6.2
To increase private giving in the individual, corporate and foundation sectors to
support University needs, particularly in the area of scholarships for the attraction
and retention of students.
6.3
To strengthen and improve public and private support for Delaware State
University by enhancing its reputation to various stakeholders, including
prospective students and their families.
6.4
To build the University’s capacity to communicate its progress to alumni and key
stakeholders, both internally and externally.

6.5

To develop an integrated marketing strategy that strengthens the institution’s
image and identity.

Institutional Goal VII: To ensure the appropriate processes are in place to assure
sustainability, availability and viability for human and fiscal resources
The FY 2007-2011 institutional objectives related to Goal VII:
7.1
To implement the University’s strategic plan through establishing clear
departmental goals and individual performance objectives.
7.2
To formally adopt policies and procedures that ensure adequate systems of
oversight and control.
7.3
To align the budget development and allocation process with institutional
priorities.
7.4
To develop, implement and maintain a University Strategic Technology Plan for
acquisition/implementation, maintenance and training.
7.5
To develop a comprehensive annual program of individual and institutional
renewal that includes professional and systematic improvement.
Institutional Goal VIII: To maintain a systematic and periodic
assessment/evaluation to ensure compliance with requirements for certification and
accreditation
The FY 2007-2011 institutional objectives related to Goal VIII:
8.1
To continue to develop, implement and utilize a comprehensive and integrated
assessment process for institutional effectiveness and student learning outcomes.
8.2
To evaluate assessments throughout all divisions to understand current trends and
impact future decision making.
Institutional Goal IX: To develop and implement an enrollment management plan
that aims to strategically and substantially grow the student population of the
University over the next five years
The FY 2007-2011 institutional objectives related to Goal IX:
9.1
To use external assistance to identify and implement best practices related to
enrollment management and strategies.
9.2
To develop an enrollment management strategy that aims to grow student
enrollment, including graduate students and adult learners.
9.3
To increase graduate student enrollment by 5 percent per year.

Appendix 4.2: 2007 Strategic Plan Assessment Overview
2007 Strategic Plans Action Plans and Steps available in Document Room
C – Complete; I – In-progress; NI – Needs Improvement; D – Deleted
Objective
1.1 To continue to improve the quality
of teaching and learning in all
programs.

1.2 To improve retention and
graduation rates by five percent.

1.3 To maintain and seek
accreditations and certifications for
programs.
1.4 To develop and implement master
and doctoral programs that meet
societal needs of diverse populations.

1.5 To continue to build a culture of
global awareness through
internationalizing the curriculum and
through cooperative relationships
with international institutions of
higher education.

Current Status
C

C for Retention
NI for
Graduation
C

C

C

Comments
 Implemented academic program reviews;
 Implementation of comprehensive assessment of
Student Learning Outcomes through learning goals,
rubrics and ADCS
 Expansion of Center for Teaching and Learning
programs and activities
 Retention rose from 64.1% in 2006-07 to 70.5% in
2010-11, an improvement of 6.4%
 Six-year graduation rate static at 35.5% for 2002
cohort and 34.6% for 2005 cohort
 All accreditations maintained
 Accreditation in Sports Management and Mass
Communication in progress
 Since 2007, 3 new Ph.D. all in STEM including
Applied Chemistry, Neuroscience and Optics);
New Masters including several in STEM such as
Applied Optics, Computer Science and Molecular
and Cell Neuroscience
 New location in Vietnam
 Three international articulation agreements and
other MOUs
 Establishment of DSU Cultural Enrichment
Program with several Chinese universities
 Increases in number of students studying abroad
 Participation in AAC&U Global Learning Initiative
1

Chapter(s)
7, 8, 9

7

6, 9

8, 9

7, 8

1.6 To recruit and retain quality
faculty to ensure maintenance of 80
percent faculty with terminal degrees.
2.1 To increase faculty participation
and provide opportunities for
students to participate and enrich
their undergraduate experience.

2.2 To increase grant applications and
research contracts to acquire $30
million in research efforts.
2.3 To establish endowed
professorships
2.4 To enhance interdisciplinary
research and encourage collaborative
research with other
state, regional, and national
institutions of higher education.

2.5 To provide increased professional
development and academic
enrichment support for faculty.

C

I




Global Learning Rubric implemented
93% of full-time faculty have terminal degrees in
their discipline (fall 2011)






Increases in faculty and student scholarship
SMILE and Project Advance
CIBER
McNair Program offers student research and
graduate school preparation
Revamped Honors Program
Increases in study abroad programs
Steady growth in research funding; $23 million
research grants in one year




I
See 6.1
and 6. 2



Moved to incorporate under 6.1 and 6. 2



Collaboration with University of Delaware
(EPSCoR)
Cognitive psychology research with University of
Delaware
Delaware IH-INBRE
Department of Agriculture and Natural Resources
collaboration with Florida A&M University,
Creighton University, Jackson State University,
Texas A&M University-Corpus Christi; University
of Maryland Eastern Shore; University of
Maryland-College Park; Hampton University,
Oregon State University, Savannah State
University, the University of Miami
Increased professional development funding to
$70,000 from $60,000
Academic enrichment funding at 0.75% of the

I




C




2

8

6, 8

3

8

8

3.1 To strengthen the University’s
commitment to serving its community
through assistance and education.

C







3.2 To continue to play a key role in
economic development in the state.

I






3.3 To provide leadership in
improving K-12 education in
Delaware and surrounding area.

I









unit’s base salaries with a maximum award per
faculty member of $6000 per academic year
Wellness & Recreation Center open to public
Developing Early High School Charter High
School focusing on first-generation students and
STEM
Delaware Center for Enterprise Development
Mobile Entrepreneurial Training Initiative for
underserved populations
College of Agriculture and Related Sciences and
Departments of Social Work and Nursing outreach
programs
Established Center for Health Promotions
Optics Center
College of Business Center for Enterprise
Development Center
recently funded University Center for Economic
Development and Trade funded by the U.S.
Department of Commerce ($500,000)
MOU with Red Clay School District
Participation in Delaware Department of Education
P-20 Council
Center for Teaching and Learning outreach
programs
Outreach to Guidance Counselors
Research Center established in Department of
Education
Established M.A. in Teaching English as a Second
Language serving school districts
Office of Clinical and Field Experiences has
established network of schools for students to
practice teach and conduct internships
3

8

4

8



3.4 To strengthen the tripartite 1890
land-grant mission programs.

C






4.1 To establish student-centered
programs in the residential halls to
create a vibrant living-learning
environment.
4.2 To develop strategies to enable
commuter students to become more
engaged in nonacademic activities.
4.3 To enhance the quality of life for
all students through a holistic array of
activities, programs and events.

I







I

C







4.4 To strengthen the University’s




VSA and Scholastic Arts programs to support arts
in K-12 including support for students with
disabilities
Delaware Enterprise Center
College of Agriculture and Related Sciences
ongoing applied research and outreach programs,
events, and activities as required by 1890 landgrant mission (see Appendix 8.5)
All Colleges require teaching, research, and
outreach
New facility in Wilmington in development at
Kirkwood facility
Honors Program Residence Area
Project Advance Learning Community
SMILE (STEM) Learning Community
Residence Hall programs on health, safety,
academic success, academic support and diversity
Commuter student information session in New
Student Orientation
Lounge space in New Student Center
Constructed new MLK Student Center (2010)
Expanded and enhanced student leadership
development programs (i.e. Student Leadership
Institutes, Leadership Roundtables, Community
service, Speaker Series, Welcome Days).
Wellness and Recreation (i.e. group fitness,
intramurals, student wellness programs, Kickoff to
Wellness, Health Fair)
Concerts (Homecoming, Spring Fling, etc.),
cultural arts programs (plays, poetry)
Career Fairs, internships, student employment
Constructed new Wellness and Recreation Center
4

4, 8

6, 7

7

7, 8

7

competitive edge in intramural and
extramural activities.

4.5 To develop and implement a
University-wide retention plan to
increase cohort retention rates and
the University’s graduation rate.
5.1 To maintain and enhance
technology in the delivery of
instruction in the classroom and
through distance education.

5.2 To improve and upgrade the
physical environment for instruction.

C




C




I






I




6.1 To grow the endowment by an
average of five percent per year over a
10-year period through a strategic
investment strategy and increased
contributions.



C





(2009)
Hired intramural program coordinator
Increased participation in intramural program and
expanded sports including intramural flag football
team competes in off-campus tournaments
Completed University-wide Retention Plan
Reiteration of retention plan currently in
development
Upgrade to Enterprise version of Blackboard
New technologies in classrooms such as “smart”
whiteboards
Establish a high-speed and high-bandwidth
connection to Internet2 via the University of
Delaware
New and upgraded computer labs throughout the
campus including the Library
Optics Research Center Building to be constructed
Music Department lab with state-of-the-art music
studio
New labs and equipment in Mass Communications
Department
Wall Street Trading Center
Created and launched (2007) the DSU Foundation,
Inc.
Retained an investment manager and established
investment guideline policies approved by the
Board of Trustees and the DSU Foundation, Inc.
Completed independent audits (all clean)
Completed a feasibility study to assess campaign
capacity and capability
Created a comprehensive campaign plan, formed a
5

7

4, 8

4, 8

4



6.2 To increase private giving in the
individual, corporate and foundation
sectors to support University needs,
particularly in the area of
scholarships for the attraction and
retention of students.


C







6.3 To strengthen and improve public
and private support for Delaware
State University by enhancing its
reputation to various stakeholders,
including prospective students and
their families.


C


Campaign Steering Committee and began
leadership(quiet) phase in January 2011
National economic crisis and downturn made
endowment growth goal, as written, impossible to
achieve, goal readjusted to recover by 5% over the
reporting period; endowment portfolio grew by 5%
from 2007-2011., 20% from FY10 to FY 11 for a
high of $21.5 million; overall endowment grew by
22% from 2005
Alumni participation rate increased by 21% from
2007-2011with an average gift of $361 (74%
increase)
Faculty and staff giving increased to 35.3% (150%
increase)
Corporate and foundation giving increased to 98
(42% increase) with number of submissions now at
130
Board giving increased to 100%
Increased the number of scholarships awarded from
privately raised funds from under 100 in 2007 to
over 1,000 in 2011 reflecting a $164% increase in
dollars available to award
Implemented a planned giving plan, a donor
relations plan, and established the DSU Foundation
Board of Directors
Obtained and implemented state-of–the-art
technology-based prospect management systems
Increased private dollar support for the University
by growing the annual fund from $1.7 million
(2007) to $2.5 (2011)
Established and implemented plans for community
and government relations resulting in increases in
participation by key stakeholder groups including:
6

4, 7

4, 7







6.4 To build the University’s capacity
to communicate its progress to alumni
and key stakeholders, both internally
and externally.


C

state-funded INSPIRE scholarship bill; new private
grants awarded continuous dialogue with the
Congressional delegation, state legislators and
government officials; and increased participation
by alumni in University initiatives and events, such
as recruitment networks, Fan Centers, and
Homecoming galas
Established a brand identity program and
University logotype, a speakers’ bureau and
messaging strategies to strengthen consistency in
the marketplace
Created the athletic marketing campaigns “Feel the
Sting” and “One Hornet Nation” to increase
revenues
Utilized a variety of assessment tools to gauge
reputational issues in the marketplace and
responded accordingly—one example among many
is the establishment of interactive parent
communications and Spanish recruitment materials;
Assisted in achieving record enrollment, retention
and fundraising goals through targeted
communication strategies
Significantly and strategically increased
communications, including interactive capabilities.
Important tools include desu.edu website overhauls
in 2007, 2008, 2009 and 2012; a revised The Echo
magazine; e-News twice weekly to employees,
students and alumni; ParentBuzz; DSUpdate;
annual Points of Progress; Annual Report to
Donors; creation of an athletics website
dsuhornets.com; The Swarm; social media;
employee forums; and numerous presentations and
interactive events designed to share progress points.
7

5, 7

6.5 To develop an integrated
marketing strategy that strengthens
the institution’s image and identity.


C





7.1 To implement the University’s
strategic plan through establishing
clear departmental goals and
individual performance objectives.


C



7.2 To formally adopt policies and
procedures that ensures adequate
systems of oversight and control.


C


Completed in conjunction with deliverables in 6.3
and 6.4 and 9.2
Established an integrated marketing team that
weekly tracks issues and progress toward this
objective in the areas of news, development,
alumni affairs, government relations, marketing,
athletics, admissions, community affairs, events
and ceremonies, and related college-level events
Routinely assesses efforts and leverages human and
monetary resources for maximum benefit
Enhanced quality of major DSU communications
through a checks and balances system
Working now to strengthen and/or create integrated
strategies at the college level and to enhance
trademark licensing
Academic units utilize Weave online to define
department goals and measurable objectives;
Annual assessments, through annual reports,
determine the status of each department’s
alignment with the University’s strategic goals;
Annual retreats by divisions assess the previous
year’s performance and strategize for the upcoming
year
Creation of position of Associate
Director/Coordinator of Policies and Procedures to
address need to systematically modernize and
update existing policies
Existing policies are being reviewed and updated
into approved style, categorized into one of 11
areas and systematically updated onto University
website
All policies, existing and new, undergo
systematic review process prior to official
8

4, 6, 7

4, 5, 6, 9

5

7.3 To align the budget development
and allocation process with
institutional priorities.


C




7.4 To develop, implement and
maintain a University Strategic
Technology Plan for
acquisition/implementation,maintena
nce and training.


C



7.5 To develop a comprehensive
annual program of individual and
institutional renewal that includes
professional and systematic
improvement.


C

adoption by University General Counsel and
Administrative Council
Budget development is closely tied to the state’s
cycle so University begins its budget revenue
projection phase as soon as the Governor’s
recommended budget is released
Revenue projections, enrollment modeling and
other data are reviewed at multiple stages in
budgeting process and by multiple constituencies
Budget development and priorities at all levels
overseen by the Executive VP for Finance
University is moving toward performance-based
budgeting for the academic programs, overseen by
the Provost and the Executive VP for Finance. A
model for use is the “Delaware Study” with
standards developed by the University of Delaware
IT is defining a strategic replacement plan for the
existing infrastructure needs as well as a five year
computer replacement plan
A comprehensive plan to implement vital Banner
modules is currently in effect, with reports readily
available on progress toward goals
Two internal governing bodies—the Academic
Computing Advisory Committee (ACAC) and the
Administrative Information Management System
(AIMS) guide IT through the modernization of the
existing ERP system as well as address
instructional/classroom technology needs
The Office of Human Resources introduced two
new employee performance appraisal tools
including (1) a managerial appraisal document
exclusively for the use of evaluating managers and
directors within the department and (2)a criteria9

4, 6

4

5, 6, 9



8.1 To continue to develop, implement
and utilize a comprehensive and
integrated assessment process for
institutional effectiveness and student
learning outcomes.
8.2 To evaluate assessments
throughout all divisions to understand
current trends and impact future
decision-making.

9.1 To use external assistance to
identify and implement best practices
related to enrollment management
and strategies.


C

C






C



9.2 To develop an enrollment
management strategy that aims to


C

based job description and performance appraisal,
allowing the person completing the appraisal to rate
the employee on his/her actual performance instead
of using a subjective document that is not specific
to actual duties assigned
Both tools are online for easy access and service
training was conducted by Human Resources on
these two new formats and is on-going
Assessment plans, measures, findings, action plans
and annual reports are recorded in an online
planning and assessment management system

Created Assessment Office
Reconstituted the Institutional Effectiveness
Committee
Implementation of WEAVEOnline and Assessment
Data Collection System (ADCS) to better integrate
assessment with planning
From 2007-2011, utilized an enrollment consulting
firm, The College Board, the National Student
Clearinghouse, the National Research Center for
College and University Admissions (NRCUA),
among other national organizations, to build best
practice models, provide yearly training and to
assess and revise yearly practices;
Staff participated in yearly federal workshops and
financial aid training, including admissions for
international students
The University met its enrollment goals as a result
throughout the period
Established predictive modeling to set yearly goals,
created weekly funnel tracking;
10

6, 8, 9

4, 5, 6, 9

7

7,8

grow student enrollment, including
graduate students and adult learners.

With
NI
for adult learner
component










9.3 To increase graduate student
enrollment by 5 percent per year.

NI





Created, implemented and evaluated yearly
enrollment communication plans
Increased application volume by 70% over the time
period
Assessed admissions and financial aid processes,
staffing and operations and made changes
accordingly to better meet goals
Successfully utilized a price elasticity study to
influence tuition and fees in 2008 and 2009;
Implemented a yearly scholarship leveraging
strategy
Established territory management, a visitor’s center
component and created and implemented strategic
orientations and admissions events to impact yield
Successfully created multiple recovery strategies in
2007-2009 that resulted in record enrollment in
2011, breaking 4,000 for the first time
The new Kirkwood facility planning team is
currently addressing needs of adult learners in its
blueprint
Created the position of Dean of Graduate Studies
Assigned graduate admissions to a counselor in the
admissions office for increased customer service
and processing efficiency
Established criteria for qualifying graduate faculty

11

7

Appendix 4.3: Delaware State University 2003 Vision Statement
Delaware State University will be a diverse, selective teaching, research and service university in
the land-grant tradition, serving the people of the state of Delaware and the region. It will be a
university of first choice for students from the state. It will:
• Excel in the education of undergraduates in the Liberal Arts and in the professional, technical
and scientific development of the workforce.
• Attain a significant educational presence in all three Delaware counties, emphasizing also
services for adult learners and providing for the re-certification needs of professionals.
• Provide an important engine for research and economic development in Delaware, especially in
Kent and Sussex counties.
• Offer an array of master’s and doctoral programs in areas of importance to the social and
economic development of Delaware. Through those programs graduate leaders in areas such as
Education, the Natural, Social and Health-related Sciences and professions, Agriculture, Social
Work, Aviation and Business.
• Develop a community of scholars with talent and expertise that will garner regional and
national recognition.
• Enhance competition in intercollegiate athletics at the NCAA division I level, with an
increasing emphasis on the participation of female student-athletics.
• Develop the arts as an integral part of the University’s programs and cultivate relationships in
the arts across the state and region.
• Continue to build a culture of global awareness through internationally focused teaching and
learning activities and by cultivating collaborative relationships with international programs,
higher education institutions and global communities

Appendix 4.4: DSU Annual Operating Budget Process

Delaware State University Procedure
Title: Annual Operating Budget Process
Related Policies and Procedures: Budget Policy

Background
Delaware State University has a responsibility to submit annually to the Board of Trustees
through the Finance Committee, a balanced operating budget for approval. The University seeks
to integrate all program areas in its budget process so as to give each area an opportunity to
articulate its needs, thus enabling the University to allocate resources most efficiently toward the
overall achievement of its goals. What follows is an outline of the University’s annual operating
budget policy.
Scope
This policy governs budgeting and spending within the unrestricted State appropriated and
University funds hierarchy, and does not in any way govern the expenditure of restricted or
capital project funds. The University’s annual budget shall be formulated to enhance the
institution’s overall vision and strategic plan and shall ensure that all expenditures are supported
by adequate resources.
Procedures
A.

Budget Committee
The Budget Committee is responsible for the preparation of the annual budget including
all budget related increases such as tuition, fees, salaries, meal plans, etc. The
Committee’s budget proposal will be submitted to the President for review and approval.
Following the President’s approval, the Finance Committee will review and approve the
budget and commend it to the full Board for comments and final approval. The Budget
Committee will be composed of the Vice Presidents, University Controller, the Assistant
Vice Presidents for Finance, and the Chair of the Faculty Senate. The Committee will be
chaired by the Vice President for Business and Finance and will meet throughout the
fiscal year based on the budget preparation timeline.
By May 31st of each year, the University will have an approved operating budget. Should
the Board of Trustees fail to approve a budget before June 30th of any year, the operating
budget for the preceding year will become the budget for the upcoming year, with
adjustments made in consideration of the State appropriations. Upon approval of a
budget, the existing budget will be adjusted accordingly.

Budget Policy
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The Office of the Vice President of Business and Finance will be responsible for
preparing for the Board of Trustees a comparison of budget to actual and a projection for
year-end results. These reports will be required both during and at the end of the fiscal
year.

B.

Budget Preparation Timeline
APRIL
JULY

AUGUST

SEPTEMBER
SEPTEMBER/OCTOBER
OCTOBER
NOVEMBER
DECEMBER/JANUARY
JANUARY

JANUARY
FEBRUARY

FEBRUARY
FEBRUARY
FEBRUARY
MARCH
MARCH
APRIL
APRIL
MAY
MAY/JUNE

Budget Policy

State Budget call - Vice President for Business and Finance requests
information from related departments for the compilation of the State
budget request
Budget Committee meets to formulate State Budget Priorities, assess
the University’s accomplishments, set goals for the upcoming fiscal
year, and establish a budget request target for discussion with the
President
Budget Committee meets with the Office of the Provost, Office of
Institutional Research and Office of Advancement on enrollment
targets (FTEs), graduate programs, financial aid discounts scholarships
Discussion with the Office of Management and Budget on State budget
request target
Compilation of state budget request by Business and Finance; review
of state budget request by the Budget Committee
State budget request delivered to the Office of Management and
Budget. Preparation for budget hearings
Budget hearings with Office of Management and Budget
Budget Committee meets to discuss tuition, fees, salary increases, other
expenditure levels, new initiatives, quality maintenance allocation
Governor’s recommended budget is delivered to the General
Assembly. Budget Committee meets to discuss unfunded state budget
request items to be included in University’s operating budget
Vice President of Business and Finance meets with the President to
discuss proposed increases and other budget related items
President’s presentation of proposed increases to the Finance
Committee and the full Board. Business and Finance prepares revenue
estimates.
Preparation for Joint Finance Committee Hearing
Joint Finance Committee Hearing
Vice President for Business and Finance sets departmental budget
ceilings (target) and sends University budget call to departments
Departments budget requests due to Business and Finance
Compilation of proposed budget by Business and Finance
Presentation of proposed budget to the Budget Committee
Presentation of proposed budget to the President
Presentation of proposed budget to the Finance Committee and full
Board for approval
Budget Bill passed/Approval of University Budget

2

C.

Budget Formulation (State Funding)
Each year in early April, the Budget Committee will send a budget call to all departments
requesting input in the formulation of its budget request to the State. Departments must
at that time submit major initiatives with supporting narratives, documentation and cost
estimates for funding.
The Committee will meet in July to discuss and select budget initiatives for
recommendation to the President. The Committee also will assess the University’s
accomplishments, set goals for the upcoming fiscal year, and establish a budget request
target for discussion with the President.

D.

Budget Formulation (Enrollment Based Budget)
The University’s operating budget is formulated utilizing an enrollment-based budget
model. This means that revenues are measured in full-time equivalent (FTE) students.
Expenditures in the operating budget are funded by tuition, fees and related charges to
students, and as such will be driven by changes in enrollment.
Each year in August, the Budget Committee will meet with the Office of the Provost,
Office of Institutional Research and Office of Advancement on enrollment targets,
graduate programs, financial aid discounts – scholarships, including housing allocations
to students.
Enrollment figures will be utilized both to project revenues for the upcoming fiscal year
and also to report under the performance measures requirement in the State’s budget.
Included in the University’s operating budget will be the State’s yearly appropriation.
Based on the goals and priorities outlined in the University’s request to the State, the
University may make accommodations to include all or some of the unfunded items in its
operating budget for any given year.
Each Vice Presidential unit shall be provided a budget ceiling for the upcoming fiscal
year. The Vice Presidents will be responsible for the allocation of funds to their
departments and/or schools.
Each Dean, or Unit Supervisor will have to provide a budget submission to his/her Vice
President for discussion. The Accounting Office will provide assistance in downloading
the current fiscal year’s budget for use in the formulation of the operating budget for each
area. Each Dean or Unit supervisor will be expected to tie his/her budget request with the
following:
a. Department/unit goals and objectives;
b. University’s overall strategic plan
The budget package will include a listing of all employees’ budgeted and actual salaries.
Salaries of all new positions must be fully funded for the fiscal year. The Business and
Finance Department is responsible for maintaining position budgets for all employees,
including fund pools for temporary, adjunct and student employment. All permanent

Budget Policy
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positions created during the fiscal year should be funded through a recurring funding
source.
Budget requests from every department must be submitted to the Department of Business
and Finance by the end of March of each year. Business and Finance will present a
proposed budget to the President for review and approval.
E.

Supervisor’s Responsibility
Each Unit Supervisor and/or Vice President is responsible for the budget assigned to his
unit/department. It is the duty of each responsible party to monitor expenditures to
ensure that the unit/department is operating within its prescribed budget.

F.

Budget Adjustments
The budget of any unit/department can be adjusted during the fiscal year. All
adjustments or reallocations outside a budget category will be reported to the Finance
Committee of the Board of Trustees.

G.

University Contingency Budget
The University must responsibly budget for unforeseen funding requirements that may
come up throughout the year. The contingency reserve budget is the University’s way of
establishing a buffer for a margin of uncertainty. The contingency reserve will be
established under the Office of the Vice President for Business and Finance and will be
allocated by the President.
All departments with vacant positions must indicate their desire to fill these positions
within the upcoming fiscal year, otherwise funding for these positions will be swept and
placed in the University contingency budget line.

H.

Fiscal Year End Closing – Budget Transactions
At the end of the fiscal year, the Department of Business and Finance will close the
budgeted funds. All encumbrances will be reviewed and cleared prior to this procedure.
Funds reserved for encumbrances that were paid directly will be lost. Funds reserved for
legitimate open encumbrances will be carried over into the next budget cycle. Any
expenditure over the encumbered amount will go against current year funds. Excess
funds at the end of a fiscal year will be lost or reverted.
The final day for receipt of bid request will be the first day of April. The University’s
purchase cut-off date will be the end of the third week of May. This cut-off date does not
apply to spending from federal sources. The Purchasing unit will not process any
purchase requisitions after that day; nor will the system allow for the processing of any
purchasing transactions.

Budget Policy
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Budget Policy
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Appendix 4.5
Delaware State University E & G and Tuition Increases
Fiscal Years 2003-2004 and 2010-2011

Fiscal Year

2003-04
2004-05
2005-06
2006-07
2007-08
2008-09
2009-10
2010-11

Delaware E & G
Appropriations
$
$
$
$
$
$
$
$

29,089,905
31,031,362
32,725,661
35,185,967
36,492,165
36,310,678
33,800,589
33,090,200

% Increase Over

% of Delaware
State University
Total E & G

Delaware Resident
Undergraduate
Tuition per Year

% Increase Over

4.03%
6.67%
5.46%
7.52%
3.71%
-0.50%
-6.91%
-2.10%

49.34%
46.75%
45.77%
43.08%
43.62%
43.63%
39.57%
36.75%

$ 4,096
$ 4,756
$ 5,220
$ 5,366
$ 5,366
$ 5,701
$ 5,701
$ 5,901

9.05%
16.11%
9.76%
2.80%
0.00%
6.24%
0.00%
3.51%

APPENDIX 4.6: EEO-6 REPORT
Delaware State University
Employee Trends by IPEDS/EEO Category, Time-Status, and Race
Fall 2007 - Fall 2011
EEO Category
Faculty

Time Status
Full-Time

Race
African-American
Asian
Hispanic
Native American
Native Hawaiian
Non-resident Alien
White
Two or more races
Unknown

Full-Time Total
Part-Time
African-American
Asian
Hispanic
Native American
Native Hawaiian
Non-resident Alien
White
Two or more races
Unknown
Part-Time Total
Faculty Total

Institutional Research and Analysis

2007 2008 2009 2010 2011
73
70
72
71
77
28
26
30
39
38
3
3
4
4
6
4
5
5
4
3
0
0
0
0
0
11
12
0
1
1
67
73
78
75
82
0
0
0
1
1
13
16
1
3
3
199 205 190 198 211
30
49
28
57
58
5
8
6
12
13
1
4
1
2
4
2
0
0
0
1
0
0
0
0
0
0
0
0
1
1
31
59
31
66
64
0
0
0
3
3
0
0
0
4
2
69 120
66 145 146
268 325 256 343 357

01/31/2012

APPENDIX 4.6: EEO-6 REPORT
Delaware State University
Employee Trends by IPEDS/EEO Category, Time-Status, and Race
Fall 2007 - Fall 2011
EEO Category
Executive/Administrative/
Managerial

Time Status

Race

Full-Time

African-American
Asian
Hispanic
Native American
Native Hawaiian
Non-resident Alien
White
Two or more races
Unknown

Full-Time Total
Part-Time
African-American
Asian
Hispanic
Native American
Native Hawaiian
Non-resident Alien
White
Two or more races
Unknown
Part-Time Total
Executive/Administrative/
Managerial Total

Institutional Research and Analysis

2007 2008 2009 2010 2011
29
1
2
0
0
0
16
0
0
48
0
0
0
0
0
0
0
0
0
0

32
3
3
0
0
0
20
0
1
59
1
0
0
0
0
0
0
0
0
1

38
3
2
0
0
0
13
0
0
56
0
0
0
0
0
0
0
0
0
0

40
4
2
0
0
0
12
1
2
61
2
0
0
0
0
0
0
0
0
2

49
2
2
0
0
0
17
1
2
73
0
0
0
0
0
0
0
0
0
0

48

60

56

63

73

01/31/2012

APPENDIX 4.6: EEO-6 REPORT
Delaware State University
Employee Trends by IPEDS/EEO Category, Time-Status, and Race
Fall 2007 - Fall 2011
EEO Category
Professional

Time Status
Full-Time

Race
African-American
Asian
Hispanic
Native American
Native Hawaiian
Non-resident Alien
White
Two or more races
Unknown

Full-Time Total
Part-Time
African-American
Asian
Hispanic
Native American
Native Hawaiian
Non-resident Alien
White
Two or more races
Unknown
Part-Time Total
Professional Total

Institutional Research and Analysis

2007 2008 2009 2010 2011
164 183 192 186 185
7
4
13
8
10
6
8
9
11
9
0
0
0
2
2
0
0
0
0
0
0
4
0
0
0
85
79 103
76
78
0
0
0
3
3
8
6
0
5
4
270 284 317 291 291
9
6
12
20
20
0
1
0
0
1
1
0
0
0
0
0
0
0
1
0
0
0
0
0
0
0
0
0
0
0
2
4
6
7
5
0
0
0
0
0
0
0
0
1
0
12
11
18
29
26
282 295 335 320 317

01/31/2012

APPENDIX 4.6: EEO-6 REPORT
Delaware State University
Employee Trends by IPEDS/EEO Category, Time-Status, and Race
Fall 2007 - Fall 2011
EEO Category
Clerical and Secretarial

Time Status
Full-Time

Race
African-American
Asian
Hispanic
Native American
Native Hawaiian
Non-resident Alien
White
Two or more races
Unknown

Full-Time Total
Part-Time
African-American
Asian
Hispanic
Native American
Native Hawaiian
Non-resident Alien
White
Two or more races
Unknown
Part-Time Total
Clerical and Secretarial Total

Institutional Research and Analysis

2007 2008 2009 2010 2011
37
44
41
41
66
1
2
2
2
3
1
2
2
1
1
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
7
0
11
14
16
0
0
0
0
0
1
13
0
0
0
47
61
56
58
86
1
8
2
5
13
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
1
8
2
5
13
48
69
58
63
99

01/31/2012

APPENDIX 4.6: EEO-6 REPORT
Delaware State University
Employee Trends by IPEDS/EEO Category, Time-Status, and Race
Fall 2007 - Fall 2011
EEO Category
Service Maintenance

Time Status
Full-Time

Race
African-American
Asian
Hispanic
Native American
Native Hawaiian
Non-resident Alien
White
Two or more races
Unknown

Full-Time Total
Part-Time
African-American
Asian
Hispanic
Native American
Native Hawaiian
Non-resident Alien
White
Two or more races
Unknown
Part-Time Total
Service Maintenance Total

Institutional Research and Analysis

2007 2008 2009 2010 2011
51
53
55
61
63
0
0
0
0
0
2
3
3
4
4
0
0
0
0
0
0
0
0
0
0
1
1
0
1
1
5
4
7
6
8
0
0
0
0
1
0
0
0
0
1
59
61
65
72
78
2
3
2
0
1
0
0
0
0
0
0
0
0
0
0
0
0
0
1
0
0
0
0
0
0
0
0
0
0
0
2
2
1
0
0
0
0
0
0
0
0
0
0
0
0
4
5
3
1
1
63
66
68
73
79

01/31/2012

APPENDIX 4.6: EEO-6 REPORT
Delaware State University
Employee Trends by IPEDS/EEO Category, Time-Status, and Race
Fall 2007 - Fall 2011
EEO Category
Skilled Crafts

Time Status
Full-Time

Race
African-American
Asian
Hispanic
Native American
Native Hawaiian
Non-resident Alien
White
Two or more races
Unknown

Full-Time Total
Part-Time
African-American
Asian
Hispanic
Native American
Native Hawaiian
Non-resident Alien
White
Two or more races
Unknown
Part-Time Total
Skilled Crafts Total

Institutional Research and Analysis

2007 2008 2009 2010 2011
15
10
10
9
10
0
0
0
0
0
1
1
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
5
7
7
7
8
0
0
0
0
0
1
0
0
0
0
22
18
17
16
18
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
2
1
1
1
0
0
0
0
0
0
0
0
0
0
0
2
1
1
1
22
20
18
17
19

01/31/2012

APPENDIX 4.6: EEO-6 REPORT
Delaware State University
Employee Trends by IPEDS/EEO Category, Time-Status, and Race
Fall 2007 - Fall 2011
EEO Category
Technical/Paraprofessionals

Time Status
Full-Time

Race
African-American
Asian
Hispanic
Native American
Native Hawaiian
Non-resident Alien
White
Two or more races
Unknown

Full-Time Total
Part-Time
African-American
Asian
Hispanic
Native American
Native Hawaiian
Non-resident Alien
White
Two or more races
Unknown
Part-Time Total
Technical/Paraprofessionals Total
Grand Total

Institutional Research and Analysis

2007 2008 2009 2010 2011
41
27
30
28
7
2
2
1
2
1
1
0
0
0
0
0
0
0
0
0
0
0
0
0
0
5
0
0
0
0
12
10
6
7
4
0
0
0
0
0
3
0
0
0
0
64
39
37
37
12
2
5
3
3
3
0
0
0
0
0
0
1
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
1
3
5
3
0
0
0
0
0
0
0
0
0
0
0
3
9
8
6
3
67
798

48
883

45
836

43
922

15
959

01/31/2012

APPENDIX 4.6: EEO-6 REPORT
Delaware State University
Employee Trends by IPEDS/EEO Category, Time-Status, and Race
Fall 2007 - Fall 2011
EEO Category
Faculty

Time Status
Full-Time

Race
African-American
Asian
Hispanic
Native American
Native Hawaiian
Non-resident Alien
White
Two or more races
Unknown

Full-Time Total
Part-Time
African-American
Asian
Hispanic
Native American
Native Hawaiian
Non-resident Alien
White
Two or more races
Unknown
Part-Time Total
Faculty Total

Institutional Research and Analysis

2007 2008 2009 2010 2011
73
70
72
71
77
28
26
30
39
38
3
3
4
4
6
4
5
5
4
3
0
0
0
0
0
11
12
0
1
1
67
73
78
75
82
0
0
0
1
1
13
16
1
3
3
199 205 190 198 211
30
49
28
57
58
5
8
6
12
13
1
4
1
2
4
2
0
0
0
1
0
0
0
0
0
0
0
0
1
1
31
59
31
66
64
0
0
0
3
3
0
0
0
4
2
69 120
66 145 146
268 325 256 343 357

01/31/2012

APPENDIX 4.6: EEO-6 REPORT
Delaware State University
Employee Trends by IPEDS/EEO Category, Time-Status, and Race
Fall 2007 - Fall 2011
EEO Category
Executive/Administrative/
Managerial

Time Status

Race

Full-Time

African-American
Asian
Hispanic
Native American
Native Hawaiian
Non-resident Alien
White
Two or more races
Unknown

Full-Time Total
Part-Time
African-American
Asian
Hispanic
Native American
Native Hawaiian
Non-resident Alien
White
Two or more races
Unknown
Part-Time Total
Executive/Administrative/
Managerial Total

Institutional Research and Analysis

2007 2008 2009 2010 2011
29
1
2
0
0
0
16
0
0
48
0
0
0
0
0
0
0
0
0
0

32
3
3
0
0
0
20
0
1
59
1
0
0
0
0
0
0
0
0
1

38
3
2
0
0
0
13
0
0
56
0
0
0
0
0
0
0
0
0
0

40
4
2
0
0
0
12
1
2
61
2
0
0
0
0
0
0
0
0
2

49
2
2
0
0
0
17
1
2
73
0
0
0
0
0
0
0
0
0
0

48

60

56

63

73

01/31/2012

APPENDIX 4.6: EEO-6 REPORT
Delaware State University
Employee Trends by IPEDS/EEO Category, Time-Status, and Race
Fall 2007 - Fall 2011
EEO Category
Professional

Time Status
Full-Time

Race
African-American
Asian
Hispanic
Native American
Native Hawaiian
Non-resident Alien
White
Two or more races
Unknown

Full-Time Total
Part-Time
African-American
Asian
Hispanic
Native American
Native Hawaiian
Non-resident Alien
White
Two or more races
Unknown
Part-Time Total
Professional Total

Institutional Research and Analysis

2007 2008 2009 2010 2011
164 183 192 186 185
7
4
13
8
10
6
8
9
11
9
0
0
0
2
2
0
0
0
0
0
0
4
0
0
0
85
79 103
76
78
0
0
0
3
3
8
6
0
5
4
270 284 317 291 291
9
6
12
20
20
0
1
0
0
1
1
0
0
0
0
0
0
0
1
0
0
0
0
0
0
0
0
0
0
0
2
4
6
7
5
0
0
0
0
0
0
0
0
1
0
12
11
18
29
26
282 295 335 320 317

01/31/2012

APPENDIX 4.6: EEO-6 REPORT
Delaware State University
Employee Trends by IPEDS/EEO Category, Time-Status, and Race
Fall 2007 - Fall 2011
EEO Category
Clerical and Secretarial

Time Status
Full-Time

Race
African-American
Asian
Hispanic
Native American
Native Hawaiian
Non-resident Alien
White
Two or more races
Unknown

Full-Time Total
Part-Time
African-American
Asian
Hispanic
Native American
Native Hawaiian
Non-resident Alien
White
Two or more races
Unknown
Part-Time Total
Clerical and Secretarial Total

Institutional Research and Analysis

2007 2008 2009 2010 2011
37
44
41
41
66
1
2
2
2
3
1
2
2
1
1
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
7
0
11
14
16
0
0
0
0
0
1
13
0
0
0
47
61
56
58
86
1
8
2
5
13
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
1
8
2
5
13
48
69
58
63
99

01/31/2012

APPENDIX 4.6: EEO-6 REPORT
Delaware State University
Employee Trends by IPEDS/EEO Category, Time-Status, and Race
Fall 2007 - Fall 2011
EEO Category
Service Maintenance

Time Status
Full-Time

Race
African-American
Asian
Hispanic
Native American
Native Hawaiian
Non-resident Alien
White
Two or more races
Unknown

Full-Time Total
Part-Time
African-American
Asian
Hispanic
Native American
Native Hawaiian
Non-resident Alien
White
Two or more races
Unknown
Part-Time Total
Service Maintenance Total

Institutional Research and Analysis

2007 2008 2009 2010 2011
51
53
55
61
63
0
0
0
0
0
2
3
3
4
4
0
0
0
0
0
0
0
0
0
0
1
1
0
1
1
5
4
7
6
8
0
0
0
0
1
0
0
0
0
1
59
61
65
72
78
2
3
2
0
1
0
0
0
0
0
0
0
0
0
0
0
0
0
1
0
0
0
0
0
0
0
0
0
0
0
2
2
1
0
0
0
0
0
0
0
0
0
0
0
0
4
5
3
1
1
63
66
68
73
79

01/31/2012

APPENDIX 4.6: EEO-6 REPORT
Delaware State University
Employee Trends by IPEDS/EEO Category, Time-Status, and Race
Fall 2007 - Fall 2011
EEO Category
Skilled Crafts

Time Status
Full-Time

Race
African-American
Asian
Hispanic
Native American
Native Hawaiian
Non-resident Alien
White
Two or more races
Unknown

Full-Time Total
Part-Time
African-American
Asian
Hispanic
Native American
Native Hawaiian
Non-resident Alien
White
Two or more races
Unknown
Part-Time Total
Skilled Crafts Total

Institutional Research and Analysis

2007 2008 2009 2010 2011
15
10
10
9
10
0
0
0
0
0
1
1
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
5
7
7
7
8
0
0
0
0
0
1
0
0
0
0
22
18
17
16
18
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
2
1
1
1
0
0
0
0
0
0
0
0
0
0
0
2
1
1
1
22
20
18
17
19

01/31/2012

APPENDIX 4.6: EEO-6 REPORT
Delaware State University
Employee Trends by IPEDS/EEO Category, Time-Status, and Race
Fall 2007 - Fall 2011
EEO Category
Technical/Paraprofessionals

Time Status
Full-Time

Race
African-American
Asian
Hispanic
Native American
Native Hawaiian
Non-resident Alien
White
Two or more races
Unknown

Full-Time Total
Part-Time
African-American
Asian
Hispanic
Native American
Native Hawaiian
Non-resident Alien
White
Two or more races
Unknown
Part-Time Total
Technical/Paraprofessionals Total
Grand Total

Institutional Research and Analysis

2007 2008 2009 2010 2011
41
27
30
28
7
2
2
1
2
1
1
0
0
0
0
0
0
0
0
0
0
0
0
0
0
5
0
0
0
0
12
10
6
7
4
0
0
0
0
0
3
0
0
0
0
64
39
37
37
12
2
5
3
3
3
0
0
0
0
0
0
1
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
1
3
5
3
0
0
0
0
0
0
0
0
0
0
0
3
9
8
6
3
67
798

48
883

45
836

43
922

15
959

01/31/2012

APPENDIX 5.1: ORGANIZATIONAL CHART

Board of Trustees

PRESIDENT

General Counsel

Administrative Council

University Auditor

Executive Vice President of Finance &
Administration / University Treasurer

Consulting VP Bus. Affair

Controller
Asst. Controller
Disbursement Banking Serv.
Sen. Assoc. Controller
Restricted Accounting

Interim Exec. Dir of
Operations
Architect
Dir. of Planning
& Constr.

Asst. VP Institutional
Research & Analysis

Assoc. VP for IT
Exec. Dir. Aux. Services
& Dining Services*

Dir. of Facilities
International Affairs

Assoc. Controller
Gen. Accounting
Assoc. VP Plan. Budg. & Sys.
Director of Payroll

Chief Procurement Officer

DSU Housing Foundation
Assoc. VP Human Res.

Assoc. VP Finance

Athletic Director

Dean
Agri. & Related. Sci.

Agriculture &

Nat. Resources

Cooperative
Extension
Cooperative
Research

Human Ecology
University Farms

Dean
Arts Hum. Soc. Sci.

Dean
Business

Accounting,
Economics & Finance

Africana Studies
Art
Art Center Gallery
Eng. & Foreign Lang.
Gospel Choir
Hist. Pol. Sci & Phil.

Dean
Math Nat. Sci. & Tech.

Dean
Ed. Health & Pub. Pol.

Biology

Center for Health
Promotion

DCED

Chemistry

Education

Business Administration

Comp. & Info. Sci.

Nursing

Aviation Prog.

Math

Hospitality and
Tourism Mgmt.

Physics and
Pre Engineering

Public & Allied
Health Sciences

Sport Management

Dean
Graduate Studies

Dean
Library

Office of the President

Asst. VP of Stud. Affairs

CIBER

Assoc. VP of Development

Exec. Dir. Financial Aid

Exec. Dir. of Admissions

CITI

Annual Giving

Dir. of News Services

Dir. of Career Services

EPSCOR

Dir. Events & Ceremonies

Dir. Counseling Services

INBRE

Donor Relations

Gov. Relations Liaison

Sr. Assoc. Dir. Conf. &
Events

Optics Center

Grant Management

Dir. of Alumni Relations

Exec. Dir. Aux. Services
& Dining Services*

Sponsored Programs

Prospect Research

Dir. Integrated Marketing

Dir. Health Services

Major Gifts

Social Work

CREOSA

Vice President of Research &
Sponsored Programs

University Foundation

Law Studies
Mass Communications

Dir. of System Dev.
Dir. Budget
Interim Dir. of Enterprise
Risk Management

Provost Council

Vice President of
Student Affairs

Integrated Studies

Athletic Training
Exec. Dir. Student Accts.

Vice President Institutional Advancement
and Chief of Staff

Provost and Vice President for
Academic Affairs

Campaign

Music

Psychology
Compliance
Marketing & Promotions

Risk Management

University Band

Dir. Judicial Affairs

University Choir

Dir. of Pub. Safety &
Chief of Police

Mens Teams (7)
Womens Teams (11)

Asst. VP International
Affairs

Exec. Dir. for Adult & Cont. Ed.

Asst. VP for Acad. Affairs /
Inst. Effectiveness

Acad. Serv. for
Stud. Ath.

Continuing Education

Assessment Office

Academic Support Services

Center for
Teaching & Learning

Georgetown Site

General Education

Mentoring & Advising

Distance Education

Vietnam Site

Assoc. Provost

Honors Program
McNair Scholars
Program

Sports Med. Services

Dir. Housing & Res. Ed.

Sociology and Criminal Justice

Sports Information
Sports Medicine

Webmaster

Wilmington Site

Title III Prog. Coordinator

Exec. Dir. Acad. Enrichment

Dir. of OSLA
Assoc. Dir Wellness
& Rec.

Office of Testing
Univ. Studies &
First Year Progs.

Registrar
Summer College
*Joint reporting

Functional Organization Chart

January 2012

Appendix 5.2: Curriculum Decision-Making Flowchart

Curricula Planning,
Implementation, and
Revisions Process

Planning,
Implementation, and
Revisions
Departmental Curriculum
Committee

Departmental
Approval

College Curriculum
Committee

Chair Approval

Graduate Programs
Graduate Council

Undergraduate
Faculty Senate

Provost Approval

Minor Degrees and
Curricular Revisions
Registrar

President Approval

New Degree Program
Planning and
Implementation
Education Policy
Committee Approval

New Degree Program
Planning and
Implementation
Board of Trustees
Approval

APPENDIX 5.3: COMMUNICATIONS AND ITS ROLE IN SHARED GOVERNANCE
Delaware State University’s unit of Institutional Advancement strategically creates and produces communications in multiple
mediums to inform both internal and external constituents about DSU’s progress and to also build the University’s brand in the
marketplace. Communications are periodically revamped or updated based on consumer input. They encourage opportunities for
participation and two-way feedback wherever possible. The vehicles seek to underscore the mission and vision of the University by
providing examples on how it actualizes them. Below is listed a sampling of key communications in DSU’s integrated marketing
portfolio, in effect since 2007 or as noted, that show improvements in communications and its role in shared governance. Examples
of each will be available in the document room. (Strategic Goal VI)

Communications to DSU constituents
SOURCE
The Echo

PRIMARY
AUDIENCES
Alumni, donors , Board
of Trustees, key external
stakeholders, employees

DISTRIBUTION

FREQUENCY

14,200 per issue

3x a year

Points of Progress

Key external
stakeholders, alumni,
Board of Trustees,
donors, employees,
prospective students and
parents

14,000

Once a year

eNews

University employees.
A student version and an
alumni version are also
produced. The alumni
version changed to In

Delivered via email to
all employees, students
and to alumni with
emails. For those
employees without

Twice each week

PURPOSE
Printed magazine provides
overview of key University
and alumni
accomplishments; raises
private dollars for annual
fund; used to recruit
students. Periodically
revamped based on
customer surveys.
Printed publication
highlights overarching
successes, University
progress and metrics culled
from annual reports
submitted by University
units.
Serves as the “official”
DSU communication
vehicle. Covers news of
new policies, procedures,
guidelines, events, meeting
1
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the Loop based on
alumni feedback
beginning in May 2011.

computer access,
supervisors are
requested to print out
eNews for postings on
billboards and visible
locations.

DSUpdate

Donors, key
stakeholders, alumni,
Board of Trustees,
administrators

Approximately 3,000
but increases as emails
are added

1-2 times per month

In the Loop

Alumni with emails

Approximately 1,600
but increases as emails
are added

Two times a month
beginning in May 2011

In the News

Alumni, employees,
prospective students,
parents, key
stakeholders,
government leaders,
donors

4,000

Once a year

ParentBuzz

Parents of DSU students

Approximately 3,000
parents, but increases as

Every other week

notices and significant
announcements. Promotes
opportunities for input by
linking to feedback
mechanisms. Revamped in
fall 2011 based on
customer feedback.
Externally focused enewsletter launched in
2008 that highlights
University
accomplishments and
significant upcoming
events; draws people to
www.desu.edu and also
provides opportunity for
input.
E-newsletter highlighting
University
accomplishments and
relevant upcoming events
as well as opportunities for
input.
Printed collection of news
clips from the year to
capture earned media of
DSU events; to illustrate
DSU’s progress in key
areas; to promote the
University; to recruit
students.
E-newsletter to share
important DSU news; to
2
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emails are added;
launched in March 2011
based on parent surveys
and focus groups

desu.edu website

Prospective students,
current students, parents,
stakeholders, donors,
employees, community,
friends, researchers, job
seekers

Ever increasing; traffic
patterns are tracked
through software and
periodically reviewed to
make adjustments in
content delivery

Front page in particular
updated daily or several
times a week as
news/events occur.
Retooled in 2007 and in
2009 based on input;
revamping entire website
2012 through 2013 with
new content management
system to give colleges
more flexibility; added
social media platforms. A
dsuhornets.com was
added for athletics in
2007 for greater focus
and immediacy; site is
now maintained by the
athletic marketing unit.

provide information critical
to financial aid, housing
and student accounts; to
provide key calendar dates
and event opportunities; to
build pride in DSU by
lifting faculty and student
progress and
accomplishments; to
provide ways to provide
input by linking to
www.desu.edu and
www.dsuhornets.com;
continually improved
based on customer surveys.
To inform constituents
about key information and
successes; to build DSU’s
brand identity; to recruit
and retain students; to
connect alumni and friends
to DSU; to build pride; to
raise funds. Serves as the
main source of DSU
information to the external
marketplace; social media
and advertising all drive to
the site. Utilized for event
registration, online giving,
surveys and ways to give
opinions on selected
initiatives. The site also
houses important DSU
3
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The Swarm

Accepted incoming
freshmen students;
password protected

At peak, approximately
500 students. Runs
January through
September.

Daily and ongoing during
activation

Annual Report to Donors

Donors, Board of
Trustees, alumni, key
stakeholders

4,000

Once a year

DSU social media—DSU
Facebook, Twitter, YouTube

Prospective and current
students, parents,
alumni, stakeholders,
employees

Constantly growing—
the number of likes,
followers and channel
views are constantly
collected

Daily and ongoing

facts maintained by
Institutional Research, a
true cost calculator for
admissions, and a one-stop
shop student services
portal.
A Facebook- like site
housed on the
www.desu.edu website to
influence admission yield;
to promote DSU and
recruit students, giving
them daily connectivity; to
post important messages
and answer questions
posed by students about the
University, admissions,
financial aid, housing and
other student services; to
promote academic
programs and answer
related questions
Printed publication to
highlight results of private
contributions; to recognize
donors; to underscore why
private giving is critical in
meeting strategic goals
To build connectivity
among DSU family and
friends, to cultivate new
supporters, to promote
events, to promote DSU
4
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President’s progress reports Board of Trustees,
at Board of Trustees
media, those attending
meetings
public Board meetings

Board of Trustees and
those in attendance

Each Board of Trustees
meeting

Progress report and budget
request presentations to
Governor’s Office of Budget
Management, Legislature’s
Joint Finance Committee,
Legislature’s Bond Bill
Committee

Appropriate committee
members, Board of
Trustees, key
stakeholder groups,
employees and students
at their appropriate
forums, media

Each year to the three
committees

Members of said
committees, Governor’s
Office, persons
attending public
hearings, Congressional
delegation aides,
employees

news, to promote DSU as a
college choice, to raise
private funds, and to
engage people in DSU.
Verbal and power-point
presentations to highlight
key success points in the
reporting period. Content is
culled from the division
reports submitted as part of
each Board of Trustees
agenda packet.
To review significant
metrics and DSU success
points toward goals in the
reporting period; to review
budget requests and
rationalization for them; to
keep stakeholders informed
of DSU’s strategic budget
needs.

Institutional Advancement also creates and produces the integrated marketing communications and campaigns for the recruitment of
students, for financial aid, for the retention of students, for fundraising, for DSU branding, for alumni-related events and initiatives,
and for related community/state initiatives. This includes multiple mediums like advertising, collateral pieces, television spots, radio
promotions and web-based communications. Major communiqués of the University are approved by Institutional Advancement to
ensure they are of the best quality possible, accurate, and correctly brand the University. (Strategic Goal VI)

5
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Event management to build brand and connectivity
Institutional Advancement strategically uses events and activities as a means to build DSU brand identity, to convey progress, to
strengthen key relationships and receive feedback, and to underscore how the University is actualizing its mission, vision and goals.
Faculty, staff, students and alumni often volunteer time to assist in committees or staff events in order to promote the University and
their areas. A sampling of key events is provided below.
SOURCE
Fan Centers

PRIMARY AUDIENCES
Alumni, employees, donors,
friends of DSU

FREQUENCY
Twice a year-- for the MEAC
basketball tournament and for
the DSU-University of Delaware
football rivalry; serves 300-900
per Fan Center.

President’s receptions at
home football games

Targeted groups such as
parents, city officials,
legislators, superintendents,
guidance counselors, donors,
corporations and
foundations, alumni leaders,
student leaders, religious
leaders, government
officials, mayors, members
of the armed services,
veterans, and the like
Alumni, students, friends,
employees, key stakeholders,
parents

Every home football game per
season; entertain about 120
targeted persons per event

Homecoming

Every fall semester reaching
about 5,000

PURPOSE
To provide an engaging gathering place for
DSU fans; to promote DSU’s successes
through speeches, targeted giveaways and
printed materials; to encourage and build
advocacy for DSU; to engage DSU alumni
and continue to build pride
To engage key stakeholders in the life and
success of DSU; to share progress and
significant accomplishments; to build
advocacy for the University; to seek
opinions and gauge perceptions

To reconnect alumni with DSU and its
successes and progress; to provide
opportunities for town-gown interactions; to
build DSUAA membership; to celebrate
DSU’s heritage and build pride. Institutional
Advancement oversees the University-wide
planning committee for weeklong events;
Student Affairs plans and implements all
related student activities
6
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Parents Day

Parents of DSU students,
faculty and staff, students

Every fall semester for about
800-1,000 parents

DSU Day at the
Legislature

Members of the state
Legislature and their aides

First inaugural day was in spring
2011 ; continued yearly

Higher Education Day at
the Legislature

Members of the state
Legislature and their aides;
members of the Governor’s
cabinet; the Governor

First inaugural day was in spring
2011; continued yearly

University updates at DSU
Alumni Association
meetings

DSUAA members

President presents yearly
progress report at DSUAA
annual meeting and visits
chapters as schedule allows each
year; vice president for
institutional advancement and/or
alumni affairs director present
University updates at executive
meetings and chapter meetings
to keep members connected to
important success points,
opportunities for input and

To engage parents; to share DSU progress
points and successes; to create synergy for
DSU parents and their students through
events; to provide opportunities to address
key issues like financial aid and answer
questions . An outgrowth of Parents Day,
from focus groups and surveys, is the first
annual Parent University in February 2012.
To share and showcase DSU points of pride,
successes and progress; to build advocacy
for and awareness of the University and its
mission; to lift the role of higher education
in the state.
To underscore the role of higher education
in helping Delaware reach its workforce,
economic, and societal goals; to build
advocacy for public higher education as a
partner and driver. All three higher
education presidents of public institutions
partner to lead the events in a public show
of unity.
To keep members informed of University
progress, successes and any major issues; to
answer questions and share ideas; to build
DSUAA membership.

7
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upcoming events
DSU Farmers Market
Local community and those
Every Saturday late May through To provide internship opportunities for
visitors to the area driving by October
DSU students; to nurture town-gown
on Rt. 13 highway,
relationships; to provide a service to the
employees and residential
community; to welcome community
students
members on to the DSU campus. The
public open market is managed by DSU
students majoring in agriculture.
DSU Research in Motion
Delaware’s Congressional
First one in fall 2011. Annually
To bring to Washington, D.C. select DSU
delegation members and
at the request of the
faculty in order to showcase key research
their aides, key Washington, Congressional delegation
areas of interest to the delegation for
D.C. donors
possible funding; to build the DSU brand; to
promote faculty members and their
expertise; to circulate to stakeholders for
brand awareness the publication produced
(1,200).
Community and state
Public at large attending such Once a year per event
To participate in or sponsor key events
outreach via participation
fairs, festivals and events
important to the state of Delaware’s
in Best of Delaware, state
communities; to build brand awareness; to
African American Festival,
recruit students; to lift DSU successes and
Peach Festival, Delaware
progress; to put a “face” on DSU. Students,
State Fair (one week),
faculty, alumni and staff are afforded
Apple Scrapple Festival,
opportunities to help host, work booths, or
Hispanic Expo, Old Dover
share information about DSU and their
Days, Returns Day,
related interests. The strategic effort was
Delmarva Chicken Festival
begun in 2007 to make a concerted effort to
(DSU produced and hosted
raise the profile and awareness of DSU by
in 2010), etc.
being more visible across the state. Before
then, participation in such events was
limited or non-existent.
Annual Founder’s Day, fall Students, employees, alumni, Once a year per event
To build internal and external pride in
Convocation, MLK Jr.
community at large
DSU’s heritage and legacies; to engage
Holiday celebration,
community members in DSU’s vibrant life;
8
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President’s Scholarship
Ball
Speakers Bureau

Community groups, service
clubs, K-12 teachers

As requested

to build brand; to raise funds for DSU
student scholarships; to lift the academic
quality of DSU
To promote DSU faculty members and their
expertise; to underscore academic quality as
demonstrated by quality faculty; to promote
DSU's academic programs and its body of
knowledge. Faculty provides topics and
availabilities; IA promotes the service to the
community at large. Launched in 2009.

Communications and Shared Governance
The University makes concerted efforts to involve numerous constituencies in decision-making, providing ways to express their
opinions and shape important University initiatives. Some primary examples since 2007 are noted below with more specifics,
including lists of the cross section of representation on committees, available in the document room (Strategic VI):









Faculty Senate —time is allowed in meetings for the President and Provost to report on key issues and take questions; an
annual financial forum allows faculty and others to review the annual DSU proposed budget
Blackboard online tool - primarily for faculty and students, gives access to courses, provides professional development
opportunities and Faculty Senate forums
EPC and Executive Committee of the Faculty Senate meetings—led by Trustee Rick Barros, chair of the Board’s
Educational Policy Committee (EPC). The meetings bridge the gap between faculty and Trustees and cover select discussion
topics such as distance education, retention, graduation, and improving DSU’s image.
Breakfast meetings with the Provost—invited faculty (on a rotating basis) have a means to share concerns, voice opinions
and discuss ideas
Input into designing the Wellness and Recreation Center and the MLK Student Center –students in particular were given
opportunity to provide input on features
Student Town Hall meetings (2-3 per year; President attends at least once)—President can share University progress and also
topics of importance to students
Student Government Association leadership meetings with President –monthly to review concerns, goals, ideas
Student focus groups with President—once a year per select groups such as sophomores, Greeks, international students,
graduate students and the like; begun in January 2012
9
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Selected community leadership focus meetings with President –once a year per select group such as superintendents, local
state legislative leaders, newly elected legislators, Chamber of Commerce Leadership class, church leaders, etc.
Congressional delegation focus meetings with President —once a year or more with Delaware’s Congressional delegation
and aides
President’s Inauguration Committee
Strategic Planning Committees
Kirkwood Facility Task Force
Blue Ribbon Commission to set new vision
President’s Search Committee and forums
Provost Search Committee and forums
Dean of College of Business Search Committee and forums
New Facilities Master Planning Committee
Homecoming Committee
Commencement Committee
Student Center Complex Dedication Committee
Faculty and Staff annual fund drive team
College of Business Advisory Board

10

Appendix 5.4: University Policies Publications
Policy
Board of Trustee Bylaws
Human Resources
Policies and Procedures
Collective Bargaining
Agreements
Purchasing Policies and
Procedures
Faculty Senate
Constitution and Bylaws
Advising Handbook
Student Handbook
Undergraduate/Graduate
Catalog

Board of
Trustees
X

President
X
X

X

Finance and
Administration
X
X

X

Faculty

Students

Staff

X

X

X

X

X

X

X
X

X
X
X

X

Appendix 6.1 WEAVEonline Assessment Process Feedback Form
Unit Name__________________________________ Cycle Year_________
Date of Assessment Review_____________ Reviewer(s) ________________________
Instructions: Check all boxes that are applicable.
MISSION STATEMENT
N/A
A broad statement of the purpose of the unit that links you to the overall mission of DSU. The mission
statement outlines the purpose of the unit, who it serves, in what ways, and with what result. Each academic
department level unit and administrative units should have its own mission statement that reflects the unit’s
contribution to DSU (PLEASE NOTE: Degree programs and Minors are not required to have a mission
statement).
Clear & concise.
Statement of the unit’s purpose and who it
serves (stakeholders).
Specific to the unit (identifies what it does that
separates it from other units).
COMMENTS:

Aligned & consistent with DSU mission
statement.
Aligned with respective professional
organization and program-specific bodies, if
applicable.

GOALS
N/A
Broad statements that describe the overarching long-range intended outcomes of a program or unit. Goals
are usually not easily measureable and need to be further developed as separate outcomes. They are drawn
from the mission of the unit and answer questions like primary function of academic program or support unit;
most important activities involved. If the unit has strategic and student learning goals under one entity (i.e.
Hospitality and Tourism B.S), the unit could group these goals as objectives under two goals (1. Strategic
Goals; 2.Student Learning Goals).
Clear and concise statement(s) of broad
outcomes of unit.
Linked appropriately to outcomes/objectives.
Identifies stakeholders.

Specific to the unit.
All elements of the mission statement are
addressed.

COMMENTS:

OUTCOMES/OBJECTIVES
An outcome or objective is a statement of intention, describing a task to be accomplished or a point to be
reached. Well-formulated outcomes/objectives meet what have been called SMART criteria – they are
specific, measurable and verifiable, agreed upon, realistic and yet rigorous, and time-bound. Units should have
3-6 outcomes/objectives and they must be connected/associated to a goal. SMART outcomes state condition,
audience, behavior, and degree. Student Learning Outcomes (SLO) are specific statements that articulate the
Form adapted from Office of Institutional Assessment, Texas A&M University http://assessment.tamu.edu/asmt_help/asmt_evaluation_rubric.pdf and Morehead
State University (Dr. Charles Patrick)- Revised 12-21-2011

WEAVEonline Assessment Process Feedback Form
Unit Name__________________________________ Cycle Year_________
Date of Assessment Review_____________ Reviewer(s) ________________________

knowledge, skills, and abilities students should gain or improve through engagement in the academic program
or learning experience.
Three or more outcomes provided.
Clearly describes what is to be accomplished
using action verbs.
All outcomes are observable, measurable,
meaningful, and manageable.
Outcomes are program or discipline specific.
(Student Learning Outcomes address the breadth
of knowledge, skills, or services associated with the
program).
Aligned with standards presented by respective
professional organizations, if applicable.
When? Outcome is time bound, describes when
it will be done.
COMMENTS:

All elements of the mission statement are
addressed.
Outcomes associated to at least one goal; clear
relationship between goal and outcomes is evident.
Outcomes are accurately checked as “student
learning” or “not student learning.”
For each outcome, at least one measure and
target are provided.

MEASURES
The variety of methods is used to evaluate each outcome/objectives. Direct methods measure a demonstrated
influence or change as a result of an activity, action or process. Indirect methods measure the users’
perceptions of an activity, action or process. Identify measure for each outcome/objective and associate to
the outcome/objective(s). Measures answer what criteria will be measured, who will administer the measure
and aggregate results, when will all this be done, and how results will be analyzed/shared. Measures are
described using noun statements (i.e. Customer Satisfaction Survey. This survey is solicited from all
stakeholders via online webpage. Results are aggregated and analyzed during June each year … etc.)
Multiple measures are utilized. (For academic
programs only – at least one direct and one
indirect measure is utilized).
A measure is provided for each outcome.
Each measure clearly answers the questions:
1.
What criteria will be measured?
2.
Who will administer the measure and
aggregate results?
3.
When will all this be done?

All measures are appropriate for the associated
outcome and reflect good methodology.
Assessment instruments are clearly described
and attached in Document Repository (when
applicable).
Measures are accurately classified in the
“Source of evidence” section.

COMMENTS:

Form adapted from Office of Institutional Assessment, Texas A&M University http://assessment.tamu.edu/asmt_help/asmt_evaluation_rubric.pdf and Morehead
State University (Dr. Charles Patrick)- Revised 12-21-2011

WEAVEonline Assessment Process Feedback Form
Unit Name__________________________________ Cycle Year_________
Date of Assessment Review_____________ Reviewer(s) ________________________

ACHIEVEMENT TARGETS (ATs)
The criteria or indications that describe whether the outcomes were achieved. Target or benchmark that will
represent success at achieving a given outcome. (Ex. 75% of students will achieve satisfactory or higher rating
on the team collaboration section of the portfolio rubric.)
ATs are identified for each measure.
AT statements include desired results and appropriate time frame.
ATs appropriately reflect the associated measure and outcome(s).
COMMENTS:

FINDINGS
A concise summary of the results gathered from a given assessment measure. This also includes a reflective
consideration of what has been learned through the findings for the academic program or support unit.
Addresses results in terms of established ATs.
Provides solid evidence that targets were met,
partially met, or not met.
Compares new findings to past trends as
appropriate.
Concise and organized. Evaluated with
appropriate statistical models. (If applicable)
Supporting documentation (rubrics, surveys,
tables, etc.) are included in the document

repository.*Reports must be free of student and
faculty identifiable information.
Defines a logical “next step” for the program in
response to the findings and/or assessment
process.
Identifies key areas that need to be monitored,
remediated, or enhanced. “Not met” results
include action plans.

COMMENTS:

ACTION PLANS
Actions to be taken to improve the program or assessment process based on analysis of results.
Actions are specific and directly related to the
outcome and the results of the assessment.
Action plans have sufficient details.
Contains completion dates. Identifies a
responsible person/group.

Number of action plans is manageable.
Resources, if needed, are identified.
At least one action plan is in place for each “not
met” finding.

COMMENTS:

Form adapted from Office of Institutional Assessment, Texas A&M University http://assessment.tamu.edu/asmt_help/asmt_evaluation_rubric.pdf and Morehead
State University (Dr. Charles Patrick)- Revised 12-21-2011

WEAVEonline Assessment Process Feedback Form
Unit Name__________________________________ Cycle Year_________
Date of Assessment Review_____________ Reviewer(s) ________________________

ANNUAL REPORTING
N/A
A brief report that highlights the key accomplishments of the unit throughout the academic year. Unit heads
may incorporate all subunit level (or academic program level) information into one report at the department
level entity Therefore, annual reports are not required for academic degree programs and minors unless
indicated by your unit head.).
All sections completed.
Document Repository is used for faculty profiles and measures/metrics.
Relevant and useful measures/metrics are identified and provided.
Closing the assessment loop question is adequately detailed.
Does not contain personally identifiable assessment information (for students or faculty/staff) except in
the sections outlining accomplishments and/or awards.
COMMENTS:

1.
2.
3.
4.
5.
6.
7.
NOTES:

OTHER CONSIDERATIONS – Circle the number if there is evidence that the answer is YES!
Are assessment results being used to improve student learning or the program?
Is assessment process sustained or one-time activity?
Are internal and/or external stakeholders (may include students, customers, faculty, staff,
administrators, advising boards, employers, etc.) involved in the assessment process?
Is assessment process led by faculty?
Was it a genuine effort that yielded useful results?
Have assessment results been shared in useful forms and discussed with appropriate constituents,
including those who can effect change?
Has the report been marked “final” in the software system?

COMMENTS:
REVISIONS NEEDED FOR:
Mission:
Goals:
Objectives/Outcomes:
Measures:
Achievement Targets:
Findings:
Action Plans:
Annual Report:

Immediate Actions needed:

Recommendations for the future and deadlines:

Form adapted from Office of Institutional Assessment, Texas A&M University http://assessment.tamu.edu/asmt_help/asmt_evaluation_rubric.pdf and Morehead
State University (Dr. Charles Patrick)- Revised 12-21-2011

Appendix 7.1: Delaware State University Retention Plan Update
Retention Goals & Action Plans Update

Status/Date

Budget

Comments/Results

Goal One: Increase the retention rate of first-time, full-time students beginning Fall 2006–Fall
2010 from first-to-second year by 15% in the following increments: Year One –3% (30 students),
Year Two – 3% (30 students), Year Three - 4% (40 students), Year Four - 5% (50 students)
Professional Coaching Model

Completed
Spring 2011

$180,000

University Seminar Course

Completed
Spring 2008

Funded
Title III

Early Alert System - Automated

Completed
Spring 2010

N/A

Provided professional
development opportunities
for over 20 faculty
members.
Organized the Office of
University Studies and
First-Year Programs
Scheduled for full launch
Spring 2010

Goal Two: Decrease the SSI Financial Aid gap score by 1.0 from 2.97 to 1.97 over three years
beginning in 2006
Financial Aid Counseling- revised with
new strategies by providing workshops in
community venues – churches, schools.
Organized after-hour counseling in
residence halls and computer labs
throughout 2008-09; will continue 20092010.
Admissions Staff Training -Designated
counselor for transfer, international and
graduate areas.

Completed
Fall 2008
Fall 2009
Fall 2010/11
Ongoing

Developm
ent Office
Grantfunded

Completed
Fall 2006

N/A

In second year of grant
sponsored workshops held
throughout the state. Keep
later hours on Wednesdays
to help students. Added
customer service
assistance at front desk.
Better coordination
between student service
offices

Goal Three: Achieve a cohort graduation rate (in five years) of 40% for new students (first-time, fulltime) students entering the institution in Fall 2006.
Improvement of Student Engagement at
the University – Peer Mentors

Academic Advisement

First Year Experience
Supplemental Instruction
Marketing Student & Academic Support
Services Improving Student Engagement
in Learning - BEAMS

Completed
Spring 2008

Funded

Completed
Spring 2007

Funded

Completed
Fall 2008
Completed
Fall 2008
Completed
Fall 2008
Completed
Spring 2009

Funded
Title III
$1,000
NSSE

Peer Mentors are recruited
from the College of
Business, PD Classes
upper classmen
Produced an online Acad.
Advisement Handbook
and Training Series
Title II funding provided
to hire Director
Double number of SI
Sessions offered
Web-enhancements and
printed materials
Develop University-wide
student learning outcomes
(SLO’s)

Goal Four: Decrease the gap score on the DSU Student Satisfaction Inventory’s Priorities for
Action (minus items pertaining to Financial Aid and/or Safety and Security) by Spring 2008 (over
the next two years.)
Improving Career Services

Alumni Career Mentoring

Resident Life Survey
Improvement of Billing Policies and
Procedures
Residence Life Training for RA’s

Completed
Fall 2008
Ongoing
Ongoing
throughout
2007, 2008 and
2009, 2010/11

Funded

Completed
Spring 2007
Completed
Summer 2007

N/A
N/A

Reduced lines during Fall
2007

Completed
Summer 2007

N/A

Completed Spring 2007

Backgrou
nd
Checks

Integrated into University
seminar course with
Freshmen Forum activity
Alumni participated in fall
Career Fairs since 2007.
Launched web chats in fall
2009 to connect with
targeted students.
Completed

Goal Five: Decrease the gap score (2.23) in Service Excellence by 1.0 over 3 years beginning in Fall
2006.
Web Portal – revised to include the entire
university website launched Fall 2009

Completed
Fall 2009

TBD

Created “MyDESU” for
entry into student services

Improvement of Student Services Improved all communiqués--including
web--to improve understanding of basic
deadlines and processes. Instituted online
credit card payments. Instituted online
application process.

Completed
Spring 2007,
Fall 2008,
Spring 2009 Ongoing

N/A

Fall 2011

TBD

Reduced lines during onsite registration Fall 2007.
Began financial packaging
months earlier so families
could get a better sense of
costs.
Completed

Service Excellence Training

Goal Six: Define and then, based on the definition, target and increase the retention of transfer
students by an average rate of 2% annually over the next five years.
Transfer Student Profile
Transfer Student Survey

Spring 2008
Spring 2008

N/A
TBD

Completed
In progress- Not
completed

Progress to Date on Additional Retention Goals
Retention Goals

Performance Measures
Score
will
decrease
Goal Two: Decrease the SSI Gap
incrementally
each
year
for
a total
Financial Aid gap score by 1.0
from 2.97 to 1.97 over three reduction of 1.0 over three years.

Progress to Date
Noel-Levitz Student Satisfaction
Inventory (SSI) administered in
Spring 2008 had a reduction of
years beginning in 2006
1.0 over three years.
Gap
Score
will
decrease
Noel-Levitz Student Satisfaction
Goal Four: Decrease the gap
incrementally
each
year
for
the
next
Inventory (SSI) administered
score on the DSU Student

Satisfaction
Inventory’s
Priorities for Action (minus
items pertaining to Financial
Aid and/or Safety and Security)
by Spring 2008 (over the next
two years.)

years.

Goal Five: Decrease the gap
score
(2.23)
in
Service
Excellence by 1.0 over 3 years
beginning in Fall 2006.

Gap
Score
will
decrease Noel-Levitz
Student
Satisfaction
incrementally each year for a total Inventory (SSI) administered Spring
reduction of 1.0 over three years.
2008 had a reduction in the gap score
of 0.54 over three (3) year period.
Benchmark the retention data for The report generated by the Office of
transfer student and increase the Institutional Research on the retention
retention and graduate incrementally rate for transfer students show a higher
each year for the next five years.
retention rate for this group.

Goal Six: Define and then, based
on the definition, target and
increase the retention of transfer
students by an average rate of
2% annually over the next five
years.

Spring 2008 had a reduction of
1.0 in the gap score over three (3)
year period. However, the Safety
and Security increased by 0.12.

Appendix 7.2 DSU “Retention Funnel” Data Report

Sub Populations

FYFT

PS

PA

Males

Athletes

FGS

SGS

Reg
Admits

Fall 09

739

93

N/A

288

83

521

213

757

Spring 10

678

79

N/A

259

79

471

194

685

Fall 10

887

94

33

337

95

673

233

906

Spring 11

823

89

28

309

90

602

221

829

Fall11

1062

106

23

390

69

784

278

1086

Fall 09

82%

88%

N/A

79%

85%

81%

84%

82%

Spring 10

82%

89%

N/A

79%

86%

81%

85%

82%

Fall 10

82%

92%

84%

82%

77%

88%

81%

84%

Spring 11

85%

88%

88%

80%

90%

85%

84%

85%

Fall 11
Course Success Persistence

72%

74%

70%

76%

72%

73%

72%

Fall 09

75%

80%

N/A

72%

80%

74%

77%

75%

Spring 10

74%

80%

N/A

70%

79%

72%

78%

74%

Fall 10

76%

87%

78%

71%

84%

74%

78%

75%

Spring 11

75%

77%

80%

69%

82%

75%

75%

75%

Fall 11

76%

80%

77%

71%

85%

76%

76%

76%

Fall 09

17%

66%

N/A

15%

0%

17%

14%

17%

Fall 10

7%

5%

0%

8%

4%

7%

5%

6%

Fall 11
Number of students placed
on SAP

0.005%

0%

0%

0.007%

0%

0.006%

0%

0.007%

Spring 10

38%

29%

N/A

45%

25%

41%

35%

39%

Spring 11

12%

2%

N/A

16%

5%

25%

12%

12%

Fall 09

22%

16%

27%

19%

25%

21%

23%

Spring 10

11%

6%

14%

9%

11%

9%

11%

Fall 10

18%

3%

18%

24%

9%

19%

18%

19%

Spring 11

9%

4%

14%

13%

6%

9%

10%

9%

Fall 11

18%

10%

13%

23%

4%

19%

14%

19%

Dashboard Indicators
Credits- Earned vs.
Attempts

86%

No advisor assigned

Academic Probation

Confidential
Division of Academic Enrichment
January 25, 2012

Appendix 7.2 DSU “Retention Funnel” Data Report

Cum GPA

FYFT

PS

PA

Males

Athletes

FGS

SGS

Reg
Admits

Fall 09

2.41

2.61

N/A

2.23

2.57

2.33

2.49

2.39

Spring 10

2.5

2.49

N/A

2.35

2.63

2.43

2.61

2.49

Fall 10

2.5

2.82.

2.66

2.3

2.9

2.45

2.51

2.47

Spring 11

2.55

2.66

2.68

2.35

2.87

2.53

2.57

2.54

Fall 11
Cum GPA by Residential
Halls

2.60

2.85

2.91

2.43

2.87

2.60

2.60

2.56

Fall 09

2.41

2.61

N/A

2.25

2.56

2.34

2.55

2.4

Spring 10

2.47

2.7

N/A

2.3

2.59

2.41

2.6

2.46

Fall 10

2.47

2.83

2.66

2.28

2.9

2.47

2.51

2.47

Spring 11

2.67

2.52

2.66

2.3

2.87

2.51

2.54

2.51

Fall 11
Number Completing in
Good Standing

2.61

2.91

2.87

2.42

2.86

2.61

2.61

2.60

Fall 09

78%

84%

N/A

75%

81%

75%

79%

76%

Spring 10

80%

90%

N/A

76%

82%

78%

85%

80%

Fall 10

82%

97%

80%

76%

81%

75%

82%

81%

Spring 11

83%

92%

82%

74%

88%

83%

82%

83%

Fall 11
Number Earning less than
2.0 GPA

82%

90%

87%

77%

96%

81%

86%

81%

Fall 09

29%

16%

N/A

35%

27%

31%

30%

30%

Spring 10

26%

11%

N/A

32%

25%

28%

21%

26%

Fall 10

24%

3%

15%

31%

14%

26%

23%

25%

Spring 11

23%

6%

18%

32%

13%

23%

23%

23%

Fall 11

23%

10%

13%

27%

9%

23%

21%

24%

Fall 09

8%

13%

N/A

10%

4%

9%

10%

9%

Spring 10

18%

10%

N/A

22%

15%

20%

17%

19%

Fall 10

6%

4%

6%

7%

4%

9%

5%

7%

Spring 11

14%

10%

3%

18%

6%

16%

13%

15%

8%

10%

Non-Registered Count

Fall 11
9%
10%
4%
11%
2%
9%
Legend:
FYFT
First-Year, Full Time
PS
Project Success (Provisionally Admits –Developmental)
PA
Project Advance Learning Community (College of Arts & Humanities Majors)
FGS
First Generation Students
SGS
Second Generation Students
Reg Admits
Full & Part time, First-year students
Confidential
Division of Academic Enrichment
January 25, 2012

Appendix 7.3: National Survey of Student Engagement (NSSE)
Data on Quality of Academic Advisement
Quality of Advisement
First-year students

2005

2008

2011

Poor
Fair
Good
Excellent

6%
26%
59%
10%

5%
27%
46%
21%

6%
23%
51%
20%

Poor
Fair
Good
Excellent

7%
26%
47%
21%

10%
26%
46%
18%

9%
19%
51%
21%

Senior

Appendix 8.1 Faculty Credentials
Adegoke

Mopelola

Adepoju
Agostino

Joseph
MargaretRose

Akoto

Edward

Aleong

Chandra
Donald
(Daudi)

Allen (Azibo)

Amoako

Joe

Associate
Human Ecology Professor
Associate
Nursing
Professor
Assistant
Nursing
Professor
Visiting
Business
Assistant
Administration Professor
Associate
Education
Professor
Associate
Psychology
Professor
English and
Foreign
Associate
Languages
Professor

Areke

Olaniyi

Accounting,
Economics and
Finance
Mass
Communication
s

Attoh

Prince

Education

Austin*

John

Awadzi

Winston

Social Work
Business
Administration

Fidelis

English and
Foreign
Languages

Anakwe

Balogun

Bridget

Banerjee

Padmini

Barczewski
Beaumont

Richard
Hazel
Bradshaw

Becker

Donald

Ph.D.

Family and Consumer
Science Education

Ph.D.

Education

D.N.P. Nursing

Ed.D.

Management
Higher Education
Administration

Ph.D.

Psychology

Jackson State
University
University of
Pennsylvania
Washington
University

Linguistics

University of
Florida

Accounting

Rutgers, The
State University
of New Jersey

Ph.D.

Ph.D.

Associate
Professor
Visiting
Assistant
Professor

M.F.A. Film

Associate
Professor

Ed.D.

Professor
Professor

Professor

Associate
Psychology
Professor
Agriculture and
Natural
Associate
Resources
Professor
Associate
Art
Professor
Associate
Art
Professor

Iowa State
University
University of
Pennsylvania
Johns Hopkins
University

Ph.D.

Higher Education

D.S.W. Social Work
Ph.D.

Management

Ph.D.

Slavic Languages and
Literature

Ph.D.

Human Development
and Family Studies

Ph.D.

Animal Science

Ph.D.

Art Education
Educatioinal
Leadership

Ed.D.

Howard
University
NovaSoutheastern
University
Virginia
Commonwealth
University
Louisiana State
University
University of
Illinois at
UrbanaChampaign
The
Pennsylvania
State University
- University
Park
University of
Maryland
College Park
The Ohio State
University
University of
Delaware

Belcher

Natalie

Besong

Samuel

Beugre’

Constant

English and
Foreign
Languages

Instructor
Associate
Human Ecology Professor
Business
Administration
Accounting,
Economics and
Finance
Mathematical
Sciences

Bieker

Richard

Biswas

Anjan

Blade

Janet

Blake

Andrew

Sport
Management
English and
Foreign
Languages

Blay

Kofi

Boukari

Hacene

Professor

Professor
Associate
Professor

Animal Science

Ph.D.

Management

Ph.D.

Mathematics

Associate
Professor

Ed.D.

Sport Management

Assistant
Professor

Ed.D.

Inovation and
Leadership

Sociology and
Criminal Justice Professor

Ph.D.

Sociology

Ph.D.

Chemical Physics

Cyril

Brown

Donald

Brown
CarvalhoGrevious

Ernestine

Social Work

Millicent

Social Work
Accounting,
Economics and Associate
Finance
Professor

Associate
Professor
Associate
Professor
Associate
Professor
Assistant
Professor
Associate
Professor

Cawley

Alexa

Chen

Li

History,
Political Science Associate
and Philosophy Professor
Sport
Management
Professor

Yinghong

History,
Political Science Associate
and Philosophy Professor

Cheng

Ph.D.

Economics

Broderick

Michael

Education

Ph.D.

Physics and PreEngineering
Agriculture and
Natural
Resources
English and
Foreign
Languages

Casson*

M.A.

Delaware State
University
University of
Kentucky
Rensselaer
Polytechnic
Institute
University of
Delaware
University of
New Mexico
United States
Sports
Academy
Wilmington
University
University of
Wisconsin Madison
University of
Maryland
College Park

Ph.D.

Social Work

University of
New Hampshire
Indiana
University of
Pennsylvania
Delaware State
University
Bryn Mawr
College

Ph.D.

Agriculture and
Resource Economics

University of
Connecticut

Ph.D.

Plant Science

Ph.D.

English

M.S.W. Social Work

Ph.D.

History

D.P.E.

Physical Education

American
University
Springfield
College

Ph.D.

History

Northeastern
University

Christopher

Mathematical
Abhinadam Sciences
Accounting,
Economics and
Jan
Finance

Clark

Cecil

Chowhury

Clark

Norma

Clausell

Maggie

Colbert

William

Cordrey

Cara

Cornwall

Everard

Craven

Nena

Education

Visiting
Assistant
Professor
Associate
Professor
Associate
Professor

Associate
Education
Professor
Associate
Human Ecology Professor
Assistant
Art
Professor
Public and
Allied Health
Visiting
Sciences
Instructor
Assistant
Education
Professor
Visiting
Sociology and Assistant
Criminal Justice Professor
Associate
Professor

Crawford

Lori

Das
Davis

Nandita
Effie
(Harris)

Art
Accounting,
Economics and Associate
Finance
Professor
Visiting
Nursing
Instructor

Davis

LaPointe

Music

Davis

Leonard

Ph.D.

Mathematics

Ph.D.

Economics

Ed.D.

Howard
University
Argosy
Educational Leadership University

Ph.D.

Educational Research
and Evaluation

Ph.D.

Nutrition

M.F.A. Art

M.S.

Exercise and Sports
Sciences

Ph.D.

Vocational Education

M.A.

Sociology

M.F.A. Computer Art

Ph.D.

Economics

M.S.

Nursing

Professor

Ph.D.

Music

Biological
Sciences

Associate
Professor

Ph.D.

Biochemistry

Associate
Professor
Assistant
Professor
Associate
Professor

Dhillon

Harbinder

Dillard

Dorothy

Biological
Sciences
Sociology and
Criminal Justice

DiMaria

Peter

Chemistry

University of
Louisiana at
Lafayette

Ph.D.

Biochemistry

Ph.D.

Sociology

Ph.D.

Biochemistry

Virginia
Polytechnic
Institute and
State University
Cornell
University
University of
Delaware
Florida
International
University
University of
Minnesota
University of
Delaware
Savannah
College of Art
and Design
West Virginia
University
Delaware State
University
The Ohio State
University
University of
Illinois at
Medical Center Chicago
Rutgers, The
State University
of New Jersey
University of
Delaware
Temple
University

Diop

Abdoul

Dujari

Anuradha

Edwards
EdwardsOmelawa.

Francine
Nicola

Edziah

Raymond

Elavarthi

Sathya

English and
Foreign
Languages

Education
Mass
Communication
s
Mathematical
Sciences

Physics and PreEngineering
Agriculture and
Natural
Resources

Evans-Mitchell Stephanie

Nursing

Falodun

Joseph

Fondong

Vincent

Fox

Dewayne

Fralinger

Barbara

Education
Biological
Sciences
Agriculture and
Natural
Resources
Public and
Allied Health
Sciences

Friedland

Billie

Education

Friel

Brian

Psychology

Gazda

Professor
Associate
Professor
Assistant
Professor
Visiting
Assistant
Professor
Assistant
Professor
Assistant
Professor
Associate
Professor
Associate
Professor
Associate
Professor
Assistant
Professor
Associate
Professor
Associate
Professor
Associate
Professor

George

Tina

German

Myna

Music
English and
Foreign
Languages
Lecturer
Mass
Communication Associate
s
Professor

Paul

Mathematical
Sciences

Gibson

Frank

Associate
Professor

Associate
Professor

University of
Illinois at
UrbanaChampaign

Ph.D.

Linguistics

Ed.D.

Educational Innovation Wilmington
and Leadership
University

Ph.D.

Communication and
Culture

Ph.D.

Education

Ph.D.

Applied Physics

Ph.D.

Plant Science

Howard
University
University of
Delaware
University of
Maryland
Baltimore
County

Ph.D.

Oklahoma State
University
Delaware State
Educational Leadership University
University of
Education
Pennsylvania
Cornell
Epidemiology
University

Ph.D.

Zoology

North Carolina
State University

Ph.D.

Health Sciences

Ed.D.

Special Education
Experimental
Psychology

Ed.D.
Ph.D.

Ph.D.

D.M.A. Music

M.A.

Ph.D.

Ph.D.

Teaching English as a
Second Language
Literature and
Philosophy in
Communication
Applied Mathematics
and Mathematical
Physics

Seton Hall
University
West Virginia
University
Kansas State
University
University of
Maryland
College Park
University of
Delaware
University of
South Africa at
Pretoria
Delaware State
University

Giesecke

Carol

Gomia

Victor

Goudy

Andrew

Govindarajulu Chittibabu

Guo

Gwanmesia

Mingxin

Gabriel

Hagos

Asgede

Harrington

Melissa

Harrison

Larry

Associate
Human Ecology Professor
English and
Foreign
Assistant
Languages
Professor
Chemistry
Business
Administration

Professor
Associate
Professor

Agriculture and
Natural
Associate
Resources
Professor

Physics and PreEngineering
Professor
Mass
Communication
s
Professor
Biological
Sciences
Professor

Physical Chemistry
Management
Information Systems

The
Pennsylvania
State University
- University
Park
University of
Yaoundé,
Cameroon
University of
Pittsburgh
University of
Mississippi

Soil Science

The
Pennsylvania
State University
- University
Park

Earth and Space
Sciences

State University
of New York at
Stoney Brook

Ph.D.

Nutrition

Ph.D.

Post Colonial
Literature

Ph.D.
Ph.D.

Ph.D.

Ph.D.

Ph.D.

African Studies

Ph.D.

Neuroscience

Ed.D.

Curriculum and
Instruction

Ph.D.

Entymology and
Wildlife Ecology

Ph.D.

Atomic and Nuclear
Physics

Heckscher

Assistant
Education
Professor
Agriculture and
Natural
Assistant
Christopher Resources
Professor

Helmy

Ehsan

Helmy

Fatma

Hill

Janet

Physics and PreEngineering
Professor
Biological
Sciences
Professor
Associate
Education
Professor

Hoff

Samuel

History,
Political Science
and Philosophy Professor

Ph.D.

Political Science

Hoffman

Heidi

Psychology

Ed.D.

Higher Education

Instructor

Ph.D.
Ph.D.

Biological Chemistry
Curriculum and
Instruction

Howard
University
Stanford
University
University of
Maryland
College Park
University of
Delaware
University of
California at
Los Angeles
Tulane
University
Kent State
University
State University
of New York at
Stoney Brook
University of
California at
Los Angeles

Hoffman

Holmstrup

Holness

Patrick

Michael

Gary

Music
Public and
Allied Health
Sciences
Computer and
Information
Sciences

Erica

History,
Political Science
and Philosophy
Biological
Sciences
Public and
Allied Health
Sciences

Johnson

Darin

Mathematical
Sciences

Johnson

Yvonne

Music

Jordan

Tina

Issa

Jahi

Ivey

Stan

Jackson

Associate
Professor

Instructor

M.S.

Exercise Science

Assistant
Professor

Ph.D.

Computer Science

Assistant
Professor
Associate
Professor
Associate
Professor

Assistant
Professor
Associate
Professor
Assistant
Professor

Kalavacharla

Social Work
Agriculture and
Natural
Associate
Venugopal Resources
Professor

Katugampola

Udita

Assistant
Professor

Khan

Mathematical
Sciences
Accounting,
Economics and
Michael
Finance
Physics and PreAl-Sameen Engineering

Kibria

Gholam

Kim

Daeryong

Kim

Keun Kyu

Kmiec

Eric

Katz

Education
Business
Administration
Education
Department of
Chemistry

D.M.A. Music

Ph.D.

History

Ph.D.

Biology

Ph.D.

Exercise Science

Ph.D.

Mathematics

Ph.D.

Music Education

Ph.D.

Social Work

Ph.D.

Plant Science

Ph.D.

Applied Mathematics

Professor

J.D.

Professor

Ph.D.

Professor

Ph.D.

Professor
Assistant
Professor

Ph.D.

Professor

Ph.D.

Ph.D.

University of
Georgia
East
Stroudsburg
University of
Pennsylvania
University of
Massachusetts
Amherst

Howard
University
University of
Denver
University of
Georgia
Southern
Illinois
University at
Carbondale
The Ohio State
University
Morgan State
University
North Dakota
State University
Southern
Illinois
University at
Carbondale

Widener
Law
University
University of
Electrical Engineering Delaware
Southern
Illinois
University at
Education
Carbondale
Management
University of
Information Systems
Mississippi
Early Childhood
University of
Education
Georgia
University of
Medical Science
Florida

Kong

Kam

Computer and
Information
Sciences

Associate
Professor

Krawitz

Robin

Kwak

Young

History,
Political Science Assistant
and Philosophy Professor
Accounting,
Economics and
Finance
Professor

Lamar

Horace

Associate
Professor

Lee

Jung-Lim

Lin

Zhongyan

Liu

Jinjie

Liu*

Fengshan

Lloyd

Andrew

Lorio

Edward

Lott

Dawn

Lu

Qi

Lumor

Stephen

MacBride

Robert

Mahee

Richard

Music

Assistant
Human Ecology Professor
Computer and
Information
Associate
Sciences
Professor

Mathematical
Sciences
Mathematical
Sciences
Biological
Sciences

Assistant
Professor
Professor
Associate
Professor
Associate
Professor

Art
Mathematical
Sciences
Professor
Physics and Pre- Assistant
Engineering
Professor
Assistant
Human Ecology Professor
Biological
Sciences
Business
Administration

Associate
Professor
Assistant
Professor

Music

Associate
Professor

Ph.D.

Purdue
Mathematical Sciences University

M.A.

History

Ph.D.

Finance

Colorado State
University

Ph.D.

Food Biochemistry

University of
Mississippi
University of
Southern
Mississippi
Kyung-Hee
University,
South Korea

Ph.D.

Mathematics

University of
Delaware

D.M.Ed. Music Education

State University
Computational Applied of New York at
Ph.D. Mathematics
Stoney Brook
University of
Ph.D. Applied Mathematics Delaware
University of
Ph.D. Microbiology
Virginia
University of
M.F.A. Art
South Florida
Northwestern
Ph.D. Applied Mathematics University
Clemson
Ph.D. Physics
University
University of
Ph.D. Food Science
Georgia
Case Western
Reserve
Ph.D. Anatomy
University

Mallory

Lloyd

Malone

Christopher Sport Sciences

Ph.D.

Physical Education

Pace University
University of
California at
Los Angeles
University of
Virginia

Marcano

Aristides

Ph.D.

Non-Linear Optics,
Laser Spectroscopy

Moscow State
University

Instructor
Associate
Physics and Pre- Research
Engineering
Professor

D.P.S.

Business

D.M.A. Music

Marker

Elaine

Education

Assistant
Professor

Language Arts /
Literacy
Curriculum and
Associate
Instruction (Physical
Professor
Ed.D. Education)
MLSP,M Law&SocialPolicy/Soc
Instructor
SS
ial Services

Martin

Robert

Education

Mason

Joseph

Mathers

Rachel

Social Work
Accounting,
Economics and Assistant
Finance
Professor

Mayo

Cynthia

McCallister

Richard

McCrea

Brigid

Business
Administration
English and
Foreign
Languages
Agriculture and
Natural
Resources

Ed.D.

Ph.D.

Economics

Professor

Ph.D.

Human Nutrition and
Foods

Associate
Professor

Ph.D.

Spanish

Assistant
Professor

Ph.D.

Poultry Science
Animal and Avian
Sciences

Biological
Sciences
Agriculture and
Natural
Resources

Associate
Professor

Ph.D.

Associate
Professor

Ph.D.

Education
Mathematical
Sciences

Professor
Associate
Professor

McGary

Sabrina

McIntosh

Dennis

McIntosh

William

McNair

Rodney

Melikechi*

Physics and PreNoureddine Engineering
Professor

Mennella

Princy

Biological
Sciences

Assistant
Professor

Assistant
Professor

Mennella

Thomas

Milutinovic

Janko

Biological
Sciences
Computer and
Information
Sciences

Mohamed

Ahmed

Chemistry

Associate
Professor
Assistant
Professor

Moore

Marilyn

Music

Instructor

Ed.D.
Ph.D.

Columbia
University
Bryn Mawr
College
West Virginia
University
Virginia
Polytechnic
Institute and
State University
The University
of Texas at
Austin
Auburn
University
University of
Maryland
College Park

Soil, Water and
University of
Environmental Science Arizona
Temple
Science Education
University
University of
Education
Delaware

D.Phil. Physics

Ph.D.

Widener
University

Neuroscience and
Behavior

Ph.D.

Biology

Ph.D.

Physics

Ph.D.

Chemistry

B.A.

Music

University of
Sussex, England
University of
Massachusetts
Amherst
State University
of New York at
Albany
University of
Maryland
College Park
University of
Maine
Westminster
College

Morrison

Mable

Murgia

Carla

Muzorewa

Susan

Music
Public and
Allied Health
Sciences
Accounting,
Economics and
Finance

Associate
Professor

Professor
Assistant
Professor

M.M.

Ph.D.

Kenneth

Ph.D.

Nandakumar

Nagaiah

Mathematical
Sciences

Professor

Ph.D.

Newton

Faith

Education

Associate
Professor

Ed.D.

Newton

Nielsen

Ning

History,
Political Science
Steven
and Philosophy
English and
Foreign
Elizabeth
Languages
Accounting,
Economics and
Nancy (Zi) Finance

Nuamah

Kwabena

Nunlee

Martin

Nurse

Myrna

O’Brien

Dahlia

Oh

Jungmi

Professor
Associate
Professor

Assistant
Professor
Visiting
Sociology and Assistant
Criminal Justice Professor

Business
Administration
English and
Foreign
Languages
Agriculture and
Natural
Resources

Assistant
Professor
Assistant
Professor

Assistant
Professor
Associate
Human Ecology Professor

DePaul
University

Physical Education

Temple
University

M.B.A. Accounting

Mass
Communication Assistant
s
Professor

Nagelberg

Music

Ph.D.

The
Pennsylvania
State University
- University
Speech Communication Park
University of
Illinois at
UrbanaMathematics
Champaign
The College of
Educational
William and
Administration
Mary

History

Ph.D.

English

Ph.D.

Business

Ph.D.

African American
Studies

Ph.D.

Business
Administration

Ph.D.

Ph.D.
Ph.D.

Morgan State
University

English
Food Science and
Technology
Clothing, Textiles, &
Merchandising

The College of
William and
Mary
Ohio University
at Athens
The University
of Texas at San
Antonio
Temple
University
University of
Illinois at
UrbanaChampaign
Temple
University
University of
Maryland
Eastern Shore
Florida State
University

Osei

Akwasi

Ozbay

Gulnihal

Parker

Leta

Pati

Gour

History,
Political Science
and Philosophy Professor
Agriculture and
Natural
Associate
Resources
Professor
Assistant
Social Work
Professor
Physics and Pre- Associate
Engineering
Professor

Ph.D.

African Studies

Ph.D.

Fisheries and Allied
Aquacultures

Ph.D.

Orgamizayioonal
Leadership

Auburn
University
University of
Maryland
Eastern Shore
India Institute
of Technology
University of
Maryland
Eastern Shore
University of
North Carolina
at Greensboro
École
Polytechnique,
Paris, France

Richard

Education

Assistant
Professor

Pinjani

Praveen

Business
Administration

Assistant
Professor

Ph.D.

Physics
Organizational
Leadership in
Education
Information Systems
and Operations
Management

Planchon

Thomas

Associate
Professor

Ph.D.

Physics

Ph.D.

Computer and
Information Science

Ph.D.

Linguistics

Temple
University
University of
Delaware

Social Work

Rutgers, The
State University
of New Jersey

Phillips

Pokrajac

Chemistry
Computer and
Information
Dragolijub Sciences

Pulverman

Rachael

Ph.D.

Howard
University

Ph.D.

Psychology

Professor
Assistant
Professor

Sheridan

Social Work

Associate
Professor

Quinn

Martine

Sociology and Visiting M.A.,M.S
Criminal Justice Instructor
.
Sociology

Rana

Mutki

Rasamny

Marwan

Quarless
Kingsberry

Rathee

Nirmaljit

Raval

Shilpa

Raythantha

Divyesh

Physics and PreEngineering
Computer and
Information
Sciences

Ph.D.

Assistant
Professor

Ph.D.

Temple
University,
Jackson College
The University
of Texas at
Electrical Engineering Arlington

Associate
Professor

Ph.D.

Physics

Assistant
Professor

Ph.D.

Physical Education

M.S.

Computer Science

Ph.D.

Jounalism

Education
Computer and
Information
Sciences
Instructor
Mass
Communication Assistant
s
Professor

University of
Connecticut
Panjab
University,
India
Drexel
University
Saurashtra
University,
India

Reigle

Hans

Business
Administration

Rich

John

Psychology

Richardson

Agnes

Nursing

Niklas

History,
Political Science Assistant
and Philosophy Professor

Robinson

Rodriguez

Rogers

Carlos

Amy

Assistant
Professor
Assistant
Professor
Associate
Professor

Business
Administration

Associate
Professor

Psychology

Associate
Professor

Business
M.B.A. Administration
Educational
Ph.D. Psychology
D.S.L.

Strategic Leadership

Delaware State
University
Temple
University
Regents
University

Ph.D.

History

Tulane
UNiversity

Ph.D.

Business
Adminiatration

Ph.D.

Applied Experimental
Psychology

The
Pennsylvania
State University
- University
Park
Southern
Illinois
University at
Carbondale
Virginia
Polytechnic
Institute and
State University

Ph.D.

Business

Sacko

Accounting,
Economics and
Bernadette Finance
Professor
English and
Foreign
Associate
Ladji
Languages
Professor

Ed.D.

Administration and
Policy Studies

Sadoughi

Business
Mohammad Administration

Ed.D.

Business Teaching

Sando

Carol

Ph.D.

Nursing

Ruf

Nursing

Associate
Professor
Assistant
Professor

Social Work

Assistant
Professor

D.S.W. Social Work

Assistant
Professor

Psy.D.

Clinical Psychology

Professor
Associate
Professor

Ph.D.

Mathematics

Ph.D.

Nursing Education

Professor

Ph.D.

Applied Mathematics

Professor

Ph.D.

Education

Saunders

Marlene

Scott-Jones

Gwendolyn Psychology
Mathematical
Sciences

Shahin

Mazen

Sheffler

Sylvia

Shi

Xiguan

Nursing
Mathematical
Sciences

Sianjina

Rayton

Education

University of
Pittsburgh
University of
Northern
Colorado
Widener
University
University of
Pennsylvania
DSW
Philadelphia
College of
Osteopathic
Medicine
Lvov State
University,
Russia
Widener
University
Jilin University,
China
University of
Mississippi

Tomasz

History,
Political Science
and Philosophy Professor
Computer and
Information
Assistant
Sciences
Professor

Stevenson*

Marshal

History.
Political Science
and Philosophy Professor

Still

Mark

Streetman

Lee

Sport
Management
Instructor
Sociology and
Criminal Justice Professor

Stringfield

Yvonne

Nursing

Associate
Professor

Mathematical
Sciences
Mathematical
Sciences

Assistant
Professor
Associate
Professor

Social Work
Biological
Sciences

Professor
Assistant
Professor

Skelcher*

Smolinski

Bradley

Suarez

Pablo

Sun

Jiguang

Suri

Kul
Bhushan

Szabo-Maas

Theresa

Taylor

Stephen

History,
Political Science
and Philosophy
English and
Foreign
Languages

Associate
Professor
Associate
Professor
Associate
Professor

Teye

John

Thomas

Leela

Thompson*

Alton

Social Work
Sociology and
Criminal Justice Professor

Tighe*

Genevieve

Mathematical
Sciences

Tolley

David

Music

Assistant
Professor
Associate
Professor

Southern
Illinois
University at
Carbondale

Ph.D.

Historical Studies

Ph.D.

Computer Science and University of
Engineering
Louisville

Ed.D.

Sports Administration

Ph.D.

Sociology

Ed.D.

Higher Education

Ph.D.

Mathematics

Ph.D.

Applied Mathematics

Ph.D.

Social Work

Ph.D.

Zoology

University of
Michigan at
Ann Arbor
United States
Sports
Academy
University of
Delaware
The College of
William and
Mary
Rensselaer
Polytechnic
Institute
University of
Delaware
University of
Maryland at
Baltimore
Texas A&M
University

Ph.D.

Philosophy

Bryn Mawr
College

History

Curriculum and
Instruction

Purdue
Ph.D.
University
Washington
Ph.D. Social Work
University
The Ohio State
Ph.D. Sociology
University
University of
Computer and
Delaware/
M.S./M.A Information
Wesleyan
.
Sciences/Mathematics University
The Ohio State
D.M.A. Music
University

Toure

Ahati

Tripathi

Renu

History,
Political Science
and Philosophy
Physics and PreEngineering

Tucci

Roberta

Art

Arthur

Agriculture and
Natural
Resources
Professor

Tucker

Tutu

Raymond

Associate
Professor
Assistant
Professor
Professor

History,
Political Science Assistant
and Philosophy Professor

Ph.D.
Ph.D.
Ed.D.

Ph.D.

Ph.D.

University of
Nebraska
India Institute
Physics
of Technology
University of
Educational Leadership Delaware
History

Botany

Rutgers, The
State University
of New Jersey

Geography

The
Pennsylvania
State University
- University
Park

Udezulu

Ifeyinwa

Umoh

Hanson

VanGolen

Cynthia

Viswanathan

Nanda

Vulinec

Kelvina

History,
Political Science
and Philosophy
Mathematical
Sciences
Biological
Sciences
Business
Administration
Agriculture and
Natural
Resources

Wakefield

Bryan

Chemistry

Associate
Professor
Assistant
Professor

Qiquan

Chemistry

Associate
Professor

Ph.D.

Clytrice

Biological
Sciences

Associate
Professor

Ph.D.

University of
Florida
University of
Chemistry
Pittsburgh
Zhejiang
Environmental Science University,
(Chemistry)
China
University of
Food Science and
Maryland
Technology
Eastern Shore

Ph.D.

Philosophy

University of
Chicago

Ph.D.

Urban Affairs and
Public Policy

Ph.D.

Biological Sciences

Wang

Watson

West

Susan

Williamson

Joan

Wilson

Charlie

History,
Political Science
and Philosophy
Accounting,
Economics and
Finance
Biological
Sciences

Associate
Professor

Ph.D.

Political Science

Professor
Assistant
Professor

Ph.D.

Mathematics

Ph.D.

Professor

Ph.D.

Neuroscience
Business
Administration

Ph.D.

Wildlife Ecology

Associate
Professor

Professor
Associate
Professor

Ph.D.

Clark Atlanta
University
Howard
University
University of
Michigan
The Ohio State
University

University of
Delaware
University of
Delaware

Assistant
Professor
Associate
Professor
Associate
Professor

D.S.W. Social Work

Assistant
Professor

Wilmington
Educational Leadership University
University of
Ph.D. Physics
Connecticut
United States
Sports
D.S.M. Sports Management
Academy

Winstead

Cherese

Chemistry

Workie

Bizuneh

Chemistry

Wright

Dolores

Young

Renee

Zerrad

Essaid

Social Work
English and
Foreign
Associate
Languages
Professor
Physics and PreEngineering
Professor

Zhang

Mark

Zuba
* Current
Administrator

Jesse

Sport
Management
English and
Foreign
Languages

Virginia
Polytechnic
Institute and
State University

Lecturer

Ph.D.

Chemistry

Ph.D.

Chemistry

Tufts University
Howard
University

Ed.D.

Ph.D.

Language and
Literature

Yale University

Appendix 8.2: Delaware State University Faculty Vacancies, 2006-2010
Year
2006
2007
2008
2009
2010
Total

Retirement
1
7
5
9
9
31

Resignation
10
5
7
8
10
40

Death
0
0
0
1
2
3

Non-Renewal
2
2
6
2
0
12

Total
13
14
18
20
21
86

Appendix 8.3
Delaware State University Research Centers
Creating and developing partnerships with private and corporate sponsors, educational
institutions, and federal and state agencies are important pathways to fulfill the mission of the
University. Centers and institutes are representative of how the University capitalizes on this
process. Centers and institutes are usually multidisciplinary, have a well-defined educational
component and may be established when a collection of faculty have secured long-term funding
commitments to pursue unique research, public service, outreach and/or instructional endeavors.
University Centers
Center for Economic Development and International Trade
Delaware Center for Enterprise Development
Center for the Study of Innovation Management
Center for IT Services
Delaware Center for Transportation
Delaware Center for Health Promotion
Optical Science Center for Applied Research
Sea Food Safety Research Laboratory
Applied Mathematics Research Center
Collaborative Centers (Centers in which the University is a member but operated by other
organizations/universities).
Delaware IDeA Network of Biomedical Research Excellence (INBRE)
Project Centers/Projects (Centers/Projects funded by sponsoring agencies)
Center for Research and Education in the Optical Sciences and Applications
Center for Applied Optics for Space Science.
Center for Hydrogen Storage Research
Center for Advanced Algorithms
Environment Cooperative Science Center
Food Business Incubator Center
Living Marine Cooperative Science Center
Small Business Development Center

Center for Integrated Biological and Environmental Research (CIBER)
University Centers
University Center for Economic Development and Trade
UCEDIT promotes the economic development of Delaware through a range of initiatives. The
Center provides a long-term strategic view of economic forces and focuses on providing state
and local governments and other public and non-public organizations with economic models and
analyses. The center develops economic data banks, workforce development initiatives,
benchmarking studies, and facilitates export promotion and international trade strategies for
small to mid-sized enterprises.
Directors: Dr. Michael H. Casson, mcasson@desu.edu; and Dr. Nanda K.
Viswanathan. nviswana@desu.edu
Delaware Center for Enterprise Development
The Delaware Center for Enterprise Development (DCED) provides the needed support to assist
in the success and development of business ventures. DCED functions as the community
outreach arm of the College of Business. The mission of DCED is to educate current and
prospective entrepreneurs and enterprise managers through training programs, technical and
managerial assistance and by providing access to capital. DCED provides business training and
entrepreneurial education for youth and adults through classes and specialized workshops;
supports community economic development initiatives working in partnership with numerous
organizations throughout the state; and offers one-on-one technical assistance to entrepreneurs.
Director: Mrs. Lillie Crawford. lcrawford@desu.edu
Center for the Study of Innovation Management
The Center for the Study of Innovation Management (CSIM), housed in the Department of
Business Administration, College of Business at Delaware State University is a research unit
focused on the study of innovation management in organizations. Innovation management is
defined as the activities, processes, routines, and systems that foster knowledge creation,
transformation, dissemination, and sharing as it moves the organization towards change and
adaptation in its pursuit of value creation and competitiveness.
Director: Dr. Carlos M. Rodriguez. crodriguez@desu.edu
Center for IT Services
The Center’s mission is to provide professional IT services to government agencies, non-profits
and small business enterprises in and around Delaware through active student involvement,
learning, and applied research. The Center: (a) Offers professional IT services to non-profits,
government agencies, and business organizations located in and around Delaware at affordable
costs; (b) Maintains relationships with government agencies and industry in and around
Delaware; and (c) Provides real life experience to students in the area of IT services and project

management.
Director: Dr. Chittibabu Govindarajulu. chitti@desu.edu
Delaware Center for Transportation
The objective of the Delaware Center for Transportation Management is to become a premier
resource in the State of Delaware for teaching, training, and research in transportation
management. The Center collaborates with the Delaware Department of Transportation
(DELDOT), Federal Highway Administration (FHA), Federal Transit Administration (FTA) and
business and industry in Delaware.
Director: Dr. Nanda K. Viswanathan. nviswanathan@desu.edu
Delaware Center for Health Promotion
The Delaware Center for Health Promotion was created to provide statewide health promotion
programming that focuses on health maintenance and illness prevention. Working in conjunction
with the Healthy Delaware Foundation (HDF), programming is offered under the auspices of the
HDF slogan, “Be Healthy Delaware.” The mission of the Delaware Center for Health Promotion
(DCHP) is to encourage Delawareans to adopt healthier lifestyle habits in an effort to increase
their quality of life and to reduce the incidence of preventable illness
Director: Marianne Carter, M.S. R.D.,CHES, mcarter@desu.edu
Optical Science Center for Applied Research
OSCAR is the Optical Science Center for Applied Research at Delaware State University,
located in the state capitol of Dover. Optical science is the primary research focus of OSCAR for
three main reasons. First, it is intrinsically interdisciplinary, offering rich capabilities with
exciting applications and innovations in many fields. Second, at DSU, there is an energetic core
of faculty from several departments whose research has optics as a common focus or enabler,
and who are eager to collaborate. Third, the use of lasers is growing rapidly in applications that
range from nanotechnology and optical fiber telecommunications to novel detection of
dangerous chemicals, rapid and accurate characterization of various complex media, and imaging
of ultrafast phenomena. As a result, degree recipients with expertise in optical science are in
demand in the workforce and as professors to educate future generations.
Director: Dr. Noureddine Melickechi, nmelickechi@desu.edu; please visit
http://www.oscar.desu.edu
Seafood Safety Research Laboratory
The USDA, Agricultural Research Service (ARS) established the Microbial Safety of
Aquaculture Products Center of Excellence on the campus of Delaware State University (DSU).
A partnership between the USDA and the university, it is intended to foster complementary
research on problems of national and regional concern and to enhance cooperative research with

participating stakeholders. The facility at DSU is part of a larger program at the Eastern Regional
Research Center’s Food Safety and Intervention Technologies Research Unit in Wyndmoor, PA.
Director: Gary P. Richards, at USDA-ARS, J.W.W. Baker Center, Delaware State University;
gary.richards@ars.usda.gov
Applied Mathematics Research Center
Delaware State University Applied Mathematics Research Center (AMRC) was initially funded
by the Department of Defense (DoD) in 2003. AMRC is designed to create a research
environment where multidisciplinary groups work together to solve applied mathematics
problems in military and other areas. The research center consists of faculty of Mathematics,
Computer Science, Electrical Engineering, and Biotechnology, research associates, visiting
professors and an administrative assistant. The major goals are: (1) to establish a permanent
research base at Delaware State University which produces new knowledge and quality,
publishable, peer-reviewed research relevant to DoD research goals; (2) to enhance participation
and substantial involvement of minority graduate (M.S. and Ph.D.) and undergraduate students
and faculty in Science and Mathematics research; (3) to provide additional training in
mathematics and sciences to minority female high school students by involving them a summer
program (GEMS), and therefore to prepare more minority students (especially women) in
sciences and mathematics; (4) to foster long-term research collaboration among scientists with
Army Research Laboratories, and other national government and academic institutions; and (5)
to ensure long term sufficient research funding.
Director: Dr. Fengshan Liu, fliu@desu.edu; please visit at http://www.desu.edu/appliedmathematics-research-center
Collaborative Centers
Delaware IDeA Network of Biomedical Research Excellence (INBRE)
The Delaware Biotechnology Institute (DBI) serves as the lead organization in the State of
Delaware for the development of partnerships between major institutions of higher education in
the State of Delaware relative to Biomedical Research initiatives. The DBI spearheaded the
Biomedical Research Infrastructure Network (BRIN) and the INBRE as a continuation of the
efforts advanced through BRIN. Renewed in 2009, the Delaware INBRE renewal builds on the
previous grant in furthering statewide development of biomedical research capacity in Delaware.
While the BRIN was established to assist state organizations and institutions of higher education
in building biomedical research infrastructure, the INBRE strengthens the capability of Delaware
scientists to apply for and win RO1 grants in biomedical research by utilizing and building on the
infrastructure established through the BRIN research grant. The objectives of the Delaware State
University INBRE are to: Expand research opportunities for faculty and students.
 Expand research opportunities for faculty and students.
 Enhance the level of expertise of faculty and students.
 Provide a continuous forum for research ideas and involvement of students.
 Technology.
 Provide a network for easy access to research techniques, resources and technology.





Improve existing research core facilities.
Increase the outreach activities related to biomedical research.
Improve the instructional delivery system and information technology system related to
biomedical research.
 Encourage students to become involved in activities related to research as well as
medicine.
 Enhance the recruitment efforts of minorities through continued introduction to the DBI
core facilities.
Director: Dr. Noureddine Melickechi, nmelickechi@desu.edu; please visit
http://www.desu.edu/dsuibre
Project Centers/Projects
Center for Research and Education in the Optical Sciences and Applications
Center for Applied Optics for Space Science
The Department of Physics and Pre-Engineering is the home to two (2) major research centers,
specializing in lasers and optics: the Center for Research and Education in the Optical Sciences
and Applications, also known as CREOSA, and the Center for Applied Optics for Space
Sciences, CAOSS. These centers are part of a small, elite group funded by the National Science
Foundation's CREST (Centers for Research Excellence in Science and Technology) and the
National Aeronautics and Space Administration's URC 5 initiatives.
Undergraduate and graduate (M.S. and Ph.D.) students with a keen interest in areas of inquiry
including lasers, optics, biomedical imaging, biophotonics, and the space sciences are afforded
opportunities to receive generous stipends and one-on-one faculty mentoring, working alongside
accomplished researchers with state-of-the-art equipment; presenting papers and research at
national and international conferences; and participating in seminars and other opportunities for
professional development. Contact: Dr. Aristides Marcano, amarcano@desu.edu; please visit
http://www.desu.edu/department-physics
Center for Hydrogen Storage Research
The primary focus of the Hydrogen Storage Research Center is finding novel materials that can
store and release large quantities of hydrogen gas at moderate temperatures and pressures. These
materials can be used on board vehicles for hydrogen fuel cell applications. Materials are being
sought that will absorb at least 6 wt. % hydrogen by the year 2010 and 9 wt. % by 2015.
The Research Center is involved in all aspects of hydrogen storage research including:
 fabricating and testing the hydrogen storage materials
 determining the amount of hydrogen that can be absorbed and released from these
materials
 determining their thermodynamic stability
 finding catalysts that are suitable for certain reactions
 measuring the kinetics of uptake and release, and
 performing modeling studies to determine the mechanism that controls the reaction rates.
Director: Dr. Andrew Goudy, agoudy@desu.edu;

Center for Advanced Algorithms
Delaware State University and its Department of Mathematical Sciences have been selected by
the U.S. Department of Defense’s Army Research Laboratory to receive a five-year $3 million
research grant to establish a Center for Advanced Algorithms on campus.
The new DSU center – which will be based within DSU’s Department of Mathematics – will
focus its work to assist the Department of Defense (DoD) in its effort to develop technologies
that will protect U.S. troops and its allies from deadly improvised explosive devices.
The new center builds on DSU’s prior success that was achieved by its Applied Mathematics
Research Center that was established by a $4 million Department of Defense grant in 2003. DSU
completed the research pertaining to that grant in 2009 and has continued since then to work on
several critical U.S. military-related projects.
Director: Dr. Fengshan Liu, fliu@desu.edu
Environmental Cooperative Science Center
The Environmental Cooperative Science Center, funded by the National Oceanic Atmospheric
Administration (NOAA), is a partnership among several institutions, state and federal programs.
The lead institution is Florida A&M University, which partners with five other academic
institutions including Delaware State University, Creighton University, Jackson State University,
Texas A&M University-Corpus Christi, and the University of Texas at Brownsville. Its aim is to
educate and provide research opportunities for students at all levels at DSU with an emphasis on
engaging under-represented groups. ECSC research at DSU has focused on the effect of climate
change, restoration, and management of natural areas, on natural areas at Delaware’s two
National Estuarine Research Reserves (St. Jones River and Blackbird watersheds). This
collaborative program has strengthened environmental science and ecology core curriculum
within the College of Agriculture and Related Sciences at Delaware State University. The ECSC
website is http://www.ecsc.famu.edu/1.html. For more information contact Dr. Christopher
Heckscher at (302)-857-6412 or email checkscher@desu.edu.
Food Business Incubator Center
The mission of the Food Business Incubator Center (FBIC) is to nurture, support, and sustain
food and agricultural industries in the Delaware region by providing business and technical
training, resources for product and process evaluation and incubation, and a trusted source for
information and guidance. The kitchen incubator at Delaware State University (DSU) is
managed by the Delaware Center for Enterprise Development in collaboration with the
Department of Hospitality and Tourism Management (HTM). The commercial kitchen incubator
is located in the Bank of America Building on DSU's Dover, Delaware campus. The incubator
provides a low-cost commercial and licensed facility that can be used by food producers.
Incubator tenants will time-share space according to the amount of time needed while saving
considerable expense over equipping their own kitchens. The FBIC provides low-cost kitchen
facilities that can be used to produce food items for business. The commercial, licensed and
certified kitchen is available by appointment and provides dry and cold storage, on-site
assistance and access to computers, printers, fax, copier and a variety of office equipment.

Manager: Audrey Scott Hynson; (302)857-6951
Living Marine Resource Cooperative Science Center
The Living Marine Resource Cooperative Science Center (LMRCSC) is a multi-institutional
collaboration between National Oceanic and Atmospheric Administration (NOAA) and seven
universities, which include the University of Maryland Eastern Shore (lead institution) in
partnership with Delaware State University, Hampton University, Oregon State University,
Savannah State University, the University of Miami-Rosenstiel School of Marine and
Atmospheric Sciences, the University of Maryland Center for Environmental Science- Institute
of Marine and Environmental Technology. LMRCSC’s overarching goals include the following:
to educate and train students from under-represented groups in aquatic and marine sciences; to
strengthen academic links between participating universities and ensure that students receive a
well-rounded education; and to establish partner institution research connections in the thematic
areas of aquaculture, essential fish habitat, fisheries socioeconomics, and quantitative fisheries.
DSU’s aquatic research program predominantly focuses on essential fish habitat, water quality
and aquaculture. In addition to acquiring research skills, student participants gain experience
presenting results at national and regional meetings and preparing manuscripts for publication in
peer reviewed journals. The websites for LMRCSC/NOAA EPP are
http://www.umes.edu/lmrcsc/Default.aspx?id=15876 and
http://www.epp.noaa.gov/csc_lmrcsc_page.html. For more information, please contact Dr. Stacy
Smith at (302)-857-7668 or e-mail slsmith@desu.edu
Small Business Development Center
Dover center of DE SBDC is located in the Bank of America Building. The center offers
counseling and workshops to businesses in the area. For additional information or to know more
about upcoming events, please visit
http://www.delawaresbdc.org/center.aspx?center=34020&subloc=0
Center for Integrated Biological and Environmental Research (CIBER)
The Center for Integrated Biological and Environmental Research (CIBER) is a University
center that was created at Delaware State University as a result of the Delaware Experimental
Program to Stimulate Competitive Research grant. CIBER was created with the goals of serving
as a faculty resource center to help coordinate writing and management of competitive research
proposals, awarding of seed grants to DSU researchers, coordination of student training and
support, and participating actively in DSU’s summer research programs. The partners of CIBER
are Delaware State University, Wesley College, and Delaware Technical and Community
College (DTCC). CIBER has been instrumental in helping coordinate DSU’s summer research
symposium and in the training of more than 50 undergraduate students. These students include
DSU students participating in the summer Experimental Program to Stimulate Competitive
Research (EPSCoR) internship and those who come to DSU from around the United States as
part of DSU’s NSF-funded Research Experiences for Undergraduates in molecular genetics and
genomics program. CIBER has been critical in the management of the existing DSU EPSCoR
program, the NSF REU program (ongoing), and several other USDA and NSF grant programs.

CIBER continues to serve as the focal point for the submission of the Plant Genome Research
program to NSF, and other grants to the National Institute for Food and Agriculture (NIFA), and
to NSF EPSCoR. The center was launched in 2009 and CIBER’s website is
http://cars.desu.edu/ciber. For more information, please contact Dr. Venu (Kal) Kalavacharla at
302-857-6492 or email vkalavacharla@desu.edu or call the CIBER office at 302-857-6453.

APPENDIX 8.4

QUALITY ASSURANCE CHECKLIST
For DSU Hybrid and Online Courses

Online distance education course:_______. _______________________________Submitted by :_____________
Number

What is your role?

Course Title

Your name

 Faculty subject matter expert/instructor
 Director of Distance Education
 Other --- Pleases explain: __________________________________________

Instructions
Both the US Department of Education and the Middle States Commission on Higher Education require us to
demonstrate that all hybrid and online courses conform to high standards of excellence for e-learning.
Validated by online experienced instructors at DSU, and endorsed by the Faculty Senate on 6 May 2011, the
Quality Assurance Checklist comprises standards of excellence for our online courses.


Part 1 consists of essential criteria that a hybrid or online course must meet before it may be authorized
for offer as part of DSU Online.



Part 2 consists of important but not essential criteria that are desirable for an effective online course.

For each element of an online distance education course, we ask that you, as the instructor, verify with a
check () which criteria of excellence have been met.
Once you respond “Yes” to all essential items, please submit this form to the Distance Education Center who,
upon verification, will send it to the Office of the Provost for addition to the Calendar.

Definitions of Courses Using Online Elements
Web-enhanced courses are 100% classroom-based residential instruction, augmented by instructional
elements provided by a learning management system (e.g., Blackboard).
Two kinds of hybrid courses blend face-to-face classroom instruction with online learning:



Hybrid 1 courses are predominantly onsite in-classroom courses. Between 67 and 80% of course
content and activities is taught face-to-face; between 20 and 33% of course content and/or
activities is presented online.
Hybrid 2 courses are predominantly online courses. Between 33 and 67% of course sessions is
taught face-to-face; between 36 and 67% of course sessions is replaced by online course content
and activities.

Online courses are courses taught 100% online without any on campus in-classroom interaction.
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1. PART 1. CRITERIA ESSENTIAL FOR ONLINE INSTRUCTION
Criterion of Excellence for online courses and online elements of hybrid courses

Completed &
Ready?
Not
Yes
yet

1. All of the course materials are complete, aligned with identified course learning outcomes, related
to academic program goals, and ready to distribute as soon as students enroll.
2. The syllabus indicates any course prerequisites and presents the course description, course
outline/schedule, including dates for assignments and/or other forms of assessment (quizzes, tests,
etc.).
3. The syllabus and content of the various course modules give students guidance and instruction in
terms of course content, rules of behavior, grading criteria, course requirements, and the instructor’s
expectations for students.
4. The syllabus and course content present evaluation rubrics (or their equivalent) that inform students
about how their learning performance will be assessed and graded.
5. The syllabus and course content explain the policy relating to plagiarism and indicate that work
must be original from the student’s own efforts.
6. The instructor posts her or his full name, title, personal contact information and online office hours.
7. The instructor encourages students to ask questions and express their views to the instructor.
8. Students are presented with clear instructions about different ways to interact with the instructor.
9. The instructor has inserted a message of welcome to students who enroll in this course.
10. The course provides information about student accessibility issues, including site, mobility, hearing,
cognition and ESL.
11. The instructor sets student expectations by explaining usual turnaround time for email, responses to
postings on the Discussion Board, and feedback on course assignments (normally 24 hours Monday
through Friday).
12. The online course replicates the on campus course in terms of learning objectives and
expectations.
13. The course is well organized and easy to navigate, i.e., content is presented in a logical order, e.g.,
more general/simple/obvious to specific to more specific/complex/subtle.
14. The selected text(s) and other required and/or recommended readings support students’ efforts to
achieve the goals and objectives of the course.
15. Free of pirated materials, any full text copies of copyrighted course readings are accompanied by
statements of permission or authorization written by the corresponding copyright owners.
16. Learning resources are written effectively by one or more qualified subject matter specialists.
17. The content and tone of the subject matter expert’s narrative text demonstrate sensitivity and
commitment to help students to succeed.
18. The narrative text is free of spelling and grammatical errors.
19. The organization, purpose and focus of the narrative text are exceptionally clear with respect to the
objectives of the different modules.
20. The course contains links to relevant resources on the web.
21. The instructor’s narrative provides students with clear and interesting information that goes beyond
what they can find in the textbook.
22. Course materials explain the relevance and value of course content and assignments for students'
study and career goals.
23. Course content is challenging, current, easy to access, and relevant to students’ needs.
24. Course information is presented using a variety of multimedia to facilitate learning: e.g., narrative
text, illustrations, graphs, diagrams, photographs, PowerPoint presentations, voice-over-PowerPoint,
screen capture, video clips, audio clips, streaming video, streaming audio, etc.
25. The Discussion Board is used to promote active participation.
26. Part of students’ assessment is based on the quality of their participation in online discussions.
27. The course offers multiple opportunities for students to give feedback on course content, processes
and use of technology and thus improve the academic quality of the course.
28. Instructional and assessment activities are closely aligned to learning objectives.
29. Multiple assessment strategies are used to measure students' achievement of learning objectives.
30. Students are encouraged to experience critical reflection regarding course content.
Please review and make sure you have checked all of essential items in part 1.
Once you have indicated “Yes” for all essential items, please proceed to Part 2 on page 3.
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PART 2. CRITERIA IMPORTANT BUT NOT ESSENTIAL FOR ONLINE INSTRUCTION
Criterion of Excellence for online courses and online elements of hybrid courses
1.
2.
3.
4.
5.
6.
7.
8.

9.
10.

11.

12.
13.
14.
15.
16.
17.
18.
19.
20.
21.
22.
23.
24.
25.
26.
27.
28.

Completed & Ready?
Yes
Not yet

Instructions are given to students that they are to use their official DSU e-mail accounts for all
course-related participation and correspondence.
The syllabus and/or course content present suggestions for online learning.
At the beginning of the course, students are encouraged to submit to the discussion forum a brief
biographical description and a statement of their learning objectives for the course.
The course presents instructions and/or suggestions about how students may manage their time
and complete course assignments.
Assignments are presented using the Blackboard assignment function that permits students to
submit their assignments via Blackboard and never via email or as paper copies.
The narrative text contains an "advance organizer" (an agenda, concept map, or list of key points)
and specific learning objectives for each module, unit or lesson
The modules (or lessons) are of reasonable length, i.e., they can be completed within 4-8 hours.
Clearly written learning objectives posted in the introduction to each unit (lesson or module)
contain action verbs, specify conditions and standards of observable performances to be carried
out under real or simulated real conditions and correspond to what competent performers do in
real world settings.
Content is broken down into small "chunks" for presentation to students.
Integrated into the course content is a variety of "worked examples," case studies, demonstrations,
illustrations, descriptions, drawings, images etc. that help the student to visualize how
competencies learned in each module (or unit) apply to their current and/or future work situations.
The course distinguishes between recurrent (routine) terminal learning performances that are
usually done in the same way and nonrecurrent learning activities that call for analysis and
problem-solving.
Course content is presented in such a way that it arouses the interest of the students, conveying
the personal "voice" of the expert in a warm, personable and friendly way.
There is an explanation of how the different elements of each module relate to the rest of the
course.
The subject matter expert’s narrative (didactic prose) presents evidence to support points
presented.
The narrative text introduces and orients students about key points in the assigned readings in
order to make difficult material thoroughly understandable.
Besides the main instructional text(s) for assigned readings, other learning resources are made
available via print, digital formats, and/or as Internet-accessible documents.
The course provides links to resources dealing with prerequisite knowledge.
Students are presented with clear instructions about specific ways to interact with other students in
course forums.
Course provides opportunities for peer feedback.
Students are encouraged to share a sense of learning community with their instructor and
classmates
The course provides opportunities for students to share ideas in collaborative discussions and/or
team projects.
The subject matter expert inserts meaningful discussion questions in the discussion forum to
encourage deeper levels of interaction.
The course provides opportunities for students to respond to the anonymous surveys feature of
Blackboard or “minute papers” to give feedback and suggestions about the course.
The course provides opportunities for students to reveal how much they are already familiar with
the new material to be learned.
To prepare students for graded exams (summative evaluation), the course provides numerous
opportunities for self quizzes and and/or sample exams.
Evaluation rubrics are provided whereby learning tasks will be graded.
Quizzes are posted in the course to assess student progress through the course.
Students' participation in self-assessment and other formative evaluation activities enables them to
prepare for summative evaluation (examinations).

After you check all of the important but not essential items in part 2 that apply to your course, please submit the QAC to the
Distance Education Center.
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Appendix 8.5
Delaware State University Cooperative Extension Programs
Cooperative Extension: As a land-grant university, DSU has a legislative responsibility
to conduct basic and applied research for the public interest, and to disseminate scientific
and practical knowledge through Cooperative Extension and other outreach and
engagement programs. The Cooperative Extension Program provides research-based
information and educational programs to communities, families and individuals in
Delaware. Based within the College of Agriculture and Related Sciences, the Cooperative
Extension Program plays a vital role in helping both the College and the University to
fulfill their broad commitment towards learning, discovery and outreach within the
university, community, state and nation. Current Cooperative Extension programs and
outreach efforts focus on three strategic priorities: improving agriculture and natural
resources; promoting family life and nutrition education; and fostering 4-H and youth
development. As the outreach and engagement arm of the university, the Cooperative
Extension Program is distinct in that it operates both campus and county-based faculty
and staff. Specialists located on the campus design educational programs, provide
technical assistance, and train field faculty and others to deliver educational programs.
They also assist small and part-time farmers in evaluating innovative farm-based income
opportunities and non-traditional enterprises. In addition, risk management, direct
marketing, small farmer outreach and technical assistance; farm business management,
small-flock poultry research, aquaculture and water quality research and small ruminants
are other areas of focus. Examples of current programming include:
Agriculture and Natural Resources
The Agriculture and Natural Resources Extension program addresses issues facing
diverse Delaware producers and landowners, especially those with limited resources.
Programs related to agricultural production, marketing, financing and resource
management are implemented to enhance profitability and sustainability of producers.
Outreach and technical assistance programs reach over 600 producers annually.
Additional funding from USDA grants has helped to strengthen programs in agricultural
risk management, outreach and technical assistance, aquaculture extension, smallruminant extension, small-flock poultry management, and many others. The backyard
garden program assists over 40 limited income families to supplement their diets and
food budgets through produce gardening. The Woodland in the Classroom and Master
Gardener programs provides important strategic vehicles for reaching out to many
individuals, families and Delaware communities.
 The Small Farmer Technical Assistance and Outreach Program
Through workshops, one-on-one assistance, demonstrations and field days, the small
farms program has reached over 600 people annually during the past three years. This
USDA funded program assists small, limited-resource and traditionally under-served
farmers and farm families to own and operate farms successfully through intensive
educational and outreach interventions.
 After his two poultry houses sat empty and created no income for several years,
an African American farmer was assisted in getting a temporary production
contract with a poultry integrator leading to a $75,000 in increase farm income by
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the farmer.
A Bus tour to immigrant farmers’ markets in New York City created opportunities
for Hispanic producers to interact with more experienced producers operating in
NY farmers markets leading to increased knowledge in product selection,
promotion, pricing and profit opportunities for producers of local produce in
urban farmers’ markets.
Annually, more than 340 people receive education and training in ethnic crops
production and marketing, alternative farm enterprises, organic production and
season extension practices using high tunnels through field days, farm tours, and
one on one farm visits, workshops, and conferences. Ten new producers have
started growing and marketing ethnic crops for farmers markets and other direct
markets generating over $50,000 in increased net farm income.
Extension Educators collect and analyze soil samples for small-scale producers
across Delaware, and give them tips and recommendations for better soil health.
Over 70 producers and farm families receive information on USDA farm
programs to include qualifications, application procedures, timelines and
availability of technical assistance annually.

 Aquaculture Extension Program
A series of interactive, hands-on learning opportunities in aquaculture provides
training for 35 or more current and potential producers annually about proper fish
handling methods, counting, stocking, feeding and water quality. Participants report
increases in their technical knowledge and skills as a result of the training.
 Small Ruminant Extension program
The small ruminant research and extension program seeks to address production,
parasite and pest control, breeding, feeding, marketing and other issues related to
sheep and meat-goat enterprises in Delaware and the Mid-Atlantic region. Recently,
637 producers and professionals participated in research-based education to small
ruminant producers in the sheep and goat industry, including small and beginning
farmers. Workshops covered out of season breeding, FAMACHA, and fecal egg
counting.
 Agriculture Risk Management Education
The program is aimed at enhancing the knowledge and skills of limited resource and
small-scale producers in mitigating against production, marketing, financial, legal and
human resource risks associated with the farming business. Over 96 participants
attend the annual 2-day Profiting from a Few Acres Conference. Recent session
topics included, developing effective farm business plan; generating analyzing and
interpreting financial statements; farm record-keeping; how to be a successful
marketer; beekeeping, transitioning to organics; agricultural tourism; cut flowers to
increase profits; dairy goat and cheese making; extending profits with high tunnels
and NRCS tunnel programs; beating bugs with IPM; profiting through planning; and
profiting with fruit trees. Participant evaluations have been highly positive.
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Over 300 participants attend Cooptastic!- a one-day annual conference event
aimed at backyard, small, and medium-sized poultry flock owners. Topics range
from the basics of getting started with a coop to composting poultry waste.
The Delaware State University Farmer’s Market provides 16 or more local
producers an avenue to selling their products to people from the Dover
community and to increase their profit potential. The market now runs annually
from May to September, opening on Saturdays from 10:00 a.m. to 2:00 p.m.

 Sustainable Agriculture Research and Extension (SARE) Program
A SARE Professional Development Program grant has enabled DSU Cooperative
Extension to employ a full-time SARE educator for Delaware and the eastern shore of
Maryland. The project highlights collaboration between UMES, UDEL, and DSU
and promotes sustainable agriculture practices in the region, focusing on season
extension, reduced-tillage vegetable production, and small-scale ornamental
production.
 Fifty-four (54) farmers and 22 service providers have learned about the benefits of
season extension equipment/techniques during last year. Some vegetable growers
have already adopted these techniques on their farms.
 Twenty-two (22) service providers and 54 farmers have learned about reducedtillage vegetable production, focusing on the use of cover crops, through an open
house, a field day, demonstration plots, farm visits, and three (3) meetings.
 Forty (40) service providers and five (5) farmers have learned about small-scale
ornamental production including which plants produced for landscaping require
less water and pesticides through a workshop and demonstration plot/ campus
tour.
 Nine (9) service providers and 63 farmers have learned about small-scale
ornamental production including adding cut flowers to small farms through an
open house, demonstration plots, and farm visits. Cut flowers have been added to
service provider programming and implementation on farms has occurred.
 Backyard Gardens and Profiting From Your Backyard/Small Acreage:
The Backyard Gardens Program provides opportunities for limited income residents
who wish to establish a small vegetable garden in their back yards to do so. The
produce from the gardens help supplement their family meals and/or income.
Annually, twenty-thirty residents participate in the Backyard Garden Program.
 Woodland Classroom
Delaware has approximately 350,000 acres of forest. Therefore, it is very important
for young people to learn the importance of establishing and protecting our woodland.
One method to accomplish this is to take students and teachers on an educational
walk through a woodland trail that was created in the 76-acre deciduous forest on the
campus of Delaware State University as part of the Delaware estuary watershed. The
Woodland Classroom curriculum is based on the Delaware Department of
Education’s Science Standards for third graders. Sixteen volunteers consisting of
Master Gardeners and Delaware State University students were trained to lead and to
provide forest and stream ecosystem education to students and teachers. Annually,
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over 300 students, parents, and teachers from four schools tour the Woodland
Classroom. They range from kindergarten to first grade.
 Master Gardener Volunteer Training
Delaware State University conducts training for 150 Kent and Sussex County Master
Gardeners. In exchange for training, the Master Gardeners volunteer 45 hours each to
help Delaware citizens on topics such as landscaping, plant materials, plant
propagation, vegetable baskets and much more. They also operate the “Information
table” at community fairs, events and retail garden centers to answer consumer
questions, and local community farmers markets and to promote and recruit for the
Master Gardener Program.
Family Life/Nutrition Education
The Family and Consumer Sciences (FCS) Extension program focus on educational and
intervention programs aimed at addressing nutrition, health and wellness, parenting and
family life issues. Delaware state University FCS extension programs impact the lives of
nearly 2000 Delaware residents annually.
 Nutrition Education
Delaware State University Cooperative Extension partners with state agencies, school
districts, faith-based organizations and minority serving non-profit agencies, to
conduct a variety of workshops and other educational programs to help combat
emerging and chronic health risk issues associated with nutrition, parenting and
family life. Individuals in the communities we serve have realized documented
significant lifestyle improvements such as: incorporating healthy food choices into
their lifestyles; improving personal management relating to chronic diseases;
committing to and engaging in some form of regular physical activity; showing
willingness to include five to nine servings of recommended fruits and vegetables in
daily diets; and learning to prepare healthy alternatives to familiar foods.
 Intelligent Eaters Club
According to statistics, more than half of adult women in the United States are
overweight, and nearly a quarter are obese. Evidence shows that lifestyle and diet
choices are the underlying causes for the rise in this public health crisis, which is
linked to several major preventable diseases. Delaware State University Cooperative
Extension offers a comprehensive, on-going program that incorporates nutrition
education, cooking demonstrations, behavior modification and regular exercise to
youth and adults in the community.
 Expanded Food and Nutrition Education Program
DSU Cooperative Extension offers educational programs to Kent County low-income
mothers of young children in nutrition, food safety and food budgeting. A curriculum
called Eating Smart, Being Active, provided eight lessons to achieve behavior change
in a variety of relevant lifestyle indicators. Each lesson included a recipe, a physical
activity and a goal setting exercise for the next week. The program “graduates” adults
who attend all 8 lessons from the program.
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 Thriving in Tough Times
Many Delawareans are faced with difficult economic decisions of balancing family
budgets and living within tight income constraints. This program was started at DSU
to provide families with common sense ways to save money. The series includes
such topics as eating healthfully on a budget, energy conservation in the home, ways
to give gifts of time rather than money, starting a home garden, etc. The program is
held at locations in the communities in Dover and others.
 Nutrition Education for Youths
As obesity has impacted the lives of countless adult Americans, research indicates
that the problem is also affecting our children. Today, more than 13 percent of
children are overweight or obese—a problem that often persists into adulthood. DSU
SNAP-Ed program provides nutrition education to youth in low-income schools in
Delaware. The SNAP Ed program for the school year 2010-2011 reached out to over
800 students in schools in both the Kent and New Castle Counties. This was an
increase of 175% from the previous year. The program was introduced for the first
time at Booker T. Washington School, which is located in Kent County. In May, the
SNAP Ed program partnered with the “Hope Project” an affiliate of the Wilmington
Hope Commission whose purpose is to help to develop, promote and advocate for
meaningful programs to revitalize the Wilmington communities. At this workshop
the DSU SNAP-Ed nutrition educator highlighted ways to eat healthy on a budget and
provided healthy snacks for families with young children.
 Nutrition Education during Farm Tour
Cooperative Extension nutrition education staff engages youth, ages 3– 9, and their
adult teachers and guardians in at least 30 mini-sessions during the annual farm tour.
Staff members wear fruit and vegetable costumes to emphasize the importance of
eating fruits and vegetables every day. They also hand out healthy snacks such as,
apple, carrot and grape snacks. Students and staff wear the costumes and led the
children in some simple exercises and a song. Information evaluations indicate that
the 1300-1500 children really enjoy the event.
 Nutrition Education during After School Programs
Cooperative Extension educators work with DSU seniors from the Human Ecology
Department’s nutrition program to provide educational programs at DSU 4-H
Afterschool programs and the DSU Boys and Girls Club Afterschool program.
Youths receive nutrition messages, food demonstrations, food safety lessons and a
variety of activities related to physical exercise.
 Brown Bag for Busy Parents Parenting Education
Annually, 200-300 parents participate in the eight-week mail correspondence
program that educates parents on a range of topics designed to promote growth and
development of children. A certificate confirms the successful completion of the
program, which is submitted to the referring agency. The program partners with
social service agencies in Kent and Sussex counties, as well as the Delaware Court
5
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System.
4-H and Youth Development
The 4-H and Youth Development Program continues to establish new target areas by
reaching out to faith-based communities in Sussex County. Partnerships expanded among
other youth serving organizations including the Sussex County Child Health Coalition,
Supportive Parents Educating African-American Kids, Dover’s Caring Community
Coalition, Boys and Girls Clubs of Delaware, Nemours Health Clinic, the Cape Henlopen
and Capitol School districts. The Indian River School district, the largest in the state,
continued to participate in DSU youth programs associated with student suspensions and
retention.
 Embryology Program
The Embryology program is a 4-H science mission mandated program that seeks to
encourage young people to appreciate Agriculture. In 2010, the program was
conducted in 30 schools, 41 classrooms, serving more than 1025 youths in
preschools, day care centers and educational outreach centers from Wilmington to
Georgetown. Students learned about incubation, growth and development of chicks,
and basic poultry facts. The program is an agri- science based program for elementary
school youth that helps to create knowledge of the egg to chick birthing process thus
igniting enthusiasm for the life sciences at an early age.
 After Prom Promise Program
Prom-age youths traditionally have nothing constructive to do after the prom event.
DSU Cooperative Extension in partnership with community groups organizes
supervised activities for prom-age youth to reduce the incidence of negative
behaviors such as drug, alcohol, and tobacco abuse, and sexual activity. Annually
400-500 youth participate in this program.
 4-H Afterschool Program
DSU Cooperative Extension 4-H Afterschool Program serves youth located in
Smyrna, Dover, Camden, Seaford, Rehoboth, Bridgeville, Lewes, Millsboro and
Georgetown. Program participants meet from one to five times per week and learn a
variety of life skills that they can use to help themselves, their families and
communities. Activities and workshops include nutrition; 4-H science; tutoring; selfesteem and leadership development. Youths who attend these programs also
participate in various local, regional and national events. This program reaches more
than 400 underserved youth in suburban and rural Delaware annually.
 Ladies and Gentlemen’s Club
The clubs were formed to educate at-risk high school students about ways to develop
positive behaviors and to become respectable and responsible members of their
schools and communities. Meetings are held twice weekly at school sites and students
are required to conduct themselves as ladies and gentlemen at all times, as the club
name suggests. Members wear uniforms to meetings and teachers assess their
progress weekly. The clubs use reward systems to reinforce positive behavior and
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improved social and education skills. Annually, 200-300 high school students from
Sussex County participate in this youth development program.
 C.A.M.P. (Character Academic Motivational Program)
The C.A.M.P. program is designed for students who have been removed from the
regular school (3 middle schools and 2 high schools) as a result of disciplinary
infractions to engage them in educational activities and provide them with life skills
and character education. Students attend the G.W. Carver Academy in Sussex County
and spend half of their school day completing their regular school assignments. The
second half of the school day consists of students engaging in life skills training and
character education. During these sessions, students are able to confront some of the
underlying issues that led to their conflict or school policy violations. Students are
then able to walk through hypothetical as well as their own real-life scenarios and
rethink their actions and choices in light of potential consequences. C.A.M.P. is a
partnership between the Indian River School District, the Shechinah Empowerment
Center, and the Delaware State University 4-H and Youth Development Program.
During the 2011 school year, 105 students attended C.A.M.P.
 Juneteeth Empowerment Program
This girls-to-ladies program empowers girls to become ladies that can meet the
challenges of society through mentoring, character development and motivation.
Participants learn community service, leadership and healthy living skills that they
never outgrow. The program serves 25 to 35 youth in a weeklong youth camp. The
program also allows young ladies to engage in workshops and activities that increase
their life skill knowledge base and serves as a transition program for at risk girls.
 AG Discovery Program
This program sponsored by USDA (APHIS) allows 15-20 youths to learn and explore
possible career choices in agriculture. The two-week intensive summer enrichment
camp exposes youths to various career opportunities in a college setting. Youths learn
about various career fields that include production agriculture, animal and plant
inspections, disaster relief and other agriculture business fields. Some of the
workshops include investigative services, mock interviews, Myers-Briggs testing,
marine biology, and financial management, negotiating skills, plant science, cultural
diversity and emergency operations.
 Youth Gardens and Community Gardens
Youth and community gardens have offered unique opportunities to engage youth and
community members in fruit and vegetable production as well nutrition education.
Youth gardens were implemented with three youth serving organization partners. The
gardens served as demonstration and teaching areas for participating youth through
our partners. Students learn about plant and soil science, pest management, time
management, patience, action-consequence relationships, and risks-rewards
relationships. Students in Sussex County from K-12 (ages 6-19) are the targets for
this program. Programming efforts also target middle and high school students with
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high numbers of school disciplinary infractions as these can often lead to student
expulsion and lower a student’s chance for graduating from high school.
DSU Cooperative Extension Publications
These publications can be accessed through the hot links on the College of Agriculture
and Nature Resources’ webpage
Agriculture & Natural Resources
 Baitfish
 Brooding Poultry
 Calabaza
 Callaloo
 Consider a Vegetable Garden
 Cover Crops
 Currants
 Dewormer Resistance on farms in the Mid-Atlantic area
 Drying Flowers & Other Plant Materials
 Fresh Cut Flowers
 Heirloom Vegetables
 Herbs
 High Tunnel Tomatoes
 Holiday Plants
 Least Wanted Insects
 Mummichogs as a Model Species
 Organic Production
 Paulownia Trees for the Small Farm
 Plant Materials for Drying and Crafts
 Pole Lima Beans
 Poultry Breeds
 Pumpkin Seeds: Do they control worms?
 Reading Seed Labels
 Scotch Bonnet hot peppers
 Toxoplasmosis in sheep, goats
 Vegetable Garden Basics
 Winterizing Your Coop
Family & Consumer Sciences
 Child Eating Habits
 Dietary Guidance
 Fall Food Safety
 Petting Zoos
 Power of Choice
 Summer Food Safety
4-H & Youth Development
8
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Bullying
Prep 1
Self-Esteem
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Appendix 9.1: Delaware State University Praxis II Series data
The tables below show 2010-11 PRAXIS II Series institutional scores as compared to state-wide
and national averages:
2010-11 Elementary Education Content Knowledge 5014 Grades K-6
Test Category
Language Arts
Mathematics
Social Studies
Science

Institution
Average
% correct
68%
65%
58%
70%

State -Wide
Average %
correct
75%
73%
63%
72%

National
Average %
correct
76%
71%
63%
71%

2010-11 Mathematics: Content Knowledge 0061 Grades 9-12
Test Category

Algebra and Number Theory
Measurement, Geometry and Trigonometry
Functions and Calculus
Data Analysis, Statistics, and Probability
Matrix Algebra and Discrete Math

Institution
Average
% correct
38%
47%
49%
66%
49%

State -Wide
Average %
correct
52%
59%
54%
71%
55%

National
Average %
correct
58%
61%
57%
70%
58%

2010-11 English Language Literature Comprehension Content Knowledge 0041 Grades 9-12
Test Category

Literature and Understanding Text
Language and Linguistics
Composition and Rhetoric

Institution
Average
% correct
67%
57%
63%

State -Wide
Average %
correct
77%
72%
79%

National
Average %
correct
76%
71%
78%

2010-11 Middle School Mathematics 0069 Grades 6-8
Test Category

Arithmetic and Basic Algebra
Geometry and Measurement
Functions and Their Graphs
Data, Probability, Statistical Concepts: Discrete

Institution
Average
% correct
49%
38%
34%
46%

State -Wide
Average %
correct
70%
64%
53%
71%

National
Average %
correct
68%
61%
51%
70%

Math
Problem Solving Exercises

21%

47%

45%

PRAXIS II INSTITUTIONAL SUMMARY REPORT
ELEMENTARY EDUCATION: CONTENT KNOWLEDGE 0014 GRADES K-6
2007 2008 2009 2010
HIGHEST OBSERVED SCORE ALL EXAMINEES
HIGHEST OBSERVED SCORE OF EXAMINEES WHO
RECEIVED RELEVANT TRAINING AT YOUR INSTITUTION
LOWEST OBSERVED SCORE ALL EXAMINEES
LOWEST OBSERVED SCORE OF EXAMINEES WHO
RECEIVED RELEVANT TRAINING AT YOUR INSTITUTION
MEDIAN OF ALL EXAMINEES
MEDIAN OF EXAMINEES WHO RECEIVED RELEVANT
TRAINING AT YOUR INSTITUTION

200

193

200

200

194
100

159
100

198
100

180
100

114
162

149
156

125
163

124
162

147.5

158

155

140

PRAXIS II INSTITUTIONAL SUMMARY REPORT
MATHEMATICS CONTENT KNOWLEDGE 0061 GRADES 9-12
2007 2008 2009
HIGHEST OBSERVED SCORE ALL EXAMINEES
200
200
200
HIGHEST OBSERVED SCORE OF EXAMINEES WHO
RECEIVED RELEVANT TRAINING AT YOUR
163
156
150
INSTITUTION
LOWEST OBSERVED SCORE ALL EXAMINEES
100
100
100
LOWEST OBSERVED SCORE OF EXAMINEES WHO
RECEIVED RELEVANT TRAINING AT YOUR
100
107
104
INSTITUTION
MEDIAN OF ALL EXAMINEES
142
142
143
MEDIAN OF EXAMINEES WHO RECEIVED
RELEVANT TRAINING AT YOUR INSTITUTION
125
124
116

2010
200
169
100
100
143
131.5

PRAXIS II INSTITUTIONAL SUMMARY REPORT
ENGLISH LANGUAGE LITERATURE COMPREHENSION CONTENT KNOWLEDGE
0041 GRADES 9-12
2007 2008 2009
2010
HIGHEST OBSERVED SCORE ALL EXAMINEES
200
200
200
200
HIGHEST OBSERVED SCORE OF EXAMINEES WHO
RECEIVED RELEVANT TRAINING AT YOUR
177
191
187
183
INSTITUTION
LOWEST OBSERVED SCORE ALL EXAMINEES
103
101
100
100

LOWEST OBSERVED SCORE OF EXAMINEES WHO
RECEIVED RELEVANT TRAINING AT YOUR
INSTITUTION
MEDIAN OF ALL EXAMINEES
MEDIAN OF EXAMINEES WHO RECEIVED
RELEVANT TRAINING AT YOUR INSTITUTION

134

127

143

142

176

177

175

175

153

159

155.5

157

PRAXIS II INSTITUTIONAL SUMMARY REPORT
MIDDLE SCHOOL MATHEMATICS 0069 GRADES 6-8
2007 2008 2009
HIGHEST OBSERVED SCORE ALL EXAMINEES
200
200
200
HIGHEST OBSERVED SCORE OF EXAMINEES WHO
RECEIVED RELEVANT TRAINING AT YOUR
189
172
171
INSTITUTION
LOWEST OBSERVED SCORE ALL EXAMINEES
100
103
100
LOWEST OBSERVED SCORE OF EXAMINEES WHO
RECEIVED RELEVANT TRAINING AT YOUR
132
133
121
INSTITUTION
MEDIAN OF ALL EXAMINEES
160
163
164
MEDIAN OF EXAMINEES WHO RECEIVED
RELEVANT TRAINING AT YOUR INSTITUTION
148
147.5 148

2010
200
152
107
126
163
139

PRAXIS II INSTITUTIONAL SUMMARY REPORT
PHYSICAL EDUCATION: CONTENT KNOWLEDGE 0091 GRADES K-12
2007 2008 2009
2010
HIGHEST OBSERVED SCORE ALL EXAMINEES
182
181
Less
179
than
5
HIGHEST OBSERVED SCORE OF EXAMINEES WHO
No
RECEIVED RELAVANT TRAINING AT THE
168
159 report
159
INSTITION
LOWEST OBSERVED SCORE ALL EXAMINEES
105
180
Less
107
than
5
LOWEST OBSERVED SCORE OF EXAMINEES WHO
No
RECEIVED RELAVANT TRAINING AT THE
141
140 report
147
INSTITION
MEDIAN OF ALL EXAMINEES
155
155
Less
155
than
5

MEDIAN OF EXAMINEES WHO RECEIVED
RELEVANT TRAINING AT YOUR INSTITUTION

157

155

No
report

152
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Delaware State University
Detailed Assessment Report
2010-2011 Computer Science (B.S.)
Goals and Student Learning Outcomes, with Any Associations and
Related Measures, Achievement Targets, Findings, and Action Plans
G 1: CSLG 1 - Foundations of Computing and Professionalism
Graduates will have a fundamental understanding of the foundational
underpinnings of computing and function as computing professionals.
O 1: Apply knowledge of computing and mathematics
An ability to apply knowledge of computing and mathematics appropriate to the discipline

Associations:
Institutional Priorities:
2 Student Learning Goal: effective inquirers, critical thinkers, and
problem-solvers able to use appropriate quantitative and qualitative
information
4 Student Learning Goal: Independent learners able to integrate
knowledge and technology to achieve personal and professional
success
Related Measures:
M 1: Student attainment levels in core courses
The level of attainment of each course and program outcome in each core
course is assessed by the instructor based on the evidence of points
obtained on assessment instruments . The raw scores were
renormalized onto a scale of 1 to 5 with 1 – no mastery, 3 – partial
mastery, 5 – full mastery.
Source of Evidence: Academic direct measure of learning - other
Achievement Target:
All core major courses should show an attainment level of 3 or better
out of 5 for this program outcome.
Documents:
CSCI-220 Discrete Structures
CSCI-261 ElementsOfComputerProgramming
CSCI-262 DataStructuresAndAlgorithmsI
CSCI-263 DataStructuresAndAlgorithmsII
CSCI-355 PrinciplesOfProgrammingLanguages
CSCI-461 TheoryOfComputing
INFO-355 Communications And Networking
Findings (2010-2011) - Achievement Target: Not Met
57% of core CS courses attained a 3 or better for this outcome.
M 2: Senior capstone scholarly products and other artifacts
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Senior capstone scholarly products and other artifacts.
Source of Evidence: Capstone course assignments measuring mastery
Achievement Target:
• Evidence of the application of computing and mathematical
concepts appropriate to the problem being solved in the
methodology section of the capstone proposal document or other
artifacts.
• 80% of capstone students receive a satisfactory or better on
problem solving and quantitative reasoning in Senior Capstone
assessment.
Documents:
Example Senior Capstone Final Paper
Spring 2011 Capstone Assessment Data
Findings (2010-2011) - Achievement Target: Met
• Where relevant, students applied knowledge of mathematical
or computing concepts.
• 80% (4 out of 5 - 1 N/A) of the students did attain a satisfactory
or better.
O 2: Analyze a problem, and identify and define the computing requirements
An ability to analyze a problem, and identify and define the computing requirements appropriate to
its solution

Associations:
Institutional Priorities:
2 Student Learning Goal: effective inquirers, critical thinkers, and
problem-solvers able to use appropriate quantitative and qualitative
information
4 Student Learning Goal: Independent learners able to integrate
knowledge and technology to achieve personal and professional
success
Related Measures:
M 1: Student attainment levels in core courses
The level of attainment of each course and program outcome in each core
course is assessed by the instructor based on the evidence of points
obtained on assessment instruments . The raw scores were
renormalized onto a scale of 1 to 5 with 1 – no mastery, 3 – partial
mastery, 5 – full mastery.
Source of Evidence: Academic direct measure of learning - other
Achievement Target:
All core major courses should show an attainment level of 3 or better out
of 5 for this program outcome.
Documents:
CSCI-220 Discrete Structures
CSCI-261 ElementsOfComputerProgramming
CSCI-262 DataStructuresAndAlgorithmsI
CSCI-263 DataStructuresAndAlgorithmsII
CSCI-355 PrinciplesOfProgrammingLanguages
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CSCI-461 TheoryOfComputing
INFO-355 Communications And Networking
Findings (2010-2011) - Achievement Target: Not Met
71% of courses assessed attained a 3 or better.
M 2: Senior capstone scholarly products and other artifacts
Senior capstone scholarly products and other artifacts.
Source of Evidence: Capstone course assignments measuring mastery
Achievement Target:
Include a feasibility study and budget in the capstone proposal for
the problem being solved.
Document:
Senior Capstone Proposal Example
Findings (2010-2011) - Achievement Target: Met
With the exception of one proposal, students carried out a
feasibility study and where relevant included a budget.
O 3: Design, implement, and evaluate a computer-based system
An ability to design, implement, and evaluate a computer-based system, process, component, or
program to meet desired needs

Associations:
Institutional Priorities:
2 Student Learning Goal: effective inquirers, critical thinkers, and
problem-solvers able to use appropriate quantitative and qualitative
information
4 Student Learning Goal: Independent learners able to integrate
knowledge and technology to achieve personal and professional
success
Related Measures:
M 1: Student attainment levels in core courses
The level of attainment of each course and program outcome in each core
course is assessed by the instructor based on the evidence of points
obtained on assessment instruments . The raw scores were
renormalized onto a scale of 1 to 5 with 1 – no mastery, 3 – partial
mastery, 5 – full mastery.
Source of Evidence: Academic direct measure of learning - other
Achievement Target:
All core major courses should show an attainment level of 3 or better out
of 5 for this program outcome.
Documents:
CSCI-261 ElementsOfComputerProgramming
CSCI-262 DataStructuresAndAlgorithmsI
INFO-355 Communications And Networking
Findings (2010-2011) - Achievement Target: Not Met
67% (2 out of 3) courses assessed attained a 3 or better.
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M 2: Senior capstone scholarly products and other artifacts
Senior capstone scholarly products and other artifacts.
Source of Evidence: Capstone course assignments measuring mastery
Achievement Target:
Produce a computer-based system as a deliverable for the problem
being solved.
Findings (2010-2011) - Achievement Target: Met
All students produced and demonstrated a computer based system.
O 8: Need and ability to engage in continuing professional development
Recognition of the need for and an ability to engage in continuing professional
development.
Associations:
Institutional Priorities:
4 Student Learning Goal: Independent learners able to integrate
knowledge and technology to achieve personal and professional
success
Related Measures:
M 1: Student attainment levels in core courses
The level of attainment of each course and program outcome in each core
course is assessed by the instructor based on the evidence of points
obtained on assessment instruments . The raw scores were
renormalized onto a scale of 1 to 5 with 1 – no mastery, 3 – partial
mastery, 5 – full mastery.
Source of Evidence: Academic direct measure of learning - other
Achievement Target:
All core major courses should show an attainment level of 3 or better out
of 5 for this program outcome.
Documents:
CSCI-220 Discrete Structures
CSCI-262 DataStructuresAndAlgorithmsI
CSCI-355 PrinciplesOfProgrammingLanguages
CSCI-461 TheoryOfComputing
Findings (2010-2011) - Achievement Target: Not Met
50% (2 out 4) of the courses assessed attained a 3 or better.
M 3: Journal Club participation and presentations
Student participation and presentations in journal clob meetings. The
Journal club was established in the Fall 2010 as part of the Computer
Science Club. Journal papers are selected by students or faculty and
distributed to all student majors and faculty in the Department. Students
volunteer to present the journal at a CS Club meeting and then the paper is
discussed by those attended. In addition, the ethical implications of the
work is discussed.
Source of Evidence: Presentation, either individual or group
Achievement Target:
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100% student attendance to at least one journal club meeting a
semester.
Findings (2010-2011) - Achievement Target: Not Met
15% attendance to journal club presentations.
M 4: Workshop participation
The number of students participating in workshops. The CIS Department
has piloted a workshop series that would introduce students to new
technologies or concepts that will help them grow professionally. The
workshop is slated to pickup sessions in the AY 2010-2011. Two topics
of interest to students are robotics and mobile phone development.
Source of Evidence: Academic indirect indicator of learning - other
Achievement Target:
40% student attendance to workshops.
Findings (2010-2011) - Achievement Target: Not Met
About 12% attendance to CIS day workshops.
Related Action Plans (by Established cycle, then alpha):
For full information, see the Action Plan Details section of this report.
Extracredit applied to any CS/IT course for which the student
is enrolled.
Established in Cycle: 2010-2011
After attending and satisfactorily participating in the workshop,
students may use this to obtain extracredit in any course th...
O 9: Use current techniques, skills, and tools necessary for computing
practice
An ability to use current techniques, skills, and tools necessary for computing
practice.
Associations:
Institutional Priorities:
2 Student Learning Goal: effective inquirers, critical thinkers, and
problem-solvers able to use appropriate quantitative and qualitative
information
4 Student Learning Goal: Independent learners able to integrate
knowledge and technology to achieve personal and professional
success
Related Measures:
M 1: Student attainment levels in core courses
The level of attainment of each course and program outcome in each core
course is assessed by the instructor based on the evidence of points
obtained on assessment instruments . The raw scores were
renormalized onto a scale of 1 to 5 with 1 – no mastery, 3 – partial
mastery, 5 – full mastery.
Source of Evidence: Academic direct measure of learning - other
Achievement Target:
All core major courses should show an attainment level of 3 or better out
of 5 for this program outcome.
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Documents:
CSCI-220 Discrete Structures
CSCI-261 ElementsOfComputerProgramming
CSCI-262 DataStructuresAndAlgorithmsI
CSCI-263 DataStructuresAndAlgorithmsII
CSCI-461 TheoryOfComputing
Findings (2010-2011) - Achievement Target: Not Met
40% (2 out 5) of the courses assessed attained a 3 or better.
M 2: Senior capstone scholarly products and other artifacts
Senior capstone scholarly products and other artifacts.
Source of Evidence: Capstone course assignments measuring mastery
Achievement Target:
Evidence of the use of current techniques, skills, and tools to complete
capstone artifacts.
Document:
Example Senior Capstone Final Paper
Findings (2010-2011) - Achievement Target: Partially Met
one students fell short of applying available tools to improve quality of
deliverable.
O 10: Apply foundations, principles, and theory in the modeling and design
of computer-based systems
An ability to apply mathematical foundations, algorithmic principles, and
computer science theory in the modeling and design of computer-based
systems in a way that demonstrates comprehension of the tradeoffs involved
in design choices.
Associations:
Institutional Priorities:
2 Student Learning Goal: effective inquirers, critical thinkers, and
problem-solvers able to use appropriate quantitative and qualitative
information
4 Student Learning Goal: Independent learners able to integrate
knowledge and technology to achieve personal and professional
success
Related Measures:
M 1: Student attainment levels in core courses
The level of attainment of each course and program outcome in each core
course is assessed by the instructor based on the evidence of points
obtained on assessment instruments . The raw scores were
renormalized onto a scale of 1 to 5 with 1 – no mastery, 3 – partial
mastery, 5 – full mastery.
Source of Evidence: Academic direct measure of learning - other
Achievement Target:
All core major courses should show an attainment level of 3 or better out
of 5 for this program outcome.
Documents:
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CSCI-263 DataStructuresAndAlgorithmsII
INFO-355 Communications And Networking
Findings (2010-2011) - Achievement Target: Not Met
50% (1 out 2 ) of the courses assessed attained a 3 or better.
M 2: Senior capstone scholarly products and other artifacts
Senior capstone scholarly products and other artifacts.
Source of Evidence: Capstone course assignments measuring mastery
Achievement Target:
Evidence that mathimatical foundations, algorithmic principles, and
computer science theory was used to design a computer-based
system that demonstrates comprehension in design tradeoffs.
Document:
Example Senior Capstone Final Paper
Findings (2010-2011) - Achievement Target: Met
Both CS capstone students applied extensive mathematical
foundations, algorithmic principles, and computer science theory to
design their final project.
O 11: Apply design and development principles in the construction of
software systems
To apply design and development principles in the construction of software
systems.
Associations:
Institutional Priorities:
4 Student Learning Goal: Independent learners able to integrate
knowledge and technology to achieve personal and professional
success
Related Measures:
M 1: Student attainment levels in core courses
The level of attainment of each course and program outcome in each core
course is assessed by the instructor based on the evidence of points
obtained on assessment instruments . The raw scores were
renormalized onto a scale of 1 to 5 with 1 – no mastery, 3 – partial
mastery, 5 – full mastery.
Source of Evidence: Academic direct measure of learning - other
Achievement Target:
All core major courses should show an attainment level of 3 or better out
of 5 for this program outcome.
Documents:
CSCI-261 ElementsOfComputerProgramming
INFO-355 Communications And Networking
Findings (2010-2011) - Achievement Target: Not Met
50% (1 out 2 ) of the courses assessed attained 3 or better.
M 2: Senior capstone scholarly products and other artifacts
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Senior capstone scholarly products and other artifacts.
Source of Evidence: Capstone course assignments measuring mastery
Achievement Target:
Where relevant, Evidence that design and development principles
where used to construct software systems.
Findings (2010-2011) - Achievement Target: Met
Project deliverables included design and development principles.
G 2: CSLG 2 - Think critically and computing-based problem-solving skills
Graduates will be able to think critically and have well developed computing-based
problem-solving skills.
O 1: Apply knowledge of computing and mathematics
An ability to apply knowledge of computing and mathematics appropriate to the discipline

Associations:
Institutional Priorities:
2 Student Learning Goal: effective inquirers, critical thinkers, and
problem-solvers able to use appropriate quantitative and qualitative
information
4 Student Learning Goal: Independent learners able to integrate
knowledge and technology to achieve personal and professional
success
Related Measures:
M 1: Student attainment levels in core courses
The level of attainment of each course and program outcome in each core
course is assessed by the instructor based on the evidence of points
obtained on assessment instruments . The raw scores were
renormalized onto a scale of 1 to 5 with 1 – no mastery, 3 – partial
mastery, 5 – full mastery.
Source of Evidence: Academic direct measure of learning - other
Achievement Target:
All core major courses should show an attainment level of 3 or better
out of 5 for this program outcome.
Documents:
CSCI-220 Discrete Structures
CSCI-261 ElementsOfComputerProgramming
CSCI-262 DataStructuresAndAlgorithmsI
CSCI-263 DataStructuresAndAlgorithmsII
CSCI-355 PrinciplesOfProgrammingLanguages
CSCI-461 TheoryOfComputing
INFO-355 Communications And Networking
Findings (2010-2011) - Achievement Target: Not Met
57% of core CS courses attained a 3 or better for this outcome.
M 2: Senior capstone scholarly products and other artifacts
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Senior capstone scholarly products and other artifacts.
Source of Evidence: Capstone course assignments measuring mastery
Achievement Target:
• Evidence of the application of computing and mathematical
concepts appropriate to the problem being solved in the
methodology section of the capstone proposal document or other
artifacts.
• 80% of capstone students receive a satisfactory or better on
problem solving and quantitative reasoning in Senior Capstone
assessment.
Documents:
Example Senior Capstone Final Paper
Spring 2011 Capstone Assessment Data
Findings (2010-2011) - Achievement Target: Met
• Where relevant, students applied knowledge of mathematical
or computing concepts.
• 80% (4 out of 5 - 1 N/A) of the students did attain a satisfactory
or better.
O 2: Analyze a problem, and identify and define the computing requirements
An ability to analyze a problem, and identify and define the computing requirements appropriate to
its solution

Associations:
Institutional Priorities:
2 Student Learning Goal: effective inquirers, critical thinkers, and
problem-solvers able to use appropriate quantitative and qualitative
information
4 Student Learning Goal: Independent learners able to integrate
knowledge and technology to achieve personal and professional
success
Related Measures:
M 1: Student attainment levels in core courses
The level of attainment of each course and program outcome in each core
course is assessed by the instructor based on the evidence of points
obtained on assessment instruments . The raw scores were
renormalized onto a scale of 1 to 5 with 1 – no mastery, 3 – partial
mastery, 5 – full mastery.
Source of Evidence: Academic direct measure of learning - other
Achievement Target:
All core major courses should show an attainment level of 3 or better out
of 5 for this program outcome.
Documents:
CSCI-220 Discrete Structures
CSCI-261 ElementsOfComputerProgramming
CSCI-262 DataStructuresAndAlgorithmsI
CSCI-263 DataStructuresAndAlgorithmsII
CSCI-355 PrinciplesOfProgrammingLanguages
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CSCI-461 TheoryOfComputing
INFO-355 Communications And Networking
Findings (2010-2011) - Achievement Target: Not Met
71% of courses assessed attained a 3 or better.
M 2: Senior capstone scholarly products and other artifacts
Senior capstone scholarly products and other artifacts.
Source of Evidence: Capstone course assignments measuring mastery
Achievement Target:
Include a feasibility study and budget in the capstone proposal for
the problem being solved.
Document:
Senior Capstone Proposal Example
Findings (2010-2011) - Achievement Target: Met
With the exception of one proposal, students carried out a
feasibility study and where relevant included a budget.
O 3: Design, implement, and evaluate a computer-based system
An ability to design, implement, and evaluate a computer-based system, process, component, or
program to meet desired needs

Associations:
Institutional Priorities:
2 Student Learning Goal: effective inquirers, critical thinkers, and
problem-solvers able to use appropriate quantitative and qualitative
information
4 Student Learning Goal: Independent learners able to integrate
knowledge and technology to achieve personal and professional
success
Related Measures:
M 1: Student attainment levels in core courses
The level of attainment of each course and program outcome in each core
course is assessed by the instructor based on the evidence of points
obtained on assessment instruments . The raw scores were
renormalized onto a scale of 1 to 5 with 1 – no mastery, 3 – partial
mastery, 5 – full mastery.
Source of Evidence: Academic direct measure of learning - other
Achievement Target:
All core major courses should show an attainment level of 3 or better out
of 5 for this program outcome.
Documents:
CSCI-261 ElementsOfComputerProgramming
CSCI-262 DataStructuresAndAlgorithmsI
INFO-355 Communications And Networking
Findings (2010-2011) - Achievement Target: Not Met
67% (2 out of 3) courses assessed attained a 3 or better.
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M 2: Senior capstone scholarly products and other artifacts
Senior capstone scholarly products and other artifacts.
Source of Evidence: Capstone course assignments measuring mastery
Achievement Target:
Produce a computer-based system as a deliverable for the problem
being solved.
Findings (2010-2011) - Achievement Target: Met
All students produced and demonstrated a computer based system.
G 3: CSLG 3 - Team work and Communication
Graduates will be able to work well within diversified groups and be able to
communicate effectively in both oral and written form.
O 4: Function effectively on teams to accomplish a task
An ability to function effectively on teams to accomplish a common goal.

Associations:
Institutional Priorities:
3 Student Learning Goal: Ethical, collaborative, and productive citizens
of a complex, diverse world.
Related Measures:
M 1: Student attainment levels in core courses
The level of attainment of each course and program outcome in each core
course is assessed by the instructor based on the evidence of points
obtained on assessment instruments . The raw scores were
renormalized onto a scale of 1 to 5 with 1 – no mastery, 3 – partial
mastery, 5 – full mastery.
Source of Evidence: Academic direct measure of learning - other
Achievement Target:
All core major courses should show an attainment level of 3 or better out
of 5 for this program outcome.
Documents:
CSCI-261 ElementsOfComputerProgramming
CSCI-263 DataStructuresAndAlgorithmsII
Findings (2010-2011) - Achievement Target: Not Met
50% (1 out of 2) courses assessed attained a 3 or better.
M 2: Senior capstone scholarly products and other artifacts
Senior capstone scholarly products and other artifacts.
Source of Evidence: Capstone course assignments measuring mastery
Achievement Target:
An average peer evaluation of 3 out of 5 on each group category: quality
of work, timeliness of work, task support, interaction, attendance,
responsibility, involvement, leadership, and overall performance.
Findings (2010-2011) - Achievement Target: Not Reported This
Cycle
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All capstone projects this year were individual projects.
O 6: Effective communication
An ability to communicate effectively with a range of audiences.
Associations:
Institutional Priorities:
1 Student Learning Goal: Competent Communicators
Related Measures:
M 1: Student attainment levels in core courses
The level of attainment of each course and program outcome in each core
course is assessed by the instructor based on the evidence of points
obtained on assessment instruments . The raw scores were
renormalized onto a scale of 1 to 5 with 1 – no mastery, 3 – partial
mastery, 5 – full mastery.
Source of Evidence: Academic direct measure of learning - other
Achievement Target:
All core major courses should show an attainment level of 3 or better out
of 5 for this program outcome.
Documents:
CSCI-261 ElementsOfComputerProgramming
CSCI-263 DataStructuresAndAlgorithmsII
INFO-355 Communications And Networking
Findings (2010-2011) - Achievement Target: Met
100% (3 out 3) of the courses assessed attianed 3 or better.
M 2: Senior capstone scholarly products and other artifacts
Senior capstone scholarly products and other artifacts.
Source of Evidence: Capstone course assignments measuring mastery
Achievement Target:
100% of senior capstone students obtain a satisfactory or better on
reading, writing, speaking, and listening in the senior capstone
assessment.
Document:
Spring 2011 Capstone Assessment Data
Findings (2010-2011) - Achievement Target: Met
100% of senior capstone students obtained a satisfactory or better on
reading, writing, speaking, and listening in the senior capstone
assessment.
G 4: CSLG 4 - Social Implications of Computing
Graduates will develop an understanding of the social implications of computing.
O 5: Professional, ethical, legal, security and social issues and
responsibilities
An understanding of professional, ethical, legal, security and social issues and responsibilities.

Associations:
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Institutional Priorities:
3 Student Learning Goal: Ethical, collaborative, and productive citizens
of a complex, diverse world.
Related Measures:
M 1: Student attainment levels in core courses
The level of attainment of each course and program outcome in each core
course is assessed by the instructor based on the evidence of points
obtained on assessment instruments . The raw scores were
renormalized onto a scale of 1 to 5 with 1 – no mastery, 3 – partial
mastery, 5 – full mastery.
Source of Evidence: Academic direct measure of learning - other
Achievement Target:
All core major courses should show an attainment level of 3 or better out
of 5 for this program outcome.
Document:
INFO-355 Communications And Networking
Findings (2010-2011) - Achievement Target: Met
100% (1 out 1) of the courses assessed attained a 3 or better.
M 2: Senior capstone scholarly products and other artifacts
Senior capstone scholarly products and other artifacts.
Source of Evidence: Capstone course assignments measuring mastery
Achievement Target:
Where relevant, evidence of consideration or discussion of professional,
ethical, legal, security, and other social issues in capstone proposal or
other artifacts.
Findings (2010-2011) - Achievement Target: Not Reported This
Cycle
CS capstone projects did not address this outcome.
M 3: Journal Club participation and presentations
Student participation and presentations in journal clob meetings. The
Journal club was established in the Fall 2010 as part of the Computer
Science Club. Journal papers are selected by students or faculty and
distributed to all student majors and faculty in the Department. Students
volunteer to present the journal at a CS Club meeting and then the paper is
discussed by those attended. In addition, the ethical implications of the
work is discussed.
Source of Evidence: Presentation, either individual or group
Achievement Target:
100% student attendance to at least one journal club presentation and a
required paper (for a major course) addressing these issues.
Findings (2010-2011) - Achievement Target: Not Met
Journal club presentations did take place with about 15% attendance,
however, the extra credit/required paper was not implemented this
year.
Related Action Plans (by Established cycle, then alpha):
For full information, see the Action Plan Details section of this report.
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Extracredit paper used for any CS/IT course
Established in Cycle: 2010-2011
Include extra credit paper that can be used in any CS/IT course
the student wishes. These papers will be short and addresses
th...
O 7: Analyze the local and global impact of computing
An ability to analyze the local and global impact of computing on individuals,
organizations, and society.
Associations:
Institutional Priorities:
3 Student Learning Goal: Ethical, collaborative, and productive citizens
of a complex, diverse world.
Related Measures:
M 1: Student attainment levels in core courses
The level of attainment of each course and program outcome in each core
course is assessed by the instructor based on the evidence of points
obtained on assessment instruments . The raw scores were
renormalized onto a scale of 1 to 5 with 1 – no mastery, 3 – partial
mastery, 5 – full mastery.
Source of Evidence: Academic direct measure of learning - other
Achievement Target:
All core major courses should show an attainment level of 3 or better out
of 5 for this program outcome.
Findings (2010-2011) - Achievement Target: Not Reported This
Cycle
Not assessed.
M 2: Senior capstone scholarly products and other artifacts
Senior capstone scholarly products and other artifacts.
Source of Evidence: Capstone course assignments measuring mastery
Achievement Target:
Where relevant, evidence that the local and global impact of problem
under consideration is addressed in capstone proposal document or
other artifacts.
Findings (2010-2011) - Achievement Target: Not Reported This
Cycle
Not assessed or addressed this year.

Action Plan Details for This Cycle (by Established cycle, then alpha)
Implement recommendations
Implement recommendations in the course assessment forms.
Established in Cycle: 2008-2009
Implementation Status: Planned
Priority: High
Implementation Description: Implement recommendations in the course
assessment fomrs.
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Responsible Person/Group: Faculty
Implement recommendations
Faculty are encouraged to suggest recommendations that will meet this
measure. These recommendations are included in their course assessment
forms.
Established in Cycle: 2008-2009
Implementation Status: Planned
Priority: High
Implementation Description: See each individual course assesssment form.
Completion Date: 05/2012
Responsible Person/Group: Faculty
Implement Recommendations
Implement recommendations provided in the peer assessments and course
assessment forms.
Established in Cycle: 2008-2009
Implementation Status: Planned
Priority: High
Implementation Description: See course assessment forms.
Responsible Person/Group: Faculty
Implement Recommendations
Implement recommendations set forth by faculty in their course assessment.
Established in Cycle: 2008-2009
Implementation Status: Planned
Priority: High
Implementation Description: Implement recommendations set forth by faculty
in their course assessment.
Responsible Person/Group: Faculty
Implement Recommendations
Implement recommendations set forth in course assessment forms.
Established in Cycle: 2008-2009
Implementation Status: Planned
Priority: High
Implementation Description: Implement recommendations set forth in course
assessment forms.
Responsible Person/Group: Faculty
Infuse more critical thinking and problem solving into the curriculum.
Infuse more critical thinking and problem solving into the curriculum.
Established in Cycle: 2008-2009
Implementation Status: Planned
Priority: High
Implementation Description: To be determined by curriculum committee and
course instructors.
Responsible Person/Group: Faculty
Extracredit applied to any CS/IT course for which the student is enrolled.
After attending and satisfactorily participating in the workshop, students may
use this to obtain extracredit in any course they wish of their choosing.
Established in Cycle: 2010-2011
Implementation Status: Planned
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Priority: High
Relationships (Measure | Outcome/Objective):
Measure: Workshop participation | Outcome/Objective: Need and
ability to engage in continuing professional development
Implementation Description: Student attends workshop. Workshop
owner/presenter provides documentation that student satisfactorily completed
workshop. Student submits evidence to main office along with a form to receive
credit.
Completion Date: 12/2011
Responsible Person/Group: Workshop presenter, Chair
Additional Resources: None
Extracredit paper used for any CS/IT course
Include extra credit paper that can be used in any CS/IT course the student
wishes. These papers will be short and addresses the outcome to be
measured.
Established in Cycle: 2010-2011
Implementation Status: Planned
Priority: High
Relationships (Measure | Outcome/Objective):
Measure: Journal Club participation and presentations |
Outcome/Objective: Professional, ethical, legal, security and social
issues and responsibilities
Implementation Description: Each faculty will required to allocate 5% extra
credit in syllabus. Student may submit paper with the appropriate form (possibly
online) to the main office. Form indicates course for which extra credit is to be
applied. Paper submitted to instructor.
Responsible Person/Group: Instructors, Chair
Additional Resources: None
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Delaware State University
Detailed Assessment Report
2010-2011 Criminal Justice (B.A.)
Goals and Student Learning Outcomes, with Any Associations and
Related Measures, Achievement Targets, Findings, and Action Plans
G 1: Critical and Analytical Thinking

Students will be able to apply critical thinking skills to analyze
sociological issues.
O 1: Think Critically, Logically and Analytically
Be able to discuss issues critically, logically and analytically.
Associations:
Institutional Priorities:
1 Student Learning Goal: Competent Communicators
2 Student Learning Goal: effective inquirers, critical thinkers, and
problem-solvers able to use appropriate quantitative and qualitative
information
Related Measures:
M 1: Capstone Ratings on Critical Thinking
Critical Thinking Rating on ADCS Capstone Rubric.
Source of Evidence: Capstone course assignments measuring mastery
Achievement Target:
90% of students in Senior Seminar (capstone course) will receive a
rating of satisfactory or better on the ADCS Capstone Rubric Critical
Thinking element.
Findings (2010-2011) - Achievement Target: Not Met
74% of students in Senior Seminar (capstone course) received a
rating of satisfactory or better on the ADCS Capstone Rubric Critical
Thinking element.
Related Action Plans (by Established cycle, then alpha):
For full information, see the Action Plan Details section of this report.
Develop/Create Writing Course and Sr. Level Courses
Established in Cycle: 2008-2009
Develop social science writing course to be required in
sophomore year to emphasize critical thinking, analysis and
writing sk...
Increase critical thinking in all courses.
Established in Cycle: 2010-2011
Continue to emphasize critical thinking in all courses in the major
by increasing the number of critical thinking skills buildin...
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Increase Critical Thinking Skill Building & Assessment
Courses
Established in Cycle: 2010-2011
Continue to increase critical thinking skill building and assessment
into sophomore and Junior courses.
O 2: Write Summary Reports
Be able to write summary reports of a published work in criminal
justice disciplines using professional and academic standards.
Associations:
Institutional Priorities:
1 Student Learning Goal: Competent Communicators
2 Student Learning Goal: effective inquirers, critical thinkers, and
problem-solvers able to use appropriate quantitative and qualitative
information
Related Measures:
M 2: Capstone Ratings on Writing
Writing Rating on ADCS Capstone Rubric.
Source of Evidence: Capstone course assignments measuring mastery
Achievement Target:
90% of students in Senior Seminar (capstone course) will receive
an satisfactory or better rating on the ADCS Capstone Rubric Writing
element.
Findings (2010-2011) - Achievement Target: Not Met
85% of students in Senior Seminar (Capstone course) received
an satisfactory or better rating on the ADCS Capstone Rubric Writing
element.
Related Action Plans (by Established cycle, then alpha):
For full information, see the Action Plan Details section of this report.
Continue to Increase Writing Requirements
Established in Cycle: 2010-2011
Continue to increase writing requirements in Sophomore and
Junior courses.
Increase writing assignments.
Established in Cycle: 2010-2011
Ensure that each course requires at least one written assignment.
O 3: Solve/Perform a Critical Analysis Contemporary Social Issue or
Problem
Critical Thinking Rating on ADCS Capstone Rubric.
Associations:
Institutional Priorities:
1 Student Learning Goal: Competent Communicators
2 Student Learning Goal: effective inquirers, critical thinkers, and
problem-solvers able to use appropriate quantitative and qualitative
information
Related Measures:
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M 3: Capstone Ratings on Critical Thinking
Critical Thinking Rating on ADCS Capstone Rubric.
Source of Evidence: Capstone course assignments measuring mastery
Achievement Target:
90% of students in Senior Seminar (capstone course) will receive a
rating of satisfactory or better on the ADCS Capstone Rubric Critical
Thinking element.
Findings (2010-2011) - Achievement Target: Not Met
73% of students in Senior Seminar (capstone course) received a
rating of satisfactory or better on the ADCS Capstone Rubric Critical
Thinking element.
Related Action Plans (by Established cycle, then alpha):
For full information, see the Action Plan Details section of this report.
Increase Jr. and Sr. Level Critical Thinking and Writing
Courses
Established in Cycle: 2008-2009
Increase critical thinking and writing in all junior and senior level
courses.
Increase Junior and Sr. Level Writing Courses
Established in Cycle: 2008-2009
Increase critical thinking and writing in all junior and senior level
courses.
Continue to Increase Critical Thinking Requirements
Established in Cycle: 2010-2011
Continue to increase critical thinking requirements in Sophomore
and Junior courses.
Increase social issue critical analysis and problem solving
assignments.
Established in Cycle: 2010-2011
Continue to increase assignments requirirng critical analysis,
including problem solving related to social issues, in all course...
G 2: Computer Technology Competency

Students will be able to use computer based services and software to
research and analyze sociological issues.
O 4: Understand and Apply Computer Concepts in Sociology
Be able to demonstrate an understanding of and apply basic computer
concepts in Sociology.
Associations:
Institutional Priorities:
1 Student Learning Goal: Competent Communicators
4 Student Learning Goal: Independent learners able to integrate
knowledge and technology to achieve personal and professional
success
Related Measures:
M 4: Capstone Ratings on Computer Literacy

http://app.weaveonline.com/reports/DAR.aspx

9/12/2011

Reporting

Page 4 of 18

Computer Literacy Rating on ADCS Capstone Rubric.
Source of Evidence: Capstone course assignments measuring mastery
Achievement Target:
90% of students in Senior Seminar (capstone course) will receive a
rating of satisfactory or better on the ADCS Capstone Rubric
Computer Literacy element.
Findings (2010-2011) - Achievement Target: Met
91% of students in Senior Seminar (capstone course) received a
rating of satisfactory or better on the ADCS Capstone Rubric
Computer Literacy element.
O 5: Complete Internet Projects
Be able to complete a project using the Internet as a source of data.
Associations:
Institutional Priorities:
1 Student Learning Goal: Competent Communicators
4 Student Learning Goal: Independent learners able to integrate
knowledge and technology to achieve personal and professional
success
Related Measures:
M 5: Capstone Ratings on Information Literacy
Information Literacy Rating on ADCS Capstone Rubric.
Source of Evidence: Capstone course assignments measuring mastery
Achievement Target:
90% of students in Senior Seminar (capstone course) will receive a
rating of satisfactory or better on the ADCS Capstone Rubric Information
Literacy element.
Findings (2010-2011) - Achievement Target: Met
90% of students in Senior Seminar (capstone course) received a
rating of satisfactory or better on the ADCS Capstone Rubric
Information Literacy element.
O 6: Interpret and Perform Statistical Analyses.
Be able to perform and interpret statistical analyses relevant to criminological
and criminal justice research.
Associations:
Institutional Priorities:
1 Student Learning Goal: Competent Communicators
4 Student Learning Goal: Independent learners able to integrate
knowledge and technology to achieve personal and professional
success
Related Measures:
M 6: Interpretation Rating on ADCS Quantitative Reasoning rubric.

Rating on ADCS Quantitative Reasoning Interpretation element.
Source of Evidence: Academic direct measure of learning - other
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Achievement Target:
90% of students in Elementary Statistics course will receive
a satisfactory or better rating on the ADCS Quantitative Reasoning
Rubric Interpretation element.
Findings (2010-2011) - Achievement Target: Met
96% of students received a satisfactory or better rating on the
ADCS Quantitative Reasoning Rubric Interpretation element.
Related Action Plans (by Established cycle, then alpha):
For full information, see the Action Plan Details section of this report.
Incorporate and Secure Resources in Statistics Course
Established in Cycle: 2008-2009
Continue to secure resources to incorporate statistical package
into statistics course.
G 3: Multi-Culturalism
Students will develop a multicultural understanding of sociological issues.
O 7: Exhibit An Understandig of Multiculturalism
Be able to demonstrate an understanding of multiculturalism.
Associations:
Institutional Priorities:
3 Student Learning Goal: Ethical, collaborative, and productive citizens
of a complex, diverse world.
Related Measures:
M 7: Global Societies Course Grading

Global Societies Course Grade
Source of Evidence: Academic indirect indicator of learning - other
Achievement Target:
90% of students will receive a C or better final grade for the Global
Societies course.
Findings (2010-2011) - Achievement Target: Not Reported This
Cycle
Global Societies grade not available because the course in not taught
in the Department and there is no procedure to obtain complete and
reliable data.
Related Action Plans (by Established cycle, then alpha):
For full information, see the Action Plan Details section of this report.
Develop Relationship with IR to Obtain Global Societies
Course Grades
Established in Cycle: 2008-2009
Work with IR to obtain Global Societies course grades for
Sociology majors.
Continue to work with IR for Assessment Data
Established in Cycle: 2010-2011
Continue to work with IR to obtain Assessment data. Identify
additional assessment data available in the department.
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Identify new data source to assess multi-culturalism.
Established in Cycle: 2010-2011
The current data source to assess student learning related to the
multi-culturalism objective is the course grade for Global S...
O 8: Explain Social Interactions in Multi-Ethnic/Multi-Racial Societies
Be able to explain social interactions in multi-ethnic/multi-racial societies.
Associations:
Institutional Priorities:
3 Student Learning Goal: Ethical, collaborative, and productive citizens
of a complex, diverse world.
Related Measures:
M 7: Global Societies Course Grading

Global Societies Course Grade
Source of Evidence: Academic indirect indicator of learning - other
Achievement Target:
90% of students will receive a C or better final grade for the Global
Societies course.
Findings (2010-2011) - Achievement Target: Not Reported This
Cycle
Global Societies grade not available because the course in not taught
in the Department and there is no procedure to obtain complete and
reliable data.
Related Action Plans (by Established cycle, then alpha):
For full information, see the Action Plan Details section of this report.
Identify new data source to assess multi-culturalism.
Established in Cycle: 2010-2011
The current data source to assess student learning related to the
mutli-culturalism objective is the course grade for Global Soc...
O 9: Discuss Importance Of Multiculturalism
Be able to discuss the importance of multiculturalism in modern

societies.
Associations:
Institutional Priorities:
3 Student Learning Goal: Ethical, collaborative, and productive citizens
of a complex, diverse world.
Related Measures:
M 7: Global Societies Course Grading

Global Societies Course Grade
Source of Evidence: Academic indirect indicator of learning - other
Achievement Target:
90% of students will receive a C or better final grade for the Global
Societies course.
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Findings (2010-2011) - Achievement Target: Not Reported This
Cycle
Global Societies grade not available because the course in not taught
in the Department and there is no procedure to obtain complete and
reliable data.
Related Action Plans (by Established cycle, then alpha):
For full information, see the Action Plan Details section of this report.
Continue Working with IR to obtain Assessment Data
Established in Cycle: 2010-2011
Continue to work with IR to obtain Assessment data. Identify
additional assessment data available in the department.
Identify new data source to assess multi-culturalism.
Established in Cycle: 2010-2011
The current data source to assess student learning related to the
multi-culturalism objective is the course grade for Global Soc...
G 4: Scientific Nature of Criminology
Students will understand and apply scientific principles and methods of
criminological and criminal justice research.
O 6: Interpret and Perform Statistical Analyses.
Be able to perform and interpret statistical analyses relevant to criminological
and criminal justice research.
Associations:
Institutional Priorities:
1 Student Learning Goal: Competent Communicators
4 Student Learning Goal: Independent learners able to integrate
knowledge and technology to achieve personal and professional
success
Related Measures:
M 6: Interpretation Rating on ADCS Quantitative Reasoning rubric.

Rating on ADCS Quantitative Reasoning Interpretation element.
Source of Evidence: Academic direct measure of learning - other
Achievement Target:
90% of students in Elementary Statistics course will receive
a satisfactory or better rating on the ADCS Quantitative Reasoning
Rubric Interpretation element.
Findings (2010-2011) - Achievement Target: Met
96% of students received a satisfactory or better rating on the
ADCS Quantitative Reasoning Rubric Interpretation element.
Related Action Plans (by Established cycle, then alpha):
For full information, see the Action Plan Details section of this report.
Incorporate and Secure Resources in Statistics Course
Established in Cycle: 2008-2009
Continue to secure resources to incorporate statistical package
into statistics course.

http://app.weaveonline.com/reports/DAR.aspx

9/12/2011

Reporting

Page 8 of 18

O 10: Design Scientific Research Project using Criminology or Criminal
Justice Research Methods.
Be able to design a scientific research project proposal using Criminology or
Criminal Justice research methods.
Associations:
Institutional Priorities:
1 Student Learning Goal: Competent Communicators
2 Student Learning Goal: effective inquirers, critical thinkers, and
problem-solvers able to use appropriate quantitative and qualitative
information
Related Measures:
M 8: Research Proposal for Research Methods Course

Grade on Research Proposal in Methods of Research in Sociology
Course.
Source of Evidence: Project, either individual or group
Achievement Target:
90% of students in the Research Methods in Sociology course will
receive a C or better grade on the research proposal project.
Findings (2010-2011) - Achievement Target: Met
96% of students in Research of Methods in Sociology course
received a C or better on the research proposal project.
O 11: Assess Published Research
Be able to assess the generalizability, credibility and validity of

published research.
Associations:
Institutional Priorities:
1 Student Learning Goal: Competent Communicators
2 Student Learning Goal: effective inquirers, critical thinkers, and
problem-solvers able to use appropriate quantitative and qualitative
information
Related Measures:
M 9: Written Exam Grades for Published Research Assessments
Grades on written assessment of published research, assessing
generalizability, credibility and validity of assigned published research
reading assignment.
Source of Evidence: Writing exam to assure certain proficiency level
Achievement Target:
90% of students in Research Methods of Sociology course will receive C
or better grade on written exams assessing published research.
Findings (2010-2011) - Achievement Target: Met
90% of students in Methods of Research in Sociology course
received C or better grade on written exams assessing published
research.
G 5: Theoretical Perspectives on Crime
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Students will understand and apply the theories of crime and crime
causation.
O 12: Demonstrate An Understanding of the Theories of Crime and Crime
Causation
Be able to demonstrate an understanding of the theories of crime and crime
causation.
Associations:
Institutional Priorities:
1 Student Learning Goal: Competent Communicators
2 Student Learning Goal: effective inquirers, critical thinkers, and
problem-solvers able to use appropriate quantitative and qualitative
information
4 Student Learning Goal: Independent learners able to integrate
knowledge and technology to achieve personal and professional
success
Related Measures:
M 10: Formulate and Define Information Rating on ADCS Information
Literacy

Rating on ADCS Information Literacy Formulate and Define
Information element.
Source of Evidence: Academic direct measure of learning - other
Achievement Target:
90% of students in Criminology will receive a rating of satisfactory or
better on the ADCS Information Literacy Rubric Formulate and Define
Information element.
Findings (2010-2011) - Achievement Target: Not Met
70% of students in Criminology received a rating of satisfactory or
better on the ADCS Information Literacy Formulate and Define
Information element.
Related Action Plans (by Established cycle, then alpha):
For full information, see the Action Plan Details section of this report.
Department Assessment and Grading Standards
Established in Cycle: 2010-2011
Work with new faculty to ensure assessment and grading are
consistent with Department standards.
Increase understanding of theories of crime and crime
causation.
Established in Cycle: 2010-2011
Continue to improve student ability to define theories of crime and
crime causation by increasing assignments defining and expla...
O 14: Apply Theories of Crime and Crime Causation
Be able to appropriately apply theories of crime and crime causation to
scenarios and cases.
Associations:
Institutional Priorities:
1 Student Learning Goal: Competent Communicators
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2 Student Learning Goal: effective inquirers, critical thinkers, and
problem-solvers able to use appropriate quantitative and qualitative
information
4 Student Learning Goal: Independent learners able to integrate
knowledge and technology to achieve personal and professional
success
Related Measures:
M 11: Integrate Information Rating on ADCS Information Literacy
rubric
Rating on ADCS Information Literacy Rubric Integrate Information
element.
Source of Evidence: Academic direct measure of learning - other
Achievement Target:
90% of students in Criminology will receive a rating of satisfactory or
better on the ADCS Information Literacy Rubric Integrate Information
element.
Findings (2010-2011) - Achievement Target: Not Met
82% of students in Criminology received satisfactory or better on the
ADCS Information Literacy Rubric Integrate Information element.
Related Action Plans (by Established cycle, then alpha):
For full information, see the Action Plan Details section of this report.
Increase theory application in Criminology courses.
Established in Cycle: 2010-2011
Continue to improve student ability to apply theories of crime and
crime causation by increasing assignments requiring theory ...
G 6: Differences Between Criminology, Criminal Justice and Other Social
Sciencies
Students will understand differences between as well as connections to

other social sciences.
O 15: Recognize Intellectual Differences and Connections Between
Criminology, Criminal Justice and other Social Sciences
Be able to recognize the intellectual differences and connections
between Criminology, Criminal Justice and the other Social
Sciences.
Associations:
Institutional Priorities:
2 Student Learning Goal: effective inquirers, critical thinkers, and
problem-solvers able to use appropriate quantitative and qualitative
information
4 Student Learning Goal: Independent learners able to integrate
knowledge and technology to achieve personal and professional
success
Related Measures:
M 12: Course Grade in Criminology
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Criminology course final grade.
Source of Evidence: Academic indirect indicator of learning - other
Achievement Target:
90% of students will receive a C or bettr final grade in Criminology
course.
Findings (2010-2011) - Achievement Target: Met
91% of students in Criminology course received a final grade of C or
better.
Related Action Plans (by Established cycle, then alpha):
For full information, see the Action Plan Details section of this report.
Develop Relationship with IR to Analyze Major Course
Grades
Established in Cycle: 2008-2009
Work with IR to obtain and analyze course grades for majors only.
Identify direct assessment measure.
Established in Cycle: 2010-2011
Identify direct assessment measure to assess objective.
Identify ways to Assess Data To Separate Majors and NonMajors
Established in Cycle: 2010-2011
Identify ways to better assess data to separate majors and nonmajors. Work with adjuncts to ensure assessment and grading
are ...
G 7: Centrality Of Inequality In Society
Students will understand the significance and impact of inequality in society.
O 16: Understand Impact of Race, Class And Gender in Criminology and
Criminal Justice
Be able to understand the impact of race, class, and gender in

criminology and criminal justice.
Associations:
Institutional Priorities:
2 Student Learning Goal: effective inquirers, critical thinkers, and
problem-solvers able to use appropriate quantitative and qualitative
information
4 Student Learning Goal: Independent learners able to integrate
knowledge and technology to achieve personal and professional
success
Related Measures:
M 13: Grade on Written Assignment in Race and Ethnic Relations
course.

Race and Ethnic Relations Course written assignment (essay)
addressing inequalities in society and the criminal justice system.
Source of Evidence: Written assignment(s), usually scored by a rubric
Achievement Target:
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90% of students in Race and Ethnic relations course will receive a C or
better on a written essay assignment addressing inequality in society
and the criminal justice system.
Findings (2010-2011) - Achievement Target: Not Met
83% of students in Race and Ethnic Relations course received a C or
better on the written essay assignment addressing inequality in
society and the criminal justice system.
Related Action Plans (by Established cycle, then alpha):
For full information, see the Action Plan Details section of this report.
Determine if new Writing Course improves critical thinking
and writing skills
Established in Cycle: 2010-2011
The Department developed a new writing course to begin in Fall
2012. The course is designed to improve critical thinking and an...

Action Plan Details for This Cycle (by Established cycle, then alpha)
Develop Relationship with IR to Analyze Major Course Grades
Work with IR to obtain and analyze course grades for majors only.
Established in Cycle: 2008-2009
Implementation Status: Planned
Priority: High
Relationships (Measure | Outcome/Objective):
Measure: Course Grade in Criminology | Outcome/Objective:
Recognize Intellectual Differences and Connections Between
Criminology, Criminal Justice and other Social Sciences
Develop Relationship with IR to Obtain Global Societies Course Grades

Work with IR to obtain Global Societies course grades for Sociology
majors.
Established in Cycle: 2008-2009
Implementation Status: Planned
Priority: High
Relationships (Measure | Outcome/Objective):
Measure: Global Societies Course Grading | Outcome/Objective:
Exhibit An Understandig of Multiculturalism
Develop/Create Writing Course and Sr. Level Courses
Develop social science writing course to be required in sophomore year to
emphasize critical thinking, analysis and writing skills.
Established in Cycle: 2008-2009
Implementation Status: Finished
Priority: High
Relationships (Measure | Outcome/Objective):
Measure: Capstone Ratings on Critical Thinking |
Outcome/Objective: Think Critically, Logically and Analytically
Implementation Description: Completed, Approved May 2011. To be required
for majors entering program Fall 2011.
Incorporate and Secure Resources in Statistics Course
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Continue to secure resources to incorporate statistical package into
statistics course.
Established in Cycle: 2008-2009
Implementation Status: Planned
Priority: High
Relationships (Measure | Outcome/Objective):
Measure: Interpretation Rating on ADCS Quantitative Reasoning
rubric. | Outcome/Objective: Interpret and Perform Statistical
Analyses.
Increase Jr. and Sr. Level Critical Thinking and Writing Courses

Increase critical thinking and writing in all junior and senior level
courses.
Established in Cycle: 2008-2009
Implementation Status: In-Progress
Priority: High
Relationships (Measure | Outcome/Objective):
Measure: Capstone Ratings on Critical Thinking |
Outcome/Objective: Solve/Perform a Critical Analysis
Contemporary Social Issue or Problem
Increase Junior and Sr. Level Writing Courses

Increase critical thinking and writing in all junior and senior level
courses.
Established in Cycle: 2008-2009
Implementation Status: In-Progress
Priority: High
Relationships (Measure | Outcome/Objective):
Measure: Capstone Ratings on Critical Thinking |
Outcome/Objective: Solve/Perform a Critical Analysis
Contemporary Social Issue or Problem
Methods of Research
Data not available
Established in Cycle: 2008-2009
Implementation Status: Terminated
Priority: High
Working Relatiion with IR on Global Societies Course Grades

Work with IR to obtain Global Societies and Race and Ethnic and
Cultural Anthropology course grades for Sociology majors.
Established in Cycle: 2008-2009
Implementation Status: Planned
Priority: High
Continue to Increase Critical Thinking Requirements
Continue to increase critical thinking requirements in Sophomore and Junior
courses.
Established in Cycle: 2010-2011
Implementation Status: Planned
Priority: High
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Relationships (Measure | Outcome/Objective):
Measure: Capstone Ratings on Critical Thinking |
Outcome/Objective: Solve/Perform a Critical Analysis
Contemporary Social Issue or Problem
Continue to Increase Writing Requirements
Continue to increase writing requirements in Sophomore and Junior courses.
Established in Cycle: 2010-2011
Implementation Status: Finished
Priority: High
Relationships (Measure | Outcome/Objective):
Measure: Capstone Ratings on Writing | Outcome/Objective: Write
Summary Reports
Completion Date: 05/2011
Continue to work with IR for Assessment Data
Continue to work with IR to obtain Assessment data. Identify additional
assessment data available in the department.
Established in Cycle: 2010-2011
Implementation Status: Planned
Priority: High
Relationships (Measure | Outcome/Objective):
Measure: Global Societies Course Grading | Outcome/Objective:
Exhibit An Understandig of Multiculturalism
Continue Working with IR to obtain Assessment Data
Continue to work with IR to obtain Assessment data. Identify additional
assessment data available in the department.
Established in Cycle: 2010-2011
Implementation Status: Planned
Priority: High
Relationships (Measure | Outcome/Objective):
Measure: Global Societies Course Grading | Outcome/Objective:
Discuss Importance Of Multiculturalism
Department Assessment and Grading Standards
Work with new faculty to ensure assessment and grading are consistent with
Department standards.
Established in Cycle: 2010-2011
Implementation Status: Planned
Priority: High
Relationships (Measure | Outcome/Objective):
Measure: Formulate and Define Information Rating on ADCS
Information Literacy | Outcome/Objective: Demonstrate An
Understanding of the Theories of Crime and Crime Causation
Determine if new Writing Course improves critical thinking and writing skills
The Department developed a new writing course to begin in Fall 2012. The
course is designed to improve critical thinking and analysis and improve writing
skills. This course should have a direct impact on assessing understanding of
inequality since that is demonstrated through critical writing exercises.
Established in Cycle: 2010-2011
Implementation Status: Planned
Priority: High
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Relationships (Measure | Outcome/Objective):
Measure: Grade on Written Assignment in Race and Ethnic
Relations course. | Outcome/Objective: Understand Impact of
Race, Class And Gender in Criminology and Criminal Justice
Implementation Description: Continue assessment as designed. Track if
assessment findings improve as students complete the new Writing course.
Responsible Person/Group: Department Assessment Chair
Additional Resources: None
Identify direct assessment measure.
Identify direct assessment measure to assess objective.
Established in Cycle: 2010-2011
Implementation Status: Planned
Priority: High
Relationships (Measure | Outcome/Objective):
Measure: Course Grade in Criminology | Outcome/Objective:
Recognize Intellectual Differences and Connections Between
Criminology, Criminal Justice and other Social Sciences
Implementation Description: Faculty to identify direct assessment measure to
assess objective.
Responsible Person/Group: Faculty
Additional Resources: None
Identify new data source to assess multi-culturalism.
The current data source to assess student learning related to the multiculturalism objective is the course grade for Global Societies. This measure
is an indirect measure and the course is not in the Department, making the
current data source weak and unreliable. A stronger (direct measure) data
source that can be retrieved reliably will be identified.
Established in Cycle: 2010-2011
Implementation Status: Planned
Priority: High
Relationships (Measure | Outcome/Objective):
Measure: Global Societies Course Grading | Outcome/Objective:
Exhibit An Understandig of Multiculturalism
Implementation Description: Faculty to identify direct measure data source.
Responsible Person/Group: Faculty in coordination with Department
Assessment Committee Chair.
Additional Resources: None.
Identify new data source to assess multi-culturalism.
The current data source to assess student learning related to the multiculturalism objective is the course grade for Global Societies. This measure is
an indirect measure and the course is not in the Department, making the
currrent data source weak and unreliable. A stronger (direct measure) data
source that can be retrieved reliably will be identified.
Established in Cycle: 2010-2011
Implementation Status: Planned
Priority: High
Relationships (Measure | Outcome/Objective):
Measure: Global Societies Course Grading | Outcome/Objective:
Discuss Importance Of Multiculturalism
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Implementation Description: Faculty to identify direct measure data source.
Responsible Person/Group: Faculty in coordination with Department
Assessment Committee Chair.
Additional Resources: None.
Identify new data source to assess multi-culturalism.
The current data source to assess student learning related to the mutliculturalism objective is the course grade for Global Societies. This measure is
an indirect measure and teh cours is not in the Department, making the current
data source weak and unreliable. A stronger (direct measure) data source than
can be retireved reliably will be identified.
Established in Cycle: 2010-2011
Implementation Status: Planned
Priority: High
Relationships (Measure | Outcome/Objective):
Measure: Global Societies Course Grading | Outcome/Objective:
Explain Social Interactions in Multi-Ethnic/Multi-Racial Societies
Implementation Description: Faculty to identify direct measure data source.
Responsible Person/Group: Faculty in coordination with Department
Assessment Committee Chair.
Additional Resources: None.
Identify ways to Assess Data To Separate Majors and Non-Majors
Identify ways to better assess data to separate majors and non-majors. Work
with adjuncts to ensure assessment and grading are consistent with Department
standards.
Established in Cycle: 2010-2011
Implementation Status: Planned
Priority: High
Relationships (Measure | Outcome/Objective):
Measure: Course Grade in Criminology | Outcome/Objective:
Recognize Intellectual Differences and Connections Between
Criminology, Criminal Justice and other Social Sciences
Increase critical thinking in all courses.
Continue to emphasize critical thinking in all courses in the major by increasing
the number of critical thinking skills building assignments.
Established in Cycle: 2010-2011
Implementation Status: Planned
Priority: High
Relationships (Measure | Outcome/Objective):
Measure: Capstone Ratings on Critical Thinking |
Outcome/Objective: Think Critically, Logically and Analytically
Implementation Description: Each instructor will ensure that each course
includes critical thinking activities.
Responsible Person/Group: Individual instructors.
Additional Resources: None.
Increase Critical Thinking Skill Building & Assessment Courses
Continue to increase critical thinking skill building and assessment into
sophomore and Junior courses.
Established in Cycle: 2010-2011
Implementation Status: Planned
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Priority: High
Relationships (Measure | Outcome/Objective):
Measure: Capstone Ratings on Critical Thinking |
Outcome/Objective: Think Critically, Logically and Analytically
Increase social issue critical analysis and problem solving assignments.
Continue to increase assignments requirirng critical analysis, including problem
solving related to social issues, in all courses with an emphasis on 300 and 400
level courses.
Established in Cycle: 2010-2011
Implementation Status: Planned
Priority: High
Relationships (Measure | Outcome/Objective):
Measure: Capstone Ratings on Critical Thinking |
Outcome/Objective: Solve/Perform a Critical Analysis
Contemporary Social Issue or Problem
Implementation Description: Instructors teaching 300 and 400 level courses
include social issue critical analysis and problem solving assignments.
Responsible Person/Group: Individual instructors.
Additional Resources: None.
Increase theory application in Criminology courses.
Continue to improve student ability to apply theories of crime and crime
causation by increasing assignments requiring theory application.
Established in Cycle: 2010-2011
Implementation Status: Planned
Priority: High
Relationships (Measure | Outcome/Objective):
Measure: Integrate Information Rating on ADCS Information
Literacy rubric | Outcome/Objective: Apply Theories of Crime and
Crime Causation
Implementation Description: Ensure that instructors teaching Criminology
courses instruct students on theory application.
Responsible Person/Group: Individual instructors.
Increase understanding of theories of crime and crime causation.
Continue to improve student ability to define theories of crime and crime
causation by increasing assignments defining and explaining theories.
Established in Cycle: 2010-2011
Implementation Status: Planned
Priority: High
Relationships (Measure | Outcome/Objective):
Measure: Formulate and Define Information Rating on ADCS
Information Literacy | Outcome/Objective: Demonstrate An
Understanding of the Theories of Crime and Crime Causation
Implementation Description: Ensure that instructors teaching Criminology
courses include assignments designed to demonstrate student understanding of
theories of crime and crime causation.
Responsible Person/Group: Individual Instructors.
Additional Resources: None.
Increase writing assignments.
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Ensure that each course requires at least one written assignment.
Established in Cycle: 2010-2011
Implementation Status: Planned
Priority: High
Relationships (Measure | Outcome/Objective):
Measure: Capstone Ratings on Writing | Outcome/Objective: Write
Summary Reports
Implementation Description: Each instructor will require at least one written
assignment in each course.
Responsible Person/Group: Individual Instructors
Additional Resources: None
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Appendix 9.4: Writing in the Major and Critical Thinking Capstone Data
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Figure 9.4.1. Writing in the Major Capstone Data, fall 2010 University-wide data.
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Figure 9.4.2. Critical Thinking Capstone Data, fall 2010 University-wide
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Appendix 9.5: DSU National Survey of Student Engagement Scores, 2005-2011
NSSE
Question
Writing
clearly and
effectively
Thinking
critically and
analytically
Analyzing
quantitative
problems

Response
Options
Very little
Some
Quite a bit
Very much
Very little
Some
Quite a bit
Very much
Very little
Some
Quite a bit
Very much

2005
Freshmen
2%
22%
45%
31%
3%
22%
45%
30%
6%
33%
40%
21%

2005
Seniors
10%
15%
48%
27%
0%
13%
50%
37%
3%
24%
53%
20%

2008
Freshmen
5%
17%
44%
34%
3%
22%
39%
37%
6%
22%
39%
32%

2008
Seniors
6%
19%
38%
37%
0%
8%
40%
52%
6%
7%
46%
41%

2011
Freshmen
4%
16%
42%
39%
5%
12%
45%
39%
5%
21%
43%
31%

2011
Seniors
2%
20%
40%
38%
1%
13%
37%
50%
5%
15%
42%
38%

Appendix 9.6: DSU Comparison of FSSE and NSSE responses, 2008-2009
Response Options
FSSE Question
Writing clearly and
effectively

Thinking critically and
analytically

Analyzing quantitative
problems

Very little
Some
Quite a bit
Very much
Very little
Some
Quite a bit
Very much
Very little
Some
Quite a bit
Very much

2009 Faculty Perception
who teach Seniors
7%
32%
43%
18%
9%
30%
48%
14%
16%
34%
45%
5%

2008 Senior
Student responses
6%
19%
38%
37%
0%
8%
40%
52%
6%
7%
46%
41%

